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CHAPTER 1 = Introduction

L1, Iwtroductinn

The first chapier of this dissenation pressnts e overall contest of the research, It
catnblishes tee background and the purposs that this rescarch aums o fulfil The bes
szction begins the exploration of the issue noquestion by providiag the rationalz. T will
then describe the context of Ketapang a8 the arget area of research. and then presen the
rescorch guestions syhich provide puidance in this dissertation, The Inst section will give

a breel overview of the remaining chagiers,

1.2, The rathmale

Tor match the rpid development of English Language Teaching (ELT), and a5 o way ol
prepanng their workforce to compeie i this global cra, most countries are irving o
promate English in their educanion system, ncloding Indonesia, Under the Minisiry of
Education and Cuolivres, Indoncsia has mplemenied o new  cormculom,  called
gm'ii:ullm N3 Within this curriculum, the Indonesian govemment has cstablished
English & a compulsory subiject in both junior and semior secondary schools across the
nation {Kemendikbud, 2000 3. However, despiie its obviows benefits. the implementation
of such & policy might also be problematic. One of the obstacles that may arss 15 the
uncqual  disiribution of curfenlum  peoperiies {Le, courricolom  training,  learning
malerials, gic.) weross every par of the couniry, considerng the vasi arca mvolved. and

athor teehnical problems,

A stady condwcied by Dardpowidjoje (2000 regarding studenis” attainment under the
previows cumiculum siates that te Indonesian secondary  school graduates scemed
vnable 10 communicate n Enghish meelhgibly. However, with the implmwﬁm ol
thiz Currienlam 2013, this problem could actually worsen, duee to the redsced number of
bsuirs dedicared 1o the subject of English compared with the previons carriculum . This
means (hal teschers and students will have o work harder 0 achieve ther learming
objoctives withis a more limited timelfrme. Morcover, for the regions which arc far
lowm the capital cory (regarding all the hmiiations they fce), the consequences are
evident. Considerable research also supports the view than such sural angas often have
insulTicient teaching-leorning focilitics and materials (c.g. wacher handbooks and




siudent textbooks), omnd lower student engogement in the fcaching-leaming process,
zince sfudenis might not consider leaming English as being relevant wo their lives
{Abmad. 2004; Sahruddin, 2003

I whis regard, | believe thar it is of paramount imporance 1o nvestigate the acteal
application of the currtculum within the context of noral arcas. specifically in the area of
learming resowrces that rural arcas possess Moseover, oy research focus here B2 fo
gpecifically address the obligations that | have as an intematonal studemst rom
Indonesia. Firstly, a= an awnrdee of an Indomesion Endowment Fund for Edecotion
{LPFDP) schobarship which came Troen o cural area, 1 feel obliged o contribute w the
educational development of my region within my area of expernise. Secondly, | have a
particular mierest in the authenie texis Qrﬂn.n::d in the form of signs which mighi have
sigmficonl contributons 1o the way of leaching and leasning English in e school
where the study will be conductied

1.3, Research context: Ketapang

Eectapang — onc of Indonesia’s underdeveloped regions — 15 located in West Bomeo
(Setkab, 20033 With around half a million inhabitants, Keiapang has forty-nine
secondary hagh schools (M2Indonesia, 2015), It docs not receive momy Lownsts s 1t 15
el a tourist city, and the majority of poople in Ketapang speak Malay and Dayak as
their home language (L1 (Sullissusiawan, 2002 with around 200 000 inkahidanis
speaking Malay i Kelopang They also speak Bahasa as their national language (L2
{Bamba, 20163, while English. in this cose, i3 considered as having a higher prestigs
within the communilty compared o both languages mentoned above, Sugono el al
(20071 supggest that peopke’s aoude wward English s infloenced by its Tunctson in
helping the wser find emplovment. even if the peeple themselves hardly ever spenk
Eiglizh

?l‘lhﬂlﬂh Englizh i a requined zubject i schools, few siudents have more than the
rudimantory skills reguired o use the language prl:lpiﬂ' O of the contributmg Taclors
t¢ this 15 that in a el arca such a8 Ketapang, stadenis do not have an adequats
oppertumily 10 be exposed 1o English cutside the classroom in the cﬂnl%m’ their danly
lifie. In this sense, Kempang could be casegonz=ed as a typical rural ares in an English as
a Foreign Lanpguage (EFL) country {ligwre 1), Even though some rescarchens have




sugpested that leamers who can speak more tham Impmg:#ﬁlm
metalinguistic awarcness and that they might be able 1o learn a thied language (L3)
faster, they may nol leam o efficiently due to imterferance from their L1 and L2 (Luy,
2013, Additionally, another emerging challenpge is that English is barely used ot all in
students” daily life, and has little presence in rueal arcas (Gil, 2006),

Wational economic development alen has consequences for ELT, which requires schonl
leavers 1o develop their English. The magority of typical socio=economic situations in
rural arcas have lagged behind those in wrban arcas for the last fow vears (Isracl ot ol
2001), resulling in a concentration of lewer-skilled and lower-paid employees i neral
arens. On the contrary, most of the highly-ekilled people (as well ag the higher-income
jobs) are clusicred in uwiban arcas (Hobbs, 19953 Hobbs (1995 belicves that the
availability of well-payed jobs in wrban arcas affeets people’s interest in secking higher
education, Given the sifuation descnbed pbove, many students inoroeal areas lend o
abandon their English sdies, since the beliefs within their local communities imply
that English will mat be mﬁﬂfﬂﬂ;miﬂﬂtmufnumifmr_,ym going o be, say, a
farmer or carpenter.




Figure 1. Map of Ketapang Repgency
(BPS Ketapang, 2016

14,  The purpose of ihe study

In order o address this lack of exposure 10 English, many researchers have 51|ua,!l:-.-'uib
salving this issue by mising students” avwarensss of the clements in their surroandings os
a possible way 1o support their English language learning. The Linguistic Landscape
(henceforth LLY can serve o a means o develop stodents” Enghsh proficiency by
providing o context, so they can relate the matenels they have leamni in class with the
actual English wee oceuring aeoud them Gorer (2006) sugeess the mirodection of LL
as o new approach o learming English, descnbimg LL as the langaage that exests arouand
s in 1exqeal fonm (signawe). swchoas ploce names, hilll'n:m.n:lgﬂﬁc:iu.[ noitices, ek, This
mthad {03 Saver, 2000 concluded w s shedy ), con be wsed as o pedagogical resource
in the EFL classraom to provide stucents with exposure 190 Enghsh, and 1o nctivites
which connect the English lngoage they cncounser in class w that found in their

communily nvirenmen|

However. it will ke consideralle effon o make students aware of the English around
them and how ot can be vsed a5 a soarce of kearmmg. In order 1o do 5o, 1015 0 necessity o
Mirsthy analyse and describe what LL acieally exists asd might be uselul for students”
lenrning, Therefore, the objectives of this research ane 1o investigate the LL as a form of
Enghsh exposure thol stedents may encounier arcamd 1he school neghbourhood n
Eectapang. and the English langmage teachers perception of LL if it is to be applicd as
additional learmmng resources. Addionally, 10 date, thene = omsalTicient erates
publizhed on the use of LL to support English langwags leaming m rural arcas, and nons
in the context of rural areas in West Bornzo, Indonesia, Therefore, this study mtends to
provide additional infiermation w Gl the gap within this research argn
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Rescanch questions

In accordance with i objectives, this research intends 0 answer the following

quesLions;

I
L
3

1.

What are the Linguistic Londscapes that exist around a school m- Ketapang”

In whnt ways do these Linguistic Landscapes benchit English language leaming”
How do ihe English language wachers perceive the Linguisic Landscapes o
teaching=learning purposes?

T

tninr of ihe disseniation

Chapter 2 reviews the hiterafure, focusing on the linguistic landscape as the hasiz
of us Foundation, the [ndonesian educational system, and the curriculum changes
that mclades the current mnplemented curnculum (Currseulam 20033,

Chapter 3 diacusxaﬂc— methadelogy specific 1o thiz stwedv, It explores the
reazons for adopting gualitative research ag the proferred method and caze sindy
s the oppeoach. The process of the rezearch, including ethical considerations,
will also be addressed.

Chapter 4 explams the anabysic of two tvpes of dota collected for this research
The first zecton will discuss the analysis of qenlitatve data from viseal
maicrials, and the second secion will explore the resulis from the mlerviews,
Categorization and themate divisions will be used throughout the analvsis.
Chapter 5 summanses the findings from Chapter 4 by using the thres rescanch
questions a8 s theme, This will then be followed by ackmowledging limitations
io the research and providing some suggestions for further studees. as well as for
English languape teachers to make use of the findings.




CHAFTER 2 - Literature Review

1. Intreduction

The following chapler will critically examine existing research relmed to the topic of
thiz disscriatien in order 10 construct a theosctical framenork of Linguistic Landscape.
Lwicially, therefore, varons definitions of 'Linguistic” and "Landseape” ag well as the
impheptions of Limgnistic Landecape on Englesh  lepming, wall be  presented
Afterwards, | intcrel 1o briefly cxplore several works in relation to the Indencsinn
educatonal svsacm. Paricolar atlenton will be given go the varmtsn i ELT conditions
in Indonesia begween rural and urban anzas, and how the educational system alfects
language teaching in both. A reveew of the process of cumicelum change i Indonesia
will be presenicd, particalarly regarding the Curmculum 2013 (the curmeng cumculum),
which influences the necessity for teachers m rural areas 1o employ any wridien English
aroand them as additional learming resources. Ohverall. this chapter wall clabarate certoin
crucial werms tha describe the comelation i which Linguistic Landscape can be used
For langunge teachimg in rural arcms.

riv A Empirical studics on Linguistic Landscape in the ELT classsoem

121, Hiswory of the Swdy of Landscape
To establish a comman comprehension of Lingustic Landscape as the theorengal
framework of this research, if is importani to firstly define what 12 meant by Landscape.
This section of the litcrature review therelore elaberates experts” perceplions on how

they defime Landscape from vanous perspectves,

Jawoarskr and Thurdow {2000} have argued that the ?I:m!:.r of Limdscape has besn
exclusively in the fields of art histonons and geopraphers (Andrews, E"I: Cosgrove,
15498, Taken as on example, Cosgrove (1985, pA6) describses landscapse a5 "an artistc or
literary response b the visible scene’. His inclusion af this perspective in the ficld of
peography II&E‘IH:Ed others — such as ant historians — 1o mterpret landscapes as (as he
parcigves i) a ‘way of seeing the external world” and "a visual idealogy ™ (p<47)

Witl the rapid growth of inlerest amongst multi-disciplinary scholars, various mcanings
of whot constitules Londscope have emerged, The very basic dafimition of Landgcape
eiven by Cenox and Gorer (2008} was lerally “a act of land” (p268). Becently, as an




abjoct of investigation, Londscape hos been seen os two sides of agtual and unnaburod
zettings (Ben-Rafac] et al.. 20105, Unlike the natwal [andscape that most people can see
in areas such as conmiryside, mounlaims, eie they argue that the erm Landscape i
whon space 15 equivalend (o the “natwml décoc” of o ity which carmes “emblematic
significonce” 1o the passora-by thal include secial amd cabiural setivity (xv), While Ben-
Ralfsel uisderlined social interaction, Jaworgki and Thorloss (20000 emphagize
Landscape a= an aren which is open and can be accessed by other people. Altematively,
Coagrove (P98 defines Landscape as an envimonment continually evaluated by the
government through agrinl planning 1o support people's living. In this sense, it 15 clear
to sce Lamdscope as a natural sefting mmpacied by the actionsfoctivities of human
cudeavours, where humans soculise hrough ineeracion and convey meanings in an
observed area controlled by the government In orelation to thewr porticular uses,
Landscape, m a broader sease, con be perceived as how peapls view and imterpret
meaning from spacesspheres around them in relaton 10 the social and cultural praclice

{aworsk and Tharlow, 20010,

2.2 Defininons of Linguistie Landscape

In recent fimes, nomerous siwdies from applied lingmsis and sociolinguisis have
cimerged in favour of underiaking a decper analysis indg the languags mscrplion vsed m
public and privade spaces (e, Gorer, 2006; Kallen & Dhonnncho, 2001 Spver, 2000
Rowdand. 20013) After initinl mirodoction by Voegelin (19330, the teom Lismestic
Lovetsogre has been widely wsed as the basis w imerpeet the holisie siwation of
lingmstics m o cortom communily. Landry and Bourhis' [1':-“-"-'}Bdcﬁnilinn i their
seminal work introduced the now widely accepted understanding of LL as:

The language of publie rosd sigea, advertising hillboards, stroel names,

ploce names, commercial shop signs, and public signs on governmen

buildings combimes o form the linguistic landscape of a given termtory,

fegion, or urban agglomeration |pa),
Many percieve the arf: definition of Londry and Bourhis as the starting point of LL
study, ns they seck io lmk publicly displayed discourss to the sociolinguistic aspecis of
s surmoundings, Many LL rescarchers concur with this, snd vse a namewer definidion
of LL as thai which 15 seen as wntien language n the puble spherc/spacs (Cenoe and
Corter, 2008). However, this view of LL might not be entirely shared among other LL

10




cxperts. On some occasions, experls bend © emphoasise how they perceive LL [om
parspeciives other than linguistic, such as social, cultoral and oven political coniexis

{Ren=Rafnel et al, 20007

Firsthy, [rom the perspective of =ocial relatonships. lowodsks and Therlow (20000
propose that all landscape 8 semiotic. meéaning that LL as a unification of signs
{working az clements of commuanication) i always construed by the interpeetatsan af
spcio=culiural activities. In this zense. they believe (hat Linguistic Landscape s
cowstituted by human mdervention and meaming-making as a pant of socic-culiural acts
in any public sphere inthe form of writlen bnguage, The second perspective is cultural
Fram this point of view, gome researchers have Mocused on the presence of languapes in
vanous siluations as o representaion of local culture within o multilmogealist contexd
(Barni & Bagna, 2000, Kallens & Dheasacha, 20000 Brown (2000} agsesscs the
relationship berween cultare and Langoape by arpwing that o languzpe 15 a part of a
cualture and vice versa, Both are insepmrable, as Eguagn cxpresses cultural pealdity . In
addition, Swalcs (190} explaing teat in every discourse community — the common
wiws in which members of a social group use language, 1 ¢ ocademic disciplines - cach
commaunity member uses langunge differcnily from others, which implics that particular
cultures will wae and micrprel langunge differently and based oo their shared culivral
knowledge,

The last facet of LL 15 in the conlext of politics and power-related 1ssues. Landry and
Bourhis (1997} and Tan {2004) describe mvo oypes of sign; non-ofTicial, and official
signa. Mon-offecial {or privale) signs mclude the common conmercial adverhising on
bllboards, shop signage, et CiTicanl signs, which ean be referred o s top=donwn signs
{Ben-Rafnel et al., 2010, imply the power of ceniral govermment throagh the presence
and dominance of ce particular langenge i LL enss over others, which s shapes
and influeaces a soctety’s lingnstic iWdentity, Waksman and Shohamy (20000 describe
thiz siuation i icrms of how LL Si.w are purposély designed ond ploced around an
area In the municipatity. Numerous studies have been cosducied inw the mMvence of
pahncal power an the spread of LL and hngwsie wleniily {sec Backhaus, 2008 Marien,
2010; Tam, 200141, underlinmg the principal noom of how govemmenis manage LL o
promate of dieninizh the minerity a5 well as the majority languageis) respeciinvelv

11




Given the variattons in meaning that LL possesses and the focas of ils sudy (e, i
relation to the social, culural and politcal., s mentencd abewe),  different
inferpretalons can E-::Irrmn depending on ihe core issue wnder investigation, Therefare,
for the purpose of this stsdy, 1 will focus on the definition of LL as a podagogic wool.
and e maia concen i3 that of language ased in wedten Torm which s visable in publizs

places,

However. this narrow deliniteon of LL imell can vany depending on the places or
spheres o which the linguistic elemenl communicates its meaning, Gorcr {2006)
explained that in cases where writlen English ig showa i certain public places (such as
shopping areas in cities), the term ‘Linguistic Cinscape’ can be emploved From
another point of view. Cepoz and Gorler (2008) prefer to use the eom *Dulinlingeal
Citvgcape” in the case of the hege mumber of signs dhat exist in a commercial, urbai
arcn, There may have been s gradual changs, nevertheless, on the foons of LL: where it
omce refered o Bnguapes” presense across Ml regions of a counlry, mow many experts
secm conccrned primarily with uiban arcas |Ben-Ralacl ot al, 2000, Cenoe & Gorter,
X Weyers, 2016), One renson for this may well be that - as Kallen and Dhonnacha
{20010 orgwe — in relation booats language and lingwisic value. the cxastence of LL
wrhan arens las engendercd mmense problems which seed Duiher ivveatigation, They

Further explam:

'[LLs] physical design frequently creales competition for spatial dominance,
while social diversity in many urban arcas — seen both i the resident population
and in the transient population of Lourists, businesspeople, students and other
such groups - brings together different languages and linguiste valoe svsiems
without necessanly secking consensus or o common lngwstic order” (Kallen &
Dhonnacha, 2010, pl193,
I spite of the many definiions and focuses of LL, the objective of this research s o
wse the specific understanding of LL and relate o Lo E.]d' im rEel areas. Themefore, in
thiz study, Linguistic Landscape con be reforred 1o 05 hinguistic objects that mark the
public space in any writlen foem of Englidﬁenrﬂafmt apal,, 2000, and which can be
wgll for leamning English, including road signs. Siréel names. stores, ollices,
Eallboards, and 50 on.
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A Previons stadies on Linguistic Landscape

[n most studies, LL was used wo analyss the many aspecis of English that exist oy cortaimn
couniries. They can be vged fooinform the reasons behind the uwse of English, language
chamge, and the advenages of wsing LL i futwre learning. Saver (200100, for instence,
corductod a study on the social measiag of English encouatered in Oxoca, Mexico (see
example in figure 2 below), and categorised zix reasomns why people tend 1o use English
o convey messages in pubbic ploces (namely, becamse English is advanced and
sophistocated, and indicases Tashion, w appear cool, sexy, and as i is pacforable fos
expressions of love or subversive wentites), Additionally, Backhauws {M106) examined
the purpose of usmp English m offecial and non-pfficial sigons [found in Tokyo, lopan.
The st function is thal of expressing power, while the second is for communicating
solidority and srengthening relations amongst the Japaness. Rasearch in Banghkol,
meanwhile, reports growing shifis from Tha and Chinese to English, ns well as as an
increase in the influenoes that English is cxening on local Bnguages in public signage
{Huctmer, 2006, Agan fecusmg on an Asion country, bwo recaent studies in Japan o
the vse of LL amongst umiversity stedends swggested that these approaches can be
hamessed io analvae student inferpretation of the mublilingoal zignage around them
{(Bowkand. 2013 Rowland. 2006},

Figure 2. Example of Lingmstic Landscape:
(cited from Saver, 2000}

However. research on LL can also demonstrate some bias For mstance, Gorder {2006)
ideniifies threa major consideraticas that might negatsvely aflfect research in this area il
menl carclally addressed. The first = moselecting the sample. He sopgests that (he quom ity

and location of the sample must be represcntmive of the local wown, community of

13




specilic arca. The scoond considerntion = the delinition of LL i=cll Eoch reseorcher
may have their own deliniton of what constitumes LL. Some may inclede moving
Englizh texi (such as that found on buses or o passer-by ‘s Lshirt) az a form of LL, ohers
il The losy szue 15 that of the calcgonsption of signs. Ben-Rafoel ¢t al. (2006} contend
that an processimg the data of LL, a specific coding schome mnoeds o be develeped a0
data can he cofeponised and analvsed, la this reoard, Gerter (2006 sugaests that
Lh-:twh rescarch must also consider basic variabies of the coding scheme, for instance:
the location of the signa, fonl wsed, number of Baguages appoaning om the signs,
langunge order an mulilingual signs, and whether the text has been partially or fully
translated. Thus, by edentifving such elements. the resalt of an myvestigobvon imio LL can

accurately represent the local context in which it is foand,

1324, ’l.ﬁgubnic Londscape ag an additioaal sowrce of inpul
In the previenss section, despite some conssderations thid need 1o be pddressed m
copducting research on LL, the hterature provides briel discussion aboot dilfesent
aspects of LL that sonee eescarchers imclude im their anvestigalen of languasne
appearance in sociely, In relagion o the proposed research, the focus of LL (further
cxplored in this section) 15 on which LL can be used as additional source of inpai io

suppeat language bearming,

[n the debate surrounding input for learming, Frashen's (1982 pugneering 'Taput
Hypothesis" theory descnbes inpad as marely “structures thal we have nol vel acquired

{p21), Ellis {2008 develops this further by arguing that input = any infarmation thal can
bz wsed 10 suppoit lasgnage kaming and swhich can take many forms, such as linguistis
properhics  (grammar, vocabulary  and  phonclogys, or the dyoamse form of TV
programmes that are accessible o learners. At the beginning of its emergence, the Inpat
Hypothesis” — emphasisme the role of input for Sccord Language Acquisition (SLA) -
wits fraditionally populer among many SLA researchers, bol neverthabess controversel
to odhers (Cence & Gorter, 2MME). In his hypothesis, Krashen azsents that the process of
acquiting 3 language can be achicved through exposure o swuciunes bevond ong's
current competence, On the one hand, this noton of input has recgived mare atteninon
and contributed o recent approaches o SLA (Cenoe & Gorter, 2008 Gass, 20037 On
the gther hand, however, this theery 15 controversial and has wndergone some critiqoe,
capestally in regard to the notien that leamers could develop the ability 1o speok simphy
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bw lenguage input. which scems countenntuitive, os output also scrves an imporiant role

in second language acquisition (Bot, 1996),

Begarding the use of LL a8 wput or learning mah:riaLuW ELT classes. ane of the most
gsignificant theories proposed was that of Cenox and Godter (20081, They explone he
potential of LL through the “Incidents]l Learning 'IJmEi defined as the process of
acquaring knowledge svithoat any preveous infention. of iearniﬁ one thing while payving
artenteon o something else (Hulstijn, 20007, For example, he learner may acquing some
new vocobularics while the main activity was stl-:njn&tu a song. In this matter, Conoz
and Gorler believe that lakguage leaming through LL is likely fo be incidenial. Leamzs
fend 10 have Tiile or po awarengss of the learming process which may be provoked by the
English text they encounder in [om of advertiscmends, lﬂ]:-na:di SLOICE DOIRCS, ¢lc. in
cveryday activitios, It @ imporiast o recoshise that, scoording o Hulatijn (2003),
refentional guing m incidental leaming may not be overly evident, but by contimunl
exposare o the leaming fargel the result can be longible, This stolement comesponds
wilh Bo-Ralacl et al "s {2000} claing that ‘the more dense and numserous the LL ilcins,
the mom one may expect perceptions of LL o be diversified | . and 20 also the level of
salisfochion or dissansfaction passcrs-by draw from the LLT (xoviin,

However., there ore some liniatons o the correlation of LL as leaming imput. The [irst
i2 thot of reientional goang. Even thoogh those con be sugmented by continuoos
exposure, this theory depends on some hasic factors, such s the frequency with which
the keamer 5 exposed 10 the signage arcund them (Ellis, 2068 and whether these signs
are rekevant o them, Considering the amount of LL present in o cerain area, meal (svhen
compared with urban) arcas seem o kove an msufMicient somber of signs that leamers
can scc. Morcover, leamers as passers-by in public spaces could view English signs s
spnething “given” which they may 1ake for granted (Ben-Rafacd ¢ ol 2000, and no

learning process will socur in this case

The second crnibcism attached o the approach of using LL as input 15 that aof 1solsting the
cifeet of LL fram adher types of inpet that the learner receives in the process of kzaming
a language, Through conductmg contrelled laboratory experiments (Gorter & Cenoz,
Hdy, i s possble bo idennfy the role of LL m S5LA, but nonethelbess difficuli io do sa
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(Cenoe & Gorter, 2008). Cepoe and Gorter (2008) Tarther emphasise the Bmitawon of
wiing LL in learning a lnngunse by sayving,

a

‘Exven if only those ilems of Iangoage the learner has paid sticstion o ane

processed and stored. i would be difficult 1o know which elements of the
hnguistic landecape drow the leamer’s attention and how aware the learner 15 of

paying aticntion 1o them” (p273).
Meverihelesa, the wse of LL az additional leaming resources has boen sugeested by some
experts 1o have signilicant effects oo learners” language leaming, which can be

summarised as follows:
[, Leamers” Pragmatic Competence

Exposure to the LL w particularly provide better input ot different linguistic levels o
campeienc s E proposed by Canale and  Swain (19807 among  their other
communicalive compelencies (Le. Hnpwstic, discourse, socielinguisie and strategic
competence}, progmattc competerce (khasper & Rose, 20011 — which refers wo the abiliny
to communicale one’s intended message. or in this cage to inderpred the message
cofveved by others o commaonly nuanced socio-cullural conpext — cin b further
developed through LL analysis: Any written English placed in o public place will tend o
inclhede indirect langenge and metaphors which are sometimes written in full text. but in
many cases, will only consst of one word or phrage, and whose meaning is anached o
the comext in which they are placed (Cenoz & Goner, 2008, Thus, in melation w the
relevaney of LL as learning resources, it is tho dugy of the English language teacher o
bring them inta the classroom and, opether with students, deciphar and mnerprei
{Dapenmis ¢l al., 2008) thewr meanmg. This is be sinbon in which Ellis  (2005)
ctiplinsises that axplizit knewledge can become implici knewledge through interaction

with environmenis pnd nepedintion for meaning in the ¢lassroom
I Enhance learners’ sensitiviry o social aspects of languape

Saver (2010 comends ihal the study of LL can not only be carried out by the lingwists or
language reecarchers, but akeo by the languaze leamers themaelves. In his study, Sayer
sngpesis the potential benefits of albwing stodents to investigate the LL and explore the
meaning o autbenie texts around them This method can be beselicial in wrms of
providing an exciting way for students to connect their thooretical kmowledge with what
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actually exists beyond their classrosm. Calvert and Sheen (201 5) suggest thal giving
stadents an appropnaicly challenging and meaningful task can increase their kaming
engagement  Therefore, such learning methods will help leamers develop their
sensitivity o connofetional aspectss of langeage by developing  their  analytical
uwdlerstanding ol how language is usod in wider society.

1 Developing multimodal Hieracs

As preveously mentioned, LLs can have positive mpact on leamcrs pragmatic
compelence and their sensiivity o (he sociol aspecis of language. However, os Lls
appoar |nﬂc form of written toxts, they also molate to literacy skills. A traditional view
provided by Barton and Hamilton {1998 siates that “literacy is best undersiond as a zet
of social practices, thess can be infered from events which ang mediated by wiitien
temts” (ph). Given the recent development of technology ond medin for communication,
hevwever, there hag been a gradual shild o the meaning of Litesacy . Ceoddasd (2042)
remarks that Dieracy cannot be achieved selely through the means of written languase.
Beoders tend to combine dexis with vorious additicnal media that help them better
comprehend their meaning (1.e, sounds, visuals, semiolec symbols), For example, text
messnges nclode different types of fonl with colour variabion amd accompanying Kons:
such combinotion was lofer coined muliimodol lieracy (Conoe & Gorver,  2008).
Likewse, LL iz congdered as muliimodal literscy Bbecouse it combinzs both vigual and
writlen texts, This chametenste blending coupled wath the specific location where LLs
are placed provide differcnt contexts for the readers (passers-by) 1o conceptualise the

meaning

By and large, amd based on the research Mindings preseated above, il seems reasonable o
copclude that LLs can be highly useful m promaeting Enghsh imgnage leaming in the
classroom when used under the right circumswnces, as they: (1) increase the polential of
incidental learming; (2 dovelop loamers” pragmatic competence; (3) athance learners’
sensitivity 10 social aspects of language: and (43 develop multmmosdal Iterscy. Saver
(20010 further recommends that this approach be sdapted and vsed by teachers (o focos
English leammg instruction on vocabulary, grammatical features and idsoms. The use of
LL could even sobve learning problems such as meufficient learning resources, and the

clnim that some leamers have low exposure 0 English. In dthe case of low sudent
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the main issue regarding the problems thod eccur in raral areas in Indonesin os o result of
wnequal distribution of carriculum propertics meritz particular cxamination, and will be

carellly descrabad in the following secionms

2.6, ELT it Rinial Areas

Lol ELT rural vs wrhin
The unportance of English language acquisition wes scknowledpad in Indoisesin shortly
after e mdopendence in 1945 (Jaeadi. 20000 Lamb & Coloman, II'.IIIIE Ag in other
South-East Asian countries, English is perceived 1o be a ke Tactor “[ulo help our young
people succecd in life and find gremier personal fulfillment’ through “effective
infedastion mo dilferen) culiural envirgnments” (Musan, 2003, p539), Even though
Inchonesia still considers English as o foreign language (Jazadi, 20000, the nfMuence af
English is evident across the couwniry. This is panticularly apparend in urban orees. where
the use of English s mainly emploved for communicative purposes (e.g. job inderview)
and business, Toking ns an example the area of besiness adverlisemenls, numerous
products are also named and promoted o English, For example, as noded in one of
[ncdonesia’s daily acwspapers, "Komgpras”, there 13 a endency for novels 1o be titled in
Enghsh even though they are woibten in Bahasa (Lamb & Coleman, 2008), Meanwhile,
as English has penctraied the cducntionz] system. s cffccls are also reflected in
[nconcsian curriculam, Ooe of these effecrs bas been exploved by Baso (2014, and
shows how the influence of Englesh affected the Indongsan universities curnculum i
the Enst Bomeo She mentsons that the confent of the curneoluom mo teriary level
supposedly  included TOEFL programme which alse combined with English To
Specific Programme (0 meet the demand of multi-national compames o thair
emplovees i acquire certam level of English. However, her study found that in practice.
nong of the universities in East Borneo was providing these programmes within their

cumicubum,

While the decentralisaion of power - and subsequent urgency of regional mrlonamy
wns pmphasgised {Bjork, 2004:; Huda, 2006 — began in 19498, there ane still dispanties az
o how each region perceives policies from the central government, Huda mainiains tha
thiz 15 the result of: (1) misconception from regional bodies i toking over the new

responsibilities: (2 the aitisde of central aoihonties: ond (31 different percephions on
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how o view the goal of decenralisation itsclf. A study by Lamb and Coleman {2008)
cxamining two provieces in Indonesia reveals that one of the main aspecis that
distainguishes rural and urban areag in (he educational conlexl s in lerms of wition-fee
'FIEILE They sav ehot in rural sress. there &5 0 tendency Tor peopls in poor commanitcs
el b0 seed their children o sehool, despaie the fact thal stnie scheals are supposed o ba
free of charge, Thig is because those schools sl require siedants o pay ather forms af
se<Called ‘edecational costs”. inchuding ‘re-registmtion cost, schools  development
conlribuaticds, nni[nrch:i cxamingtion fees, ele.” [Coleman et al.. 2064, p46), Hossain
(20061 argues that ‘rural schools mostly receive an education that 15 infenor companed
Lo the stuwdents that live in the urban areas’ (p2). Additonally, he mentoned other
criteyia thot may conribate 1o the different scheevements of students in English
language learning in rural press, Firstly, o tenms of Gmiby Bedors, some experts believe
that parenis and mlatives exerl the bigpest influence on young people’s ﬁ]mnnrml
decizions (Esierman & Hedlund, 1993 lsragl e al, 2001}, assenming than siudenis in
rural arens have low pecformance compared Lo students from urban arens dwue o the
dispanty of cducational background of ther parents (fsrac] ot al, 2001), Sccondly,
fimancial factors might affeci studenis” performance, as siedenis from rural arcas
primarily come from families with a bow-income backgroend, This can cause these
students 1o hove difficultics in finding odequate leaming rescurces or enrclling in a
moge expensive higher-grade school when compared 1o students from orhan arcas, The
last Caceor 18 thal of educational logiste suppor.. Most schools in rural areas sill use a
chalkbeardblackboard and do wot kave enough books to adequately suppont leaming
{Hoszsain, 2004, Ancther form of edocatieal :-upﬁ't 15 the availabiliy of gualificd and
traied teachers in mrad areas, as i was repored by the National Center for Education
Siotistics {199 that the mojoridy hove had litile or no PD before they teach English,
Evidence such as thai above indicates one particular shorlcoming in the implementation
al the Indonesian curniculum which i interpreted by Fullan (2007) a8 the Milure of
central government duning the planning siage o ke account of local conpext. silunlion

and culiure.

1612 Rural
The em “roral’ wsell can be sdewed as a mubi-lnerprestiomd word. It may be

described as o subjecove state of mind or an objective quontitive measure, depending
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on whose interpretation il is based {Roko, 20060 US Deportment, 200063 e of the
applications of the term ~ural i 10 deseribe cerain places that consist of few people or
cities, Compared 0 urban areas, which are well-populated and surrounded by cilies,
rural arens are sparsely populated areas weually formed of faomland o country arcas
{Hassain, Eﬂ& pl), Alcrmatively, Coras and Lopera (2016} descerile rural arcas a3
places with “difficull accesz fo educmion services, far from the urban zomes, uneven
distribution of wealth, welfare, quality of life, and higher levels of poverty” (pi31). In
the casc of Indonesia, the rural arca 15 a regon whose ermitory and inhabitants are less
sacip-geonomically advantaged than other regencies on a national scale (Seikab, 2005
The assessment cntena used to define whether a regency can be cotegonsed as mral or
sl are the: (a) cconomic status, (b buman resowrces, (c) Meilities, (d) nocessibilite, (e)
education and (0 characteristics of the area. Based on these crienia, Prosident Decres
{2005 Nomber 131 stated that Ketspang regency (as the focus of this studvh m West
Bormeo provinee is included as one of the rural areas wnder the caegons of
underdevelopesd regencies,

Eetapang regency is losated in West Borneo, Indonesia, As one of the undendeveloped
regions, it has 2 vast area of 31.588% km®, with 475985 inhobitonis in 2015 (BPS
Fetapang, 20163, Tt is a muliicolivral segion consisting of Chinese, Madurese, Javaness
and Malay populatiensTanguages, with Davak ps the natrve people (Eonig, 20043, who
live in Ketapang. The majority of the people work ns farmers. fishenmen and civil
servants, while the main income of the region came from indusinal sectors, such as
wood, palm oil and swilt’s nest harvesting (Pembkab, 20071 As a former kingdom, 11 bas
been divided into three sub-kingdomsz (kerapaan). namely Kerajaon Matan, Kerajann
Sukadanad and kerajaan Simpang. Under republic rubes, it is cumently divided into
twenty distncts, with the centre of wrading and govermment activity {for example. the
seaport, airport, regent office, and other government offices) Jocated o Dwlte Ponean
district, Therefore, thiz sudy wall focug its rescarch o the Delta Pawan district
amongst others, since 11 might provide more data and evidence of what this stady

intends (o cxaniine.

27T Conclusion
Due 1o the comiplex isswes faced by EFL lcamers in rural arcas (inluding policy.
environmental. ond conceptual constramts). teaching English can be highly challenzing
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for edwcators. 11 secms impossible for them 1o relyv sofely oo oond adbere o thoss
government instructions embodied in the camicelum 1o maximise ELT in Ketapang
Therefore, there is a need o leachers o broaden their creativity o davelop therr own
tepching materials. One possible way that this could be achieved i reral arcos is w
relate learning materials to conlexiual Jearning rescarces i students” kocal communstees
v using the hngustic landscape as an addatemal leammng matenal This aside, the e
ol LLs will alse be bepeficinl in mcreasing the potential of meidental leaming,
develoging learcrs” pragmatic compeicnce, enhancing learners™ sensilivity 1o social
aspects of longuage, and developing mulamadal literney, This wav, o meanmgful and
relevant leaming process can take place which i likely o imcrense the students’

chugagement wilth leaming English
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CHAPTER 3 - Methadology

31, Imtreduction

Thiz chapter outhnes the methodology ond mesenrch design chosen {or this study. I
Beging with a discussion arouind the applicd Ehndulng_-,. which is qualitative in aaluge
and used o support 3 case study approaach, Thwds followed by the elabombon of the
rescarch design that inchedes samplmg, method of data collection, and the process af
conducting the rescarch, Finally, since the dota 55 a combination of documentan
anilvsis and anterview which mvolbves humon parbcipation - namely English language

teachers — the cthicol considerations are nddressed

3.1, Methooologry

[n order o address the research questions wdeniafied mn Chapler I.Eis shudy will employ
o qualitative method. The qusﬂ' usmp A qualitative method nre b0 provide rich and
complex description 1o achicyve an im-depth wndersinding of rescarch participanis or an
issac of socal/cducabional muw:rm:c that are bemg wveshigaied (Denscombeo, 2004,
Lichtman (2003, p17) argues that the purpose of qualitative research = “lo descnbe,
understand, and intcrprel human phenomena, human eraction, or human disconrse
[ ghes regard, human phenomena reflect lived expermences, whebe inferaction describes
how people imiernct and communscate their cultors with each other, and human
discourse explains how people communicate therr ideas. As the focus of this siody
desenibes humans’ perception and socual phenomena arcumd them, the  gualitauive
method wos emploved., as 1t allows the reseorcher to explore the process and obiam the
meaning and mterpretation of such phenomena (Haollway é Jeffersomn, 206N, As
Creswell (200145 npghlights, gqualitative research can combine muliple lorms of da in
anolysis, such as mterviews. document analyses, and observation of owdic and visuol

materials, instead of just relying on a zingle form of data,

Cme of the core characteristies of qualintive n::a:aﬁ proposed by Creswell (H004) is
reflexivity . Here, reflexavity means that instead of “merely advancing bases and valoes
in the smdy. |... | the background of the researchers actually may shape the directon of

aady” (Creswell, 2004, plih) He firther underlines the rolke of the researcher, as
their personal ackground, coltwre, and experence could have potential both i shaping
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the snterpredation of the datn and creating biases. In this regard, the rescarcher's
knowledge of the environment, school. and some of the teachers can affect the rescarch
process i ferms of how they collect and analyse the data Accoeding 1o Warwick and
Choplain (2013}, this situption can affect how porticipanis respond 10 the given
questions: There are some advantape: of this siuation, which sy albows the
researcher o have a wider perspective of fhe location and situaton where the LL ig
beine mvestigated, and secondly, more noanced umdersiomding ﬁl.‘rv: mmswers prividad
by parteipants. Cm the other hand, sonie issecs can emcrge, as, i this case, soms of the
partizipants know me ns the researcher, from studving for a bachelor's deygree m the
same umiversity. To address this s=see. | have designed an ethical serutiny (contuned in
the ethical application) which cmphasises that participaton in the research is entirely
optional, and that a decision nol to partscipate will in no woy affect their relationship
with erther me or QUB

To supper the methodology, [ alse employ a cose-study appronch. The fundamentel
comcepl of 8 casc-sbdy i 1o bvestigobe ad repoat real-life phenomena, including
complex and dyvnamic circumstances (Cohen ef al., 2001 Yin (2006 states thal cass
siudies v 1o define sibwatons which are nof always casily described by mumerical
amalvais, Soame cxperts bhave delived the nodion of a cese study in diffcoend wavs,
including categorising it into several types and designs. Yin (1984) divides case sludies
into the cxploratory. descriptive, and explanatory. Similardy, Merriam (1997 dentifies
three ypes of case suedy . descriptive, interpretive, and evalumive. She also caegorises
case studies mic what she calls domains or kinds, imcluding ethnegraphac, historical,
psvchobogical. and sociological.

Stemhouse (198R) suggests that the case study 5 boticr spocificd imdo four styles,
mamely : cthnographic, evaluative, educational, and action rescarch. OF all the 'uan'zﬂ'ﬂ'ns
of what constifutes frpes of case gudy, [ hove chasen the deflinition of educatioral case
study as the most appropnale for I}dsdnsun:h. Stenhouse {1988 defines educntional
case sty as o way o understand educational acticn 0 enrich the thinking and
discourse of educstors either by the development of educatonal theory or by refinement
of predence through the sysiematic snd reflective documeniation of evidence ' (pSi
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Howewver. case siudies also cxhibit several vweaknesses, os elaborated by some experts,
Cipe of the basic principles of any case study is the specilfic object or IaEl of siudy
which makes ihe resuli onby applcable do the trged siwanon, and “may notl be
peperaliable except where other readersresearchers see their application” (Cohen e ol
200L, p293), As this rescarch Tocuses on some aeas around one sehool, incheding the
Enghish language teachers from the schoal, the resulis wall aot be easily peneralised to
other schools in this region, or W any schools in mmal arcas. due (o this school s specilic
chviranmenl and siafl, Nevertheless, Wellington (2000} asserts tha the imporiant asgoct
of a case study 15 not in making a generalisation o resulis, but rather on how one relakes

the casc and learns from it

33 Research Design
1.5 L Jample

Thiz rescarch emplovs a non-probabilic s.-:ump& - namely, purposive sampling,
Accordmg 1o Teddlse and Yo [2007), parposive sampling 15 o methad in which the
researcher chooses porticipanis based on the vpicality or special characteristics that they
pocszes and that are in line with the study being conducted, Ball (1940 fenber describes
that purposive samphing also seeks those whe have medepth knowledpe of something.
This mighe relate 1o their professional carcer, power or experience. fom being what he

deseribes as ‘knowledgeable people’,

Firai, the focus of this rescarch is o investigale the Linguistic Landscape that appear
around a specific school in Ketpang. Follew g the definition providad in the Tieraturne
review . the investigation will focus on signage in the foom of writicn English ex that
could be categorised ag language esposure Tor stedenis, such as the pactuses of stone
names, sirest names, T-shorls, sdvernsemends, posters, bilfboorde, ¢t Second, ths
rescarch also aims o discover how English language scachers perceive the LL as
teswching material, and therelfore, 1 will conduct an mierview with four English language

tenchers from the sclected school in Ketapang.

i3 Methods of Datn Callection
According o Creswell {lﬂlﬁ in relagion 1o the gquolitmive method, doa con be
gathered in many Forms (Le. gualilative observation, gqualitative inlorviews, gualitative
documents, and qualuative sudia and visual matennls). In this research, as the focns s

L




on onalysing the lingmistic landscope around one school snd the perception of English
language teachers toward the use of LL for language learning, the data will be colbecied
in two forms: (1) by observing the qualitative visual materindz and (2) by conducting

szmi-struciured imieryiews.

A, Chunlitntive Wiswal Materials
Different terminologizs have been proposed by experts an how fo analyse visual data s
a real societal context Cohen el al. C200 13 samply pol the consest ander the werm of
cobscrvation of yvisual dotn, while Bryman {2016} and Ay ot al. {2000 categorised it as
personal documents or artefacts, As the locus of this research is on LL pholograplhs,
thus, the term “observation of qualinive visual materials’ 15 seen as the besi way o
addﬁ it (Creswell, 2004, pl*. He owilines that this tvpe of date con be pathered in
the form of ‘photographs, art ofbects, videotapes, website moin pages, e-mails, text
meseages, social media text, or any forms of sound’ (Creswell, 2004, pladdy, I ois
believed that in edocational research, pholceraphs have o central role in carrving
meanings, delivering mcssages and being interpreted by the viewer in different ways
(Cohen et al, X001 Therefore, if 15 impoartant for the researcher 1o examing, calegorise,

and compare them based on their specific charcienstics (Ary o al., 208,

B. semi-struciured Inerview
[n general, an inderview 13 a moang of daia collection that is mostly wsed to explore the
way people see particular topics of mterest (Coben et al, MO0 Creswell (20043 frther
deseribes that qualitative interviews intend ‘to elicit views amd opinices from the
partcipanis” (pl90). To date, various types of inlerviews have boea propesed. For
expmple, Bryman (M 06) mentons two types of qualitntive  interviews,  namely
unsireciured and semi-streciured intervicw, while Arv e aJ.ﬁiHF}: add stuctarcd
infcrvicw pa a therd opioon. As the ppical wpe of mierview, streciured mlerview is
‘seheduled for the specilic purposs of geiting certain information from the subjects”
(Ary ei ol MM p43R), and itz questions are briel and demand open answers,
Unswruciured interview, on the other hand, is almost like a conversation, in which the
IMETVIGWEr lﬁu-lh' only hox one basic question and the interviewse may respond frecly
Conversely, semu-siructured msterview has a list ﬁguiding questions specific o the
topic being discussed Ary further states that these questions “may not be asked exacily
in the woy outlined on the schedule. Questions that ore not inchuded m the puide mary be
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asked as the imterviewer picks up on intervieweses' replics” (2009, p468), However, both
inferview  typos alford the inl-:nin:w-l:hgrcat opporuniy on how o answer the
duestions. Bevman (20161 also coniends that this ivpe of inderview allows the researcher
Lo ask some decper crucial issues from the inervicwees” replies. Therefore, in this
regcarch 1 will use semi-structured interview as o may Tacilitate panticipants o provede

ncher answers, allow for explosation, and mise some wipredicied issucs

In this study, 1 also v 1w combing interview with pholographs. As previously
cloborased, the [irst data thot will be collccied is the photograpghs of LL, followed by
ghowing the pictures o the English language feachers and asking about their perception
ol the sample pleiures. Hasper (2002) describes the use of photopraphs in inlaryigws as
plhete-pliciiainor, i which the rescarcher uses them as simulus or reference for
questioning. He also argoes that the use of this method can stintulate the inferviewos Lo
refer back o events or sifuations thol conld hove been forpotien. In this senss, 1 will use
LL photographs o elicit spoken data [rom the weachers regarding their perceplions of
LL for languwaae lcamming.

It iz also worth bearing in mind that such an mieri.jr.-wé@pmath could be problematic il
monl addressed properhy . Cicowrel (1964 sqpgpests that mutual trust, social distanes, and
the interviewer s conunl can afTect the inderviewee's response. In this matler, as some
af the English language tcachers may know me, Meeir response could vary from fecling
reluctance o considenng il uanecessanly o answer the guestions, il they percenve them
as imterfering with their personal businesses, They may alse foel comfortable and
relaxed in answoring once assured they will have mulual tust wath and the same
background ns the reeearcher. Similardy, Hamper (2442 olso ceuwbions that photo-
clicitation  docs not meccssarily  resalt i rich mderviews,  He supgests that the
infcrvicwee maght be oo Gamilar with the photographs and unable w clate i o the
gquestions that Follow, Fusther do this, the researcher needs 1o carcfully design and
sequence the intervicw questions. as they alen pffect the responses piven (Cohen ci gl |
2000, For example, by ensuring (hat infermal and light gquestions are given at the
begmning of the imenview, pariicipants are put ol cass
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133 Rescarch Process

[mitizlly, one particular school located in the contre of the Ketapang regency has been
chosen a5 the dargel area. Approsamately one month prior 0 the research being
conducted. | mformed ome of the wachers in that school of the rescarch via phone. and
asked her to aform the school prncipal and ask for his approval. As the approval o
conduct the research i this school hag been obtained and thig research pagsed by the
QUB ethics commitiee, on the 4™ of June 2017 T began 1o conduct the research, which is
divided as follows

AL Dualitative vl materials colbection:

The collecton of LL photographs began with mapping the five main roads that will
be investigaled end dividing them o den sides. as shown m Figure 3. This
sobection was based oa the Fact that these are the roads stedents regulardy vse as the
rn-:hﬁ'cqu:nl: rowate b the sehood, Tused both a dagiial and acton comenn as the 1ools
for data collection. This research was carried oul between the 4™ and 9" of June
2007, ie thres mlensive davs o collect tee data at the moat suiable and convenient

time, Mometheless, 203 photographs were suceessfully gathered

] 4 B
.
B
i
r 3 a 10

Fraure 3, Divigion of roads
B Intervicws:
Since this pani of dotn collection requires careful atiention as it is reloicd 1o people,
on the 2% ol June 2017 1 asked consent from the school principal belore conducting
mierviews with the Englch Innguage eachers (appendix o), During the interview
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period, the school was having a second-semester cxpminstion for the first and
spcond grades, In agrecment with the school principal. the time for the inerview
with feachers was to be sel outside of their exam supervizion duty. The feachers
werg given (be consent form o few deys before the interview (appendix 4b) and the
whole interview process took theee dave: the 8" 7" and 8" of June 2017,
According 0 teachers” requirements and availabiliy, e injerviews were alsa
conducted in three scparate places. The first and the sccond paricipanls were
imbervicwed dm e Tirst doy in e clossioom, s thind porticipant i the school
library the fellowing day, while the lasi participant opted o0 be mierviewed in a
hospital on the 8* of June. 1 used an audio-recorder which allowed me 1o Fusther
make the wanscription. Each recording basis between 20000 23 minutes,

34 Ethical Considerationg

Wellmgton (2000, pS4) psserte thot every research m educationnl setlings should be
ETHICAL . emphasism the mportasce by using copitalised letters. He forther argoes
that cthical considerations should be prominent in any rescarch, paricularly in
educational resenrch since it mvobves haman participants  (Wellington, 2015y, To
address this cmicial issue, in this rescarch | opsked for volindary paricipation, and
cotsenl from the school prmcipal and English language jeachers was obtained prior fo
the dota collection process. [ also ensured that the participants wnderstood the natare af
thie research, including: 1) what they would be asked, 2§ what would happen o the datn
that they provided, and 33 full awareness e they coald witdraw Trom the reseanch
wilh no need 1o provide a reason, B has also becn established that they were aware off
the neks and benefits of myvolvement i the research before the intervicwing process
began, and were asked whether they had any questions before the interview

commenced.

As the teachers were required to share their thoweghis on English learning resonrces,
leprning sirategics, nnd how do they deal with beaching-leaming situntions in o rural
area, | swived w ensure of te conlidentiality of their remarks w0 they cannol be easily
identified, There are, bowever, some constrainis in thas regand, There arc possibihites
that this siuation may cause 1ssucs for their workmg practice. and canse the ieachers o
bz recognisable w their colleagues, However, | will address the issue carclolly by
replacing oll nomics with pscwdonyms. including the participants' names ond the school
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where they ore working. Due o the smafl number of inlerviewees, there is o shipght
poszibility that they may be ideniified by their comments, Te counter this. 1 raised this
issue with the inferviewees poor ta the inferviews Oiven thal the issees beang discussed
are nod overly contraversinl, 1 do not envisape that this should be a major problem.

3.5, Conglusion

This chapter has provided the methodological bazis for the proposed r-u:m:nr& progeci
The concepd of the qualitative method uwsing the case study as iz approach is considenad
to be the fincst way o answer oll of the rescarch questions. The decision (o combing
interview and qualitative visual materials dam should provide a rich explanation of the
issme being investigated As one of the significant aspeciz of educanonal qualsiative
rescarch. the cthical consideraticns have been elaboraied, including the conduct of
collecting the consenl from the parcipanis. The data gathered will be analysed, and the
Fimdinge descussed in-depth o the following chapler
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CHAFTER 4 = Analysis of Data and Results

41. Imtreduction

This chapler presenis the analysis of daia collected for the rescarch propect. Two Lypes
al data that will be claboptied upon: 1) qualitalive visual maccrials, which sceve as the
primary data, and ) mieeviews which wall be mvestignted as the secondary data [n the
next section, the primary data will be divided mic lwo categories that reflect the
significance of LL for the analysis of English relating 1o sociol aspecis, and s usc in
Enghsh languige learming for sccondory students (see lgure 4 below), The secondary
datn — collected from the teachers’ intervicws — will be divided milo four mam themes,
and individuals wachers’ responses randomby labelled P1ow P4, with no indication of
pender, senuonity, or the grade which they teach, Tt has also been predatermined that for
a better onakysis, the data 15 presented by locking ot the broad issues which have ansen
during the interviews, and than amaigamating each teacher's perception through direct
gquitaticn (Cohen etal,, 20117,

4.2, Dt Amabysis
4.2.1, Interpreiation of Primary Do

This section cxplicates the calepomisation derived from the primany source of dada which
is the LL phowgraphs. As mentioned in the previeus chaper, there are 202 English
signage photographs tha h-m\rﬁcr:n eollected, Using qualiative content annlvsis
{Silverman, 2dM — the process of “counting the frequency of cemain visual elements m
a clearly defined populatson of images, and then analysing those Mequencies’ (Rose
2006, pBEY — | have developed several divisions by adopting themes from cxisting
research (Reh, 2004 Cenoz & Crorter, 2008; Yaish, 20868, Snver, 200110; Rose, 20016} In
short, figure 4 below will summarise the LL calcgorics that 1 have developzd
specifically for this study. It s also wonh bearing in mind that the data and delimitions
prescnted here arc nol closed o other mlerpretstions. In foet images arc “nower
innocent’ (Rose, 2007, p26i; they carmy mulii-layers of meaning and, therefore, can be

inferpreted in many wars,
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Figure 4. Calegorisation of LL

A Category 1: Social aspects
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This theme is derived from Rose’s theory of the Four Siles of a Critical Viswal
Imagery (Fose, 20016). One of the sites — which iz the siie of production -
discusses how an image was made, whai kind of genre thal it display s, and who

and why they made it Unlike other pure viseal imogeny studies = whose muin

fecus is o analyse m-depth an mage based on s compegionalily, spatial

design, or syvmbolic construction {Ben-Rafael ef al | 20060 — this stody rather

anadyses LL signs that could berelit English language leaming. Mevertheless, 1

belicve that the origin and the languwage displaved in fhe LL signs which

cotstifute the social aspests need 10 be established first (table 2} as the basis Tor

understinding the LL siostion m Ketipang. before the langeage leaming impact

]
Tier | T'rp-l. | Ilr.u.rlpllll'u [ Amuamt
Eanutachured ! Lacal busmess Persanzligremp businsss by bocal peopls | 168
by | Caypombon | Habonalmuiti-pabonal compamy | 2%
| Spi.l-:mur:lnq: Luocal busines sponsored by nalicoalimold-naticasl : 5
B
Faniher explained.
Lonmeageiel | Mooalingual | Uiz clby English of faifure o wse English -
sl Adubnilinguel
Duplicating ALl fets mie wrsthen s igsre thin e language a
- F:I'.JE'I'.nE!I.ar!.I Selecsad N!!?M.I.I.IID.I.'I.I.IH[MH.EIEF:I"-‘ED L peher LasEngpes | 7
- [rerlappang Selected paris of informatica are given i other language | 2
bepd withoust [steral translatkn
- Complementary | Differenl informaton @ gives o differant languages 1%
“Hvhbrid “When the English woeds are custonssed ane combaned | 2
walh Bshass
Tahle 2. Sociul aspects
ured by

In this catepory, the LL is divided into the ticrs 1) manofaciured by, and 2)

languagels) used In the first ter, T histed three types of manufacturer that

proshece LI signee in Ketapang:  local  busmesses.  corporabions, and
sponsorship. Chver 80% of the signs were made by local basinesses, which 1

A




define a5 @ business being managed by 2 local mdividual or group of people
The tvpes of wrading were varied, [rom food. beauty. and clothing, 1o
electranics. On the other hand, there were 29 signs along the mads that
showed some nationalimolt-natonsl  companees.  These  are  moestly
adverisemonl signs o ciganotle companios, mobile phone compames,
motarcycle dgiribaiors, and mobale service providers. One ol the exampbes
15 the advent from PO o Chinese mobile phome company saying "MNew
Selfic Expent” in promoting their new type of mobile phoie, There were alao
5 gigns thot combined both loeal business and national/multi-national
companies. This type of s12n was creffed by big companies as o parl of a
proauotiong] programme demonsirate a presence moa similae type of Excal
business, Figore 5 shows this tvpe of LL, where the national mohile service
prosider Felbomsel painted o small top-up outlzg with ther iconsc brand

Figure 5. Spomsarship sign

lntarestingly, local businesses in Ketapang (such as hair salons, canteens,
top-up ouatleis, ad home=bnndry ) vy 0 incorporate English within thesr
advertisemont signs, Even  though Keowpang is Iﬂ a [omous st
dostination, it has other natusal resources thal atract both English and nen-
English speaking forcigners. for example. a national park that has become a
primary site for studving the Crang-Ulan (o specics native © Borneo), and
bouxie mmes. In this cose, imcorparation of English in signs could serve a
‘erogss=cultural” purpose (Sayer, 2000, pld6) by becommg a durect tool of

communication for those English-speaking forcigners, or as a lingua franca
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ifigure 6) which serves as 0 medim o exchange meanings between peopla

from difTerent langunge backgrounds (Mekay & Bokhorsi-Heng, 2008}

e
B———

I-Hnunrmuu r-

10 4 —
e TR .ﬂn.l
-

Bosias taiasn 3

|

Figure 6, L'msu]luml SigEn

Hewever, as will be analvsed in the sext section, akmost 300 of examples of
Enghsh do net it the cross=culiural criteria Rather, these local businesses
include English within their signs {or “intraculiurel” purpescs (Sayver, 20010,
pldad m whech Englich i3 used by Eetapang people o communicate with
other Ketapang people. However, fhere are numerous stedies (see Germlsea
el oal.. 20Oy that indicote the wse of English in a cerlain area “does not
necessaily vmply that citizens anderstand English pexts’ (Cenoe & Corter,
206, p27, In this regard, [ assume that the wse of English lexis by kacal
businesses rekates o the value and effect thal they hove on other locals As
Androvtsopoules (2007 idicsies, the wse of English in advenising is
sirategrcally and carelully planned, and centres mostly on 1t sosthetse vahee

so 1t can have maxonum impact on the tarpet audience
. Lanpungelsh wsed

Mash {20016, p380} contends that “lunguage and bndscape are obliged o each
other, Languwage domsands landscape, landscape  expects  lanpuage’,
Therefore, in this caegory, language is considercd an important aspact 10

discuss. This second arca s divided e monolingual, mualtilinguzl (itsell
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subdivided mio duplcating, (roepmentary. overlapping. and compleaseninry )
and hybrid

I Monolingual

Specific o this case. | define monolingual signs as those which only use
English text to convey iheir meaning, or which iry to combine Bahasa and

Engligh but fail to use Englizh (e meormect uge of Englich)

Figure 7. Monolingueal sagns (top: English. bottom: failure using English|

-

2. Mulilingual

The secomd (ype 1= multlingual. Swprsingly, along with the data analvas, |
found that LL signz i Eetapang wore not only nsmg Englich and Bahasa to
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deliver their messoges, They are also incorporated five other lunpuages,
namely Porluguose. Latin. Arvabic, Javanese, and Malay, Howewver, the
appearance of languages other than Bahasa and English as above are in the

minorty . with only one or twoe siens thit inclede cach languope.

Theorctically. multilingeal. o5 mentioned befone. consists of four branches
{adapted from Eeh. 20dkb. which are: 1) duplicating, 23 fragmentary, 3)
cverlapping. and 4) complemenary . The st s duplicaing, which is whoa
all texts are writken cqually m both Behasa and English. There are only 2
signg thal match this criterion, and omee of them s the advent for Digirad
Frinting whose exact iranslation 5 Percefokon ﬂ‘wru Bi The second
division is rogmeniary: when the texis are writken in one language and only
aomme parts of the test are lerally ranslated o another langaage. This ype
hae 7 signs that also msdch thess crileria, One of the examples of this iz an
advert by a locol medical <imic promaoting their services (v Bahosa and
English ifigune 93 which staged FOUND CARE path the cxact ransiation
PERAWATAN LIEA bolow

Figure & Mulilingenl-duplicating sign
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B+RNEC &

sPESIALIS PERAW S [AN LELINGR, e

Figure 9. Multillingwal-fragmentary sign

The third tvpe is overlapping; when the texis are written m ong langeage and
only some parts are tranzhated into another language. but nod as a licral
iranslanon, This ope is qaite similar o the second tvpe, with the only
difference bemg in iranslving 1|1|;ﬁk1 withoal Diieral ransation, insicasd,
using rdiomatic ransiation — which refers to “being i the common kanguapgs
of average speakers. using the natural phrasings and idioms of the language”
¢ Shapa, 2000, p17), 200 signs were soliced o share this similar meaning. with
the most nodiccable one o sign from o cigaretic company stotmg LA, RO
(figure 100 with the scmantic tranglaton of the word sold given as TERIH
BESAK — LERIH MANTAF rhigger - herrer). Such translation might indicate
that the compeany suggests the consumer be brave and iry o bigger vpe of
cigarctte. Finally, the last type of maltilingual signage iz complemantarny,
which 15 8 direct opposite of duplicpting. occuring where LL signs use
different texts in diflerent Innguages. This ype corns the biggesi proportion
of the signs, with 119 signs — ovaer 30%% — [adling into this eategory. For
example, the FARKOF WILLY sign [sunds for Warnig Kopd Willy oe Willy
coffee shop) meludes imformation different from the FREE B-F exl, which

is nedt the same information and is sol likcrally wanslated (Rguee 113,
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Figuire 11, Mulilingeal-comple mentary sign

3, Hybrid

Accosding 1o YVaish (2008} a text can be ﬁ-.-idmi anio biliesaee and byhrad
iexl. Bilnerate s when the ext combines two of more languages, whereas
hybrid text 5 stll & part of o biliferaie tcxt that has acsthetic vahse and is
Treguently used in advertizing. In this context, | define hybrid st ag o texi
that scems b0 use English wordé, bul these have been pesthetically
customiscd ond combined with Behaso In Ketapong. this type of text
appeared only in 2 gigns. Tor example, a lecal restawrand sign (figare 12) with

the text AR LAMUNCGAN NFESWROT (R stomcds for BAREING: or

L




restourant'camteen. and LAMONGAN i5 a type of food). The separation in
typing word NFUSOUE could be o cmphasise the different meanings it
possesszs. It could be mierpreted as 1 new-zoul, 1) the soul of KYLL or 3)
v, which i the Maolay languoge means o calch up bnter. However, as it
15 plased in Ketapasg, [ beliove the third inlerpretation (o be the most
approprale given lecal people’s matal social vndersiandmg of such bybeid
wirds, This is in line swith Londry and Boorhis (1997, who sugpest tiat the
dicision to wse the rcaders’ mitve language con madoed please thom and make

the adhvertisement closer to the speakers of that languags,

Figare 12, Hy brnd =1gn
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B. Category 2: Leaming resources
This second category was adapied from Cenoz and Gorter (2008 and Saver
{2000, The division of this calegory nlo vocabulary, pragmalss mesming

multimodal, and grammatical features suppons the assamption that it is the most

applicable process of categoeizing for students or of weacher analvgis of LL signs

in Ketapang Mareover, these sub-skille generally receive more afteniion from

&
' Tier Type Deserdplion Amoani |
| Wogphubary | Correcltyping | Mo English wonds ans mestyped e |
Tnwearieel Wvpury
- Adapied Cofitai words 1Bal s adegiud frons Eoghish wills lethe of pe | 62
midificaism [
Adapied Contsan Englisls words char age rengiiton which ot lecal | 53
prommeiation ar jusi sSimply mistyped
Frasmat Coutain hidden message(s] (hat differ from what i actoally | 48
e wrafien
[ Multimodal | Multimedal Using more thon 3 elemsents/reodols in oee sign EL
Hilurscy
less- Using only 3 slememsimudals I 43
mnlmexdad
Less-branded Lsing caly 3 eleseans'modals but well-Koown by peaple 14
[ Ciremmatical | Standard 1ising civmect Fﬂr.nmuhtul_ﬂ;m 1
fentires
Mow-atandand Using incorgect greanimstical Bamns, in:
- Plural | 13
- Spelling . 53
= Reversed ]
chiise
« Posscsaivis |3
Table 3. Leamning resources
a

LL as learning materials

i, YVocabulary

43




In terms of the English vocabulary thot | found in LL signs in Ketpang, [
placed them under two types of writing, which are correct and incorrect
ippang. Correct yping simphe memms that the sign contams English words
thet hinve no mistakes. | also opplied this specilication Lo all signes, whether in
Tull Englizh. of enly contaiming pwvo of thees English words. There are 149
ciil ol 202 signs which mest this erterion, i.e, more than 0% have comect
English vocabulary, For example, the nse of word Fasfion in Cirla Poshion

(fgure 135 with the English wond Fostiion and the rest of the wexnin Bahasa,

Figure 13. Correct fyping sign

The second wpe is incomect wping, which | divided inwo twe mone sub-
themes: adopicd and odopted. Both of these themes could. share the same
stgng, as LL signs in Ketapang were typically descriptive. comtaining a lot of
imformative text, Therefore, one sign could be categonsed as adapied and
adopted ol the same twme, The fist theme, adopied. 15 muech the same os
loamwaords. or words that are borrowed from English with lidle or no
modification. &2 sigas were found thal have amilarines o this eriterion
OiTered oz on exemple is the sign from a local electromics store (Tigure 14)
that tricd 1o use English woeds combined with Bahasa, bat acoeally the ward
in Bahasa s derived froon Enghish (KREMT = CREDIT, or a method af
deferred pavment). The second theme s adapled. meaning the use of English

words thatl ave rewritten (o sail local pronuncipiion, or simply mistyped. 533
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signs can e categorised os hoving adopled langumpe. For example, the sign
from a mobile top-up outler that included English within the =ign, but
mstypes the words (Nguare 153 The sign states PLISA ALL OPRATOR-
ACCECOERNY (PULSA means credit of balonee), where it should read
PUISA ALL QPERATORS-ACCESHRIES. Such a mistake medicotes thot
the owaer might congider the foem GPRATER az the most convenient fo

type. based on its phonetic wranslaion mther than the cormect spelling.

Figure 14, Incorcct-adopied sign

Figure 15, Incorneci-adapied sign

n Frisgmatic meaning

The seoomd ber s pragmatic meaning, Specific lo the siody of signs, a
different meanmg of pragmabic can be drown. Within this new meaning, it
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iii,

becomes the study of lanpuwnpe (hot ncludes indireciness m comveying
messages, which is coanmon in advertisements (Simpgon. 20003, In this
sludy, pragmatie refers fo any LL signs that contam a hant or hidden message
thet needs other modalies o background  knowledpe lad'mfrpr:l is
mcanmg, Cenoe and Gorter {2008, p2 74 mentin thal ' [fexts wrilles o the
public space tend B0 mchede different speech acts and often use indirect
lanpuage mnd metaphors™. In this regard, like other scholars, [ beleve that the
progriatic meaning contained in signs could provide inpat for English
language leamers. As Dagenais ¢t al, (200%) mention, pragmatic LL could
become learmimg resources when benchers bring the signs into the classroom
and, together with e students, decipher and interpret the meaning. There
are 4% signs that contain this pragmatic meanig, such oz s HOMERASE
{Figure 16}, This s3gn 1s very simpke m design amd did ot include other extra
imformaon of what messages this sign wanied o convey, Howewer, the
inclusion of the signal reception symbol could wmphy 10 the reader thot this
sgn 15 trying to inform them thot the location wherz it 13 placed provides wi-

1 access, as ofien found in a calé

Triy . "
.‘ -"‘-.._I_'"

Figure 16, Pragmatic sign

Multmmodal literacy

Addigionally, ingcrpreting LL signs cannot be separaicd from the way in

which passers-by read the sign (1e, ltgraey) (ee section 2,24, — Chapter 23
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Eelly-Holmes (2005) introduces another feom for the mulinmodal s
adveriising, called paralanguage. which is 8 combinanon of visual aspocis
including the chaeice of foni, italicizsed words, and the location of the sign
Therelore, m this stadv. | define muluimodal ss ke inlegration of viswal
alemenits, i¢. texis, fonts colonrs, mages, logos, shape. matznals, and space
ol the sign, Baged on (bese elemenis, 1 separated thiz tier mio muoltimodal

lessamultimadal and less-branded ypes,

The first ty pe is multimadal. which {az claborted above) meorporntcd more
than three bagic clements (Lexis, Ponts and colowrs) in one sign, while the
elemenis of shape, matenial and space are already considered o be possessed
by cvery sign This vpe receives the highest propoction compared o other
types, otatling 14% signs. Foe example, the sign of 4 local laundrette (Ngure
|7y combimes five elements, inchiding a preture of clothas that have beon
wished slong with fabrnc softeners, and an won of a wishing machine giving
a tumbs-up, The scooisd tvpe 15 kess-multimodal, which T defose a3 signs
that only use the basic elements of medalities, There are 43 signe in the area
of mvestigniion that could be cateporised as less-multimodnl. For example,
ihe sign of a small retadler that sells eredat For mobile phone providers (Ngure
18}, Thiz sign consisted of 1exi with the same font choee, coloured in black

and red.

The las tvpe iz what 1 call as kess-hranded, in which the signs onby use the
basic clements but are sull casily recosnised by people due o the icomic
meanmy that they show This may be reloted 1o the theory proposed by
Kellv-Holmes (2003 regarding the conmotagion meaning — the mnplisd or
indirect meaming — in an advertuscment which ‘requirefs] a cortn level of
cubfural knonwledge” (p%), as well s the knowledge of the consumpdion of the
services of products that the signs offercd. The majority of this type of signz
came Tom well-known randed products, such as mobile phones, Tast food,
of motoreyele distrbutors, There are 14 signs that maich this criterion, for
cxample. the sign of a KFC drrve-thrn (Ggare 199 that only consists of text
foms, and coleurs. However, the ypical choice of foms and colours counld
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transfer the meaning easily 10 ihe passers-by. as most will undersiand that the

sign 1 belongs o a worldwide fast food brand.

i TIF I T . o
L e —
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— =

Figure LK, Less-mulumodal sign
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Fignre 19, Less-branded sign

Grammuatical Featores

The last tier dhat could be nsclul for lcoming meterials is that of grammatical
features, Saver (20000 sugeests that this tier could be adapied (o a chssraom
learning sitoation where the sludents ore asked andertake an analyss of the
English arouwnd them in the form of sigrs. He Turbher explores thewr poicntinl
uge i analysing the grammatical features (both standard and non-stendacd),
which mchude the spelling. posscssions. and compound words, This tser is
divided into standard and non-standard grammatical forms, where the laticr
could ke specified as examples of incorrect plorals, spelling, reversed

clanses, and possessons

The first type 18 stondard grammatical feabarcs, whene the signs wsed comect
aramimatical forme 104 gigne wene congidesed in be suandard  Tn most sagne
the wse of correcl prommor predemanontly stemmed from naticaalimo -
naticnal comm pnics, presumably as they may have more carclully consideicd
and chosen which English words they were gomng to inclede in their
advertsements In some others. the standard prammar came From local
businessgs which only uscd onc o pao simple English words and thus did

nod regquirg b0 mach grommedical altention, One of the standard grammatical
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forms is the sign [rom the MSUEY car distnbutor (Ngere 200 that 15 being
wsed by a local motor workshop with the English ext, GENUIME PARTS.

Figure 200 Swondard grommatical sign

The second wype is mou-sundard  grommatical feafares, The ubigquity af
incorrect English grammar 15 evident throughout the analy s, as nearly 5025
of the LL signs are non-standard . The first classificaton s the mcorrect use
of plurals, There are 13 signs thal suil this criverica. with all of the signs
massing the suffix -+ m indicating the plaral form, The most salient examples
arc i the phrases ALL OPERATON and SPARE PART. Take, for insiance,
ithe sign from 3 fop-up retailer cncouraging passcra-by @0 poin ther business
and become an ageni m selling mobile credit for 165 wsers (Nigure 211 The
secand non-standard granumatszal feature is epellmg. Although this feamre -
propozed By Saver (20000 — kas dhe biggest mamber compared with other
non=siandaord leatares, i 15 quite stmifar © the ter Vocabulary — adapued

{discussed carlicr), whech containg misty ped English vwords,

The third classificatbon is the reversed clause, for example, an adjective-noun
phrase thot is not m the comrsct order (fgure 223 This mistaks can nlso

happen when the signs’ producer wses tvpically Indomesian grammar, im
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which the word order is commoenly noun-adjective. The last classification is
possessions, mistakenly used in 26 signs. Those mostly Eiled wo show the
belonping of one's property, especially when the signs meorporaled the
oavaezr s name o e name of tee ploce. Tor example. Mirve salon (Ogune 23)
whore she did aed wse s 1o indicate possessien, e, that the salon (hag
belongs 1o Mg Ancther example &5 the sign of clething stose for babies
(figere 24, rading ZEA - BABY AND KI1D'S. This mistake can be refermad
to as Tailure in using pluials o posscsssons, depending on the pempective
and the migntion of the owner, In this regard, a further sty analysing the
repsons belund the wse of o cerimn feature of English m sigrs could be
helplal 1o shed some light on the social plenomens thal may improve our

understanding of LL signs,

Figure 21, Non=standard plural sign
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Figure 23, Mon-standard posscssinng sign
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Figure 24, Mon-standard possessions sign
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422 Interprefation of Secondary Datn
Thiz second analysis axplores the tcachers” porspeciives toward the use of LL m the
chassroom 1o Mcilitaie Enghish lmguage leamimg, The dofa presanated in this section
werg derived lrom tepchers” mierviews = based on the interview schedule m oppendix 5
— which have been fully ranscoibed (Cohen et al, 2060 1y, In dedal, there were Tour
pamicipanis, with each pamicipant speaking for aboul twenty minutes, which was
recorded. However, as the interviews were addressed o Indonesian English teachers,
unnccessary spocch (Mllers, unfinished scnlcnces, long pauses, BCOmmeEct SrNAmmar, sy
werg mevitable, In this regard, 1 adopted an alternate solution for the interviews, which
15 o paraphrese the speech transcripion o0 moke ot cleorer and armange the speech into
‘manggeable proponions’ of daw (Bassey, 1999, p82). A descriptive-narmtive method
wits used in this analvsis as it explores crineal issues, neluding “description. anolyvsis,

interpretatonm and explanation’ of what is being investigated (Cohen et ol , 20011, pS39).

The analysis will begin with explomation around the themes that have been developed,
Folloned by dimcet quotations from participants, whers relevanl Four themes reganding
the tepchers” perspectives will be discussed: ienching strategies: challenpes for teaching
in Ketapang, msights regarding LL: and LL in connection with K-13. The classification
af the number of the cachers involved when cxpressing certam opinions can be

regarded o, | weacher = One; 2 feachers = some; 3 teachers = maost: and 4 tzachers = all

A Teaching strategics
T begi analysis on teackers” perception of LL, the exploration of how they
choose leaching strafegics in the classroom is congidered o be the first wopic o
discuse, Most of the tenchers Him'r:d' that before they opply sy methods or
sirategics o teach English, they need so csinblish 8 pood psychological
relativaship with the students. They mentioned that gaining thee stedents’ interest
and trest s their paramount priodiy, As Brown (2006) confends, affectnve
faciors such ps ‘extroversion, inhibition, anxicty and attitudes” coald have major

impacis on learmers” language learning (pos),

Ll The Jirvt siradegy | wse in class i5 fo calol we sincenis ' atferiiaw. You
Ervenw, (ke shuaent beased leavaing? So, he stederis oo whad e went

fer o Bt e seill comaected with the material,
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Amother teacher similarly commicibed:

P2, & irfed to fole thoir hearts, T iried o build an emational fowndation
with the stndgendy, fwhichf § helleve. §F F gre them wome spoce o a
finlle ek, o then Sy st mre, 1 Wil B ol fOr ae e prosh
theem further i therr leormrgg.

The typical sirstegy they use 15 o do bramstorming befors the lesson begins,
which afzmpiz 1o stimalate the stdentz' prsor knowledge and coax tham ingo
engaging with the related matenals of the dav. There are. however, some
variitions among thess teachers when it comes o the spocific way  thay
brainstorm. Some said that movies, shon videos and games are the best way o
gain their stdents” interests, while the rest prefer wo explorg the matenals by
inlking, rending a text. or roleplay .

For the mam keaming activity. mosi of the tenchers prefer fo use what they
behieve are engaging and fon activities. such as guessing some English
expressions by o gestre, roleplaving 1o express love, or orving to connect the
maicrials with other subjects. One teacher remarked:

i Well, whea the matertol (s adonl expressing love, ey feed thot ir's o fim
aotivity, becawse T wasn 't asking them fo simply read and pronosnce
the expresshon, bl o acfielle gof bow o exprees love. Then, when they
o) fhe pxpresston. e et of the clasy will feel embarrassed and ihen
theey weill fanigh together,

This choace 15 probably cavsed by the classroom siwaton, swhere the feachers
aszert that the swdents” moetivaton w leam English is very low, Lightbown and
Spada {1999 argue that this situation con b due 1o o lack of inleenal awareness
of languoge and oo much extemal pressure (from parents or teachers), which
could conse studends to have negative attitodes oward learming, Therefoee, all of
the teachers have 10 creatively maximise the lcarming sirategies i order 10 Lesp
engngement as high ge possible, However, the same teacher also repartad thai




when using thus tvpe of actvily, there is an imminent dowback, which is thot of

time constraings, adding;

"3 MNa, there s nod encegeh tme for thal. Tn o week, the iime allocoiion for
the Erelish subiecr (s tee oy of lessons The ope-movr fesson
ciwriists enf 45 minutes, S, the tetal i ol D0 aeimieter fiar e o feoch

English,

Az | further anvestignted, | Tfound an appalling fact regarding the teaching
sitmation i this school. The reality s the newest governmeni-designed
cumicelum is not evenly applied across all grades in (he school, During the ime
of interview, only the first grade was uging the K-13 curriculum, whibs the
sccond and the third grdes were still nsimg the KTSP curniculum. This 15 quits
intergsting, considering that the government regulation o wse K-13 las been in
plnce simee 2003, and 11 has stll nod been fully applicd by this schoal, Hence, the
fime allocation for teachmg English s different betwesn the K-13 class and the
ETSF clags, with the former onby receiving 2 honr-long lessons per week, and
ihe latter 4 hour-long lessons na week.

B Challenges for teaching in Ketapang
There seemed o be an overall agreement among (eachers that stodents” Bow
motivatkan W bearn English is the biggest obstacle they Gace in teaching them
Most remarked that sech nosteation might relate o the faci that: Arstly, Enghsh
15 not their mother tongoe: secondly. the stodents hove an msufficient English
vocabmlary; and finallv, they simply learn the English subject becanse i is

compulsory, and only o get o mark and pass their ¢xams.

L Komelimes i iv hoveed llll-'.l.l' me fe feack them, onee !bn:'_r werel Wliew,
dont wpderstaned T don Inow’, or even somehimes fhey sand ©Muss,
Fen lazp ' S, 0 mrakes e ol to 0t thew ap feom thele.,, whae iy

i1, their miseny? fCHUCKLE],

One deacher cmphasised.
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"3, Wedl, the challenge & Wey el comfased aboet fone fp pronounce o
fedfer, sl fo meation o o proneace o word, Fow fo fgiea when
speak fn English, oo thea how fo weite @ word (9 Erglish | F ol of
theie sATITS,

#1
Most of the teachers agreed that fhers are a1 lest four mapor Golors Chat
comtribube o the low cngagement af the shedents. namely: the society or
cviranment, family, the sudents themselves, and the resonnces 10 suppont thel
learning. There was a feeling, however, that the sahient factor 15 the students”
altitde toword English in Ketapang partculardy. whech repards English ns
samething that is almost outlandish to bearn, or cven os samething shsurd 60 ey
iry do mmitale spoken English, Lightbown and Spads (0999) deseribe this
problem as o “social dvnamic or power relatsonship between the fanpuages'

{p37), where a member of @ minority group could have 3 unique atiude when

learning the longuage of majority yrowp such as English,

They nlso fieel that students in o rural aren such as Kempang did not get enongh
cxposure tooor opporlunites o cxpress themselves i English, One cacher
underlined the differences between Kefapang and g cities, arguing et in big
cities, there are many 2vends that provide the opportmity for students 1o use
English, not anly related to the poademnic but also to other felds. Another [acior
ig the guidance from their Family o society on de imporiance of English

"l And w the sociely here, they gust think that Eoghsh 15 o foreim
fangaare and 1 vor oo speak 0, ol o pood bl o veue dan 1, well

iy pkene

There was alsn a mixture of responges when the eachers were asked how they
overcome those problems. Coe recommended giving the students a direct talk io
motivate them to lcam English, while anether teacher asked them o join an
Englizsh cluby arganised by the school ar even uscd a 40060 ratis of English and
Bahasa in the classroom. bul none of these seems o have had @ meaningful

impact
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Fioally, the inodequote focilities o support leaming are alse a significont
problematic factor for those teaching students b rural areas, These Facilitics are
not anly limiled (o lechnological resources. bul also o mone standard learning
resources. such os wexthooks and student worksheels. One teacher commented:

n2; Az we can see here, vl all classrooms have o profecter and audio
speakar. 5o somelimes when T prepared e wasos aed  the
matertals, someiies £ hove To Beep (F ord ase 5 upon the next lesson
fHawever, [ T anil jeel facky fo be in here, Becmiise even Some oreas in

thig Fegron sl hovver T golien eidcivecity ai all
Another wacher explained

"4, Ay schoed, we don | fove gy sder faemelboel. Aeiwedly, we Bove
o, el the mame (s M owas peblished a lorg time ago, The

st tmie 1 awed Bt ook wae ghowd fonr yoars apo.

This foct gives further evidence similor to the sitstion described i pomt A
above, where e distnbution o K-13 (which alse includes the zovernment
texibooks) has not reached all bevels of edwcation m rural areas, T adso proves
Seran’s {2014 claim {=ee section 2.5, — Chapter 2) regarding the centralisation
of B- 13 disuribution as only Tully-realised in Java island (@ it is the capial cin
of Indenesia). resulting in the wnequal distribution ocross other reglons. and,
particularly, rural areas like Ketapang,

C. Inzights regarding LL

When the teachers were shown some saonple pictores of LL aroond the sclaonl,
their opnions were vaned. Some of then were even quite soiprised that thers
wite aclually English signs wouad them which they had never actually paid
attention o before. One teacher commented that it is commen that peopls
incorporated English mie signs, hivvever, the sagn-makers don 1 fally anderstand
how (o wse Englisl This gimation showed that even teachers are mol Fully aw oz
of the exwstence of English in ather foems (signs) around them, which could also

imply the siudents” lack of awarcness of the same 1sswe.




Al irst, when they were osked their opinions aboul whether or nod LL could be
used as additional leaming resources. they nesponded dilferenily. Some of them
were pretly sure that such a polential source of learming could help them i the

teaching process. while others were guile scepuscal.

" Actuafll, Mo, Becaise fus Kd of ward (3 o mess [ fihese pieiures)
are wyed fsd for make tie swdentys familiar with English, i probobfy

v, Bt not inon goademic way, fust imformalli
Angther wzacher added

() Wiedl, o depemdy o the siucdends, IF oy aee gt gooed of Ereglislh F
will pive i G them I they are mod 50 good af (I will distrect fhem a
fol For example. T oalready iold you abed sorte Toan words from
Enplivh lo Bahoen Por some studenis, they connal dilferentiote which

one Uy the vighr ane. I5y easter for Sem o Femember e woomg e,

These perspeciives are probably dreven by the Tacl thal thare are mistakes in the
use of English wilhin the ssmple pictures. 2 matier which cofcems the teachers
iff the stadents sce it as the correct form of English Howewer, some other
teachers belipve that consdast expegure to 2uch English (LL) will beneln them

MHmY Wiy s,

3 I can make wye of i T cmm feach them Row o make (F correct. fiw
exmple, which will glso tnerease their curfosity iowoed brglish, They
corr alse becmpe mere geare, for example, of fe oweangly weilien

W,

o LL in comnection with k-13

As previoushy discussed, nod all eachers in this school teach under the guidance
of the K-13 curriculum, Therefore, guestions regarding this lopic were not asked
wrevery wacher. The first question for enaly sis is whether or not this LL methiod
can be ueeful 1o support the nim of K-13, Some teachers seamed 1o agree with

this notton. especinlly those who work ander the K-13 curmcolum, and wha




commented thot this approach could provide sudents swith onalytical skalls thot
comecl the maserials they have sudied in the classtoom with the English thay

actually exisis in the environmeni aromnd them,
Another teacher amalarke odmiited:

2 F theieeke 1 weil) st the chrricadom r'l'.'r-t'.:-_ﬁ' becorse i wil! emoke the
sliirdenly |||':I.' [F] rmru'lv.-.'r:' Wi ||T|'.rl|':l;|l:l-|':'."l'.'.' arcrgd them aed then fer dii
decrde by themselves 5o, they wall mod only depend on the feacher. |

fheirc £ Wil acoe et guite criffood oy well

Inderestingly, although they ngreed that LL conkd belp support the K-13 this
icacher also does not wholcheariedly approve of ihe implemeniation of this
currenl cwrriculuim P2 arpeed that this 18 mainly becauss of the heayvy basden
that it placed on students, while concurrently reguinmg them to master ol of s

aspocts within a limsived time. P2 showed their strong remarking;

[t { believe D arframllfp' dHAE PR .I'::u'ar.l'.'_'p sucky, To b honest, iF
reerlly saecks, becoeese when §ined fo compare 1 wilh the crrricutom
diiring by Bime o econdary schoad e 2007, T began to worder, ow

cvr Pt srervive 7

Another commentary from a different tcacher disputes the noton that LL can
support K-13 ewrricolum

i {dand fink s, beomuse Erglivh i aof thede second language, omd
they still regard i av o foredsm fonmiore. The curricwlem meedls
Fnglisk fo be academie and femal, where the govel 5 do feach fiem 5o
they can speak Englivh correctly and Taently, bt in bere [pointing m

LL picturcs| Miere /s some frcarrectly written Faplish

Despite the nogative vicws on the use of LL (or even on the cusriculum itscli,
the potential benefits of wsing the sumrounding signs to promote  English
langnage lcarning have largely been acknowledped by the teachers. Such
perceplions could alse be alTecied by the minimal comprehension of most of e




4.3,

tcachers as 1o the purpose of the K=13 camiculum = which Ahmod (2014 refiors
as a discrepamncy i perceiving cumculum goals among teachers — since only one
ieacher owl of those inferviewed hos been troned By the government io
implement the curriculum. Thene are. hoowever. some Dmotatons of LL it 15 Lo
be applicd to the cumrent iluation s Ketagang, One teacher said thar LL could
anly b used as 3 brainstorming activity o begin the class, or a5 a hook foar the
core metenols. However, ansther escher admitted that the limitotions came

from the wacher themselves.

I3 Even fhoweh T oieoach English, Pwonor very sensitive e iy soel of
therteg, awnd Bt weanla be mry howsewort o feure s ol Even wre a5 @
teacker. I dose't Reeve the sersiibvily of thils, lat aloae moe sfuderis,

I 1z intcresting 1o note that among the debates surrounding the mmplementotion
of the E-13 cumiculum. the teacher could sec the bencfit of LL. They only have
differing imeepretations and methods of how best foowse @ within their own
teaching practicz. In summary. although the LL signs are pervasive around this
apecilic arca in Kotapang, the analysig shows that English teachers in this school
are nieel aware of i, and have never used such methods o teach English in the

classroom, or adapred 1t as additienal leaming resources.

Conglusion

[n general, this research shows abundant evidence of be existence of LL signs around 3

particular arca in Kelapang. The analysis found that out of 202, the LL sgns can be

cnleponsed o socid aspects and leprnimg resources, Despite the common mistakes m

their pyping and grammar, these signs incomporaicd varions modalitics and vocabularics

which could be wselul for the students once they are fully aware of their exastence, The

tenchers’ responzses also indicote reasonably positive feedback regmrding the use of LL

as ndditional learming rescurces. They have alze mentioned some limetations of the wse

of LL i their cumrent teaching sitions, The next chapier will outling the conclusion in
detml, bosed on the findings obove,
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E..H'TER 3= Conclusion and Recommend ativn

81, Imtreduction

This chapter will swmmarise the rescarch findings explored i the previows chapter. The
summary will be presemted by answermg the research questiong proposed in chapter 1.
Some limitations regarding the research process and Nndings are mentioned, and
foflowed by pecommendations for furilber soudy

R Fimilings

Al e beginning of this research, 1 formualnied some research guestions, namcly:

L. What are the Linguistic Lasdscapes teal exist sround a sehosl s Ketapang T
1. Inwhat ways do these Linguistic Landscapes benefil English langunge leaming!
1. How do the English language teachers perceive the Linguistic Landscapes L

teaching-leaming purposcs?

This seciran will answer the gquestions above by elaborating on some key features from

datn analyzs.
{0 W aore fhe Lymminstic Lovmalscapes Sl exist areanad o school o Kelfaponge?

This study sought to explore the existence of signs that meorpermied English mio their
basic clements m one of the rural areas i West Bormeo, Indonesia, which cam be
cosidered a3 an EFL coumtry. Thege signes wake wp what 1 call the Linguisic
Landscape (LL). HU&LL studies have focused oo the siudy of signs around urban areas
that they claim can “provide more interesting and significont sources for the reading and
interpreiien of hinguste dvnsmics’ (Barme & Bagna, 2000, pdy. However, as English
haz penetraied every comer of tis world, becoming what Crystal (2002) assers as a
global langpage, | intcrded to provide mors insighiful data on the LL presend inoa mural

area ol an EFL eountry

[nitially, one paricular school has been chosen around Delia Pawan disorict in
Fetopang. Five main roods were then sclecied, as these roads are regulacly used by the
sudents to gain sccoss to the school. Aller the rescarch process. it was found that there

are 202 signs that can be categorised as Lingustic Lamlscape. The analysis shows that

&7




Emglish signs around one school in Kelapang ore produced both by local peopls io
promode their small businesses., such as wp-up owtlets. cafizs. home laundrics, cic. and
also by mational‘/muolt-nationsl companies, For example, motorcyele distnbutors, mobba
phone companses, ewc. Some of the signs wse Tull English wo imlorm therr readers, while
the rest combine both Bahasa and Eaglizh to attract theor readers” aftention. As they are
placed m Ketapang, some were found 1o include the bocal Malay Language 1o promaots
their services o products. Further amalysis showed that LL signs in Ketapang also
includicd loor otleer nguages, i, Portuguese, Latin, Arabic, and Javancse,

2 owhat ways de these Limgmostic  Londsoopes Beaefit Englisk langiuge

fesrnming ?

Ooee the evidence of the LL presence in Kelapang has been established, the next siep is
te prove that LL can ndecd be used as adddional lesrning resources for English clnsses.
The pervasive existence of LL i a roral asea of this EFL country indicates thal evea
thoaeh it &5 still considered as a foreign language. Englizh has suceessfully permesied
local people’s lives and has been wsed for both cross-culiural and intracultural purposcs
{see sechien 4,21, Part A — Chapler 4}, In this regard, as these signs were gatherod
around the school area, the local stodents can use them o acquire some insights intoe

English that exisis in o real coniext,

Specifically, these sipns can bo categorized as Bocial Aspecis and Leaming Resources.
The Firsd category 1% divided inio the manufaciuner of dhe signe, amd the langueage) thai
the signs used, Alibough nod directy correlaed with Englizh leaming materials in the
clossroem, teachers cam still vse this tier to enhance teeir leamers” sensitiviey © the
gocial aspects of language, Kelly-Holmes (X005 remarks that English in the
advertizmment could possess connadabional (indirect or imphed) meaning that “would
redpuinz @ certain level of culwral Enowledze in its interpretation” (p%, As stated in the
data analy sia, this firsl ter shows the differences between the signs' producers as o how
they use English withm their signage. Thus, o requires students to wmderinke a decper
anmalysis of their sumounding signs and how they mterpret them. As stated in the
svliabus for the Enghsh subject for secondpry students, afier they kearmn Englesh in
gchool, they are expected 1o




[Bave] factual, conceptual, procediusal, snd motacognative kowvledge about seciol
fanscleons. meaming stactuees (saquences of meanmg or comimondy kisowi 45 text
alruchurea), asd lngomstic demeas of vorsas Evgliah tests (Bavendikbud, 2006,
pan
The gecond tier (which is e language(sy used) could also prove beaelicial for studeits’
lesurning through the English that exists around them. For instance, they con make some
males of how companies or kacal bsmesses wse Enplhsh - whetker they only wss
English. combing English and Bahasa, or cven cusiomisc ihe language w catch the

readers' attention,

However, this type of learning activity will anly benefi the students i it 12 instrocied by
the teacher under cermin conditions, such as during leamang activities in the classroom.
Oce they become aecusiomed o the cxistence of these signs, this con develop teir
gell-awareness 1o nolice every sign that contping Englich, whilst concurrently improving
therr mdependent leaming. Unfortunntely. m this research | could not aest the theary |
proposed i chapier 2 which cleims that LL coudd promote the pobential of incidental
legrming, Thas theory nsseris that through LL, one may acquire new knowledge of
Enghsh wethoat any previous nttention. However, | mamtam that this 1 possible once
the teachers adapt this meghod of uging LL ps addigicmal leaming resowrces. and raise
their stadents” pwareness of cxposure o the English around them, Once ther are fully
aware of i, the process of incidental leaming could occur, and through continual
cxposure o the leamimg targer, the results coold be fangible, 1 also belicve tha the use
of LL could be one of the solutions o overcommyg the back of available kearmng
resounces, such os textbooks, that have beem mentiened by the teachers during the

iniErviews

The second category of LL that T have developed is that of Leaming Rosowrces, T this
category, | intentionally designed o specific branch of LL that could be adapted by
English teachers o explors the potential of vsing LL as additional maierials, It has bean
mentioned in the English sobject syllabus within the K-13 curmicalum that learning
activities m the svllabus can be customised and ennched with regromal or school
context, as well as the global context 1o achieve optimal quality of learners’ learning

ourlcomes { Remendikbud, 20060




[ short. | conclude thot the use of LL can indecd promote English language leaming im

Eectapang for several reasons, which are as follows;

[ )

"Exposure and praciice are two essential elements for learning English” {Saver,
2000, pl43). and wsing LL could increase the students’ exposure oulsade the
clossroom coantesxdl.

It can serve the English teachers with an aliernative and ales inmovative way o
engage students in investigating the actual kanguage used in their society. and
provide them with an puthendic leaming source,

In corelation with teaching malerials ia the clasrecm (which & regulated
within the curriculum), LL provides 8 meaningful way 1o leam vocabulary,
grammos. muliimodol literncy and pragmaiic meaning.

[t s ofTers the students an opportenmity o think emtically and analytically abaut
the social meanmg construcied by langeoges use in the form of signs,

[ have also developed some possible echnigues e English langunge eachers in

Ectopang 1f they would like to adopt the use of LL 05 additional leaming resources is

thieir class.

!-_1.

Al first, the teacher could collect the sample of LL signs aroand the schonl by
themselves (e 20 phowgraphs). In class, the wacher can divide stsdents ino
sovera! groups and give each proup those sample preturcs. The twacher thon
asgigns the studenis o place thoge piciures o several calegores, such as Tour
tiers of bearning resounces {se¢ chapier 41 They might organise some under o
different cotegory. and then the teacher could facilitnie o discussion Forum
batwesn groups Lo explain the reason why they pat the images into certain
caleponics

AL the end of a lessom, the teacher could ask the siudenss 1w act as individual
imvestigators, In this role, the wacher requesis students to collect fve 1o e
pictures (or. opticnally. write down detailsy of oy signs using Enghsh they
cncountzr on the way from their honses to the school. All findings will then be
dizcuessed in the next lesson,

I'he teacher conld also ask the students to write down five new preces of English

vocabulary from signs they see on ther way home, amd find the meaning of

LY




these. These new words could be stored within their msk-book or portfolios, and
labzllcd as their Word Bank.
3 How e the Faglish Kmguiee feachers percepve the Linguisiie Lonckoopes e

feaciiag-learrimg purposes ?

The final focus of this reszarch 1= 10 relate the findings of LL =igns that exist i a
particalar area in Ketapang with the teaching activity in one school  Therefore, this
research ries 1o connect the LL signs with classroom teaching activities by interviewing
samec English lonpuage teachers, Some teachers secmed o agree with the notion of
wiing LL signs as additemal learng materials, They beliewe that leammmg resources
could come Trom many origins. even these omside of the classroom. On the other hand,
another teacher commented that these signs ore nod appropriote o be used a= learning
maderials i the clagsroom. This eacher Turther added that the signs conlain incofrect
Englich. which aall affect the students” andarstanding of Englich steell. Such a Cao
would probably couse the stadenls o eastly accept that what is writlen on the signs 15
the corect form of English, even thowgh it i3 actually wrong However, as discussed
above, even contaming the meorrect form of Enghsh, this method could sill be
applicable 1o the teaching-learning process m the classroom. I8 is worth noting that in all
cases, the teacher should always pudes their sindenis fo enitscally analy se those signa
and make corrections il necessany, | beheve that this method is also in ling with the K-
13 curriculum that requirzs the students o undsrstand multiple tvpes of test that suit the

Izl contes,

Owerall, all of the teachers seemod 10 acknowledge ab least some advantages of using
LL as a leaming materinl, Different mierpretations on the actual use of this method
could be caused by a diverse understanding of the K-13 goals. This situation vwas nlso
due 1o the different curriculum mmplementations withn the school, which inconposaies
ETSP lor the second and therd yrades, and K- 13 for the first grsle,

A4, Limmiiations

In thiz scction, | would like to mention some lomitatons cacountcred during the

research process,
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During the process of collecting the LL photographs. 1 faced some obstackes

which might have affocted the guality and quantity of the data:

i The targeted signs were panly ar ¢nbely covered with other obyecis

b. There was wot enough lghime o collect pood quality photoprophs as the
weather was cloudy or rainy,

£ The signg” colour was Guded,

d. The signs were too small,

£. These wers tog many people during the data collection arcund (e targetcd
signs, which impeded the process,

Dunng the interview process, the teachers availlabibiy and the school s situstion

olso affooied (e rescarch process Some of the tweaclhicrs had  personal

commitments and requested the interview be rescheduled in the following davs,

Furthermorz, the school was maming the final exam for the first and second

grades, Thos, some teachers were quite busy and had very Hmated time o be

inferviewed,

The enormous amount of LL datn (whach numbers 202 signsi also affected the

categonsaiion process, & thorowsh analysis of cach text and modality in gven

sign needed 10 be conducted. which consumed more time.

Aside from the process, this research also possesses several limitations in relation 1o i3

contzni

The nim of this research is to investigaie the presence of LL signs and relafe it do
the teaching-lcaming proccss in Ketapang., There are two variables i this
resenrch: the firgl is the LL signs, emd the second is the Englich langunge
teachers, 1 belicve that by including the stadenis os o third vamahle, this could
carich the data and add an additonal perspeciive on the issoe in question.

This research only chose one paricular schoal as s sample, which might affecy

the represenintiveness of the data.

. This research also did not Tocus on answering te current problems ol

carricalum implemenistion noe s distnibution w0 schools moruml arcns thot

might affzct the teaching-learning process.
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B Recummendations

Bazed on the limitation prosented above, | also deviee some suggestions o funher
develop the imdmps of this research

I, Further research that mecestiggating the similor ssue should make a detailed plan
in Felatson to unpredictable situatiom in the fcld. This inclwdes: 1) preparing a
considerabde tme for conduciing the inervicw a5 paricipants might bave
personal motters and nesd extra time 1o prepare; 21 selecting the appropriote tme
i colbect the LL data, such as dunng the daviight, look a1 the weather forecast:
and also 3 equipped with proper camera to collect high-gquality images,

2. As the finding of this research shows that m Kelapang thers are abundance data
of LL zigns, further research could explore the potential of using LL signs in the
learning process which imvobve the students as the participant. Therefore, the
ndvamiages of using LL lfor learmmg can aciually be mvestgated

3. Furnther rescarch could cxpand the arca of ovwestigation of the sama issuc o
other naral areas — whether m the same provinee or differcnt countrics - io sock
a pantern and gaon a beer perspectyve of English appearance o the Torm o s1gns
in other rural areas of an EFL country

4. Az mentioned belore, the feachers could also adagd the methed of nsing LL ia
e classroom o promole English Bagoape lebrming

RA Conclusion

This chapter summanses the rescarch fndings by answering cach research question in
diztml. These research findings show thit in a roral ares such ne Kedapang = allhough a
sample arca — there were numernous signs that incorperaied English. These signs were
then analvsed and categonsed o several classifications whech 1 beheve could be
wsefnl for English langunge learmang Even though the sagns were ovident, there were
some scepdical perceptions from the tcachers as io kow this LL method could be appled
as additional learming mawgrial in the classroom, Despite this negative view, all of the
tenchers seemed (o acknowledge that LL could benefnl the banguage leamers. Finolly, |
bzleve that thizs method would be in line with the corrent comiculum in Indonesia (K-

137 and therefore, | have developed some pechniques of this LL method v be sdapicd by
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tenchers in the classroom. Further research that incorporates stedends as participants 15

alsp suggested, alongside the expansion of research to other rural areas.
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