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Abstract

This research examines the educational programs at an elementary school in Batam City,
Indonesia, incorporating both the national and Cambridge curricula. The goal is to identify
key elements that improve the quality and efficiency of education. Data was gathered
through observations, interviews with three English teachers, and documentation using a
qualitative case study method. The study utilized an observation checklist and interviews
modified from earlier research. The results show three key components essential for
successful teaching and learning: engagement, diversity of approaches and flexibility.
Various methods were found to improve the quality of learning through engagement.
Dynamic exchanges in interactivity enhanced participation and promoted ongoing
improvement. Student engagement was fueled by motivation and clear objectives, as
various teaching techniques accommodated different learning preferences.
Professionalism, combined with guidance, involved a mix of firmness and empathy to
assist students with their academic and emotional needs. Teamwork between educators
and stakeholders enhanced teaching techniques. Effective planning and constructive
feedback led to optimal learning outcomes. Collaborative tasks encouraged the
development of teamwork and problem-solving abilities within groups. Ultimately,
teachers were able to effectively address curriculum changes and student needs due to
their adaptability. To sum up, the research highlights how integrating these factors is
crucial in establishing a vibrant and supportive learning atmosphere, necessary for
students to thrive in a globalized academic setting.
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Introduction

Education is essential for personal growth and societal development,
producing skilled and talented individuals. It not only provides knowledge but also
shapes character and morals. A country's progress depends on the quality of
education, which is influenced by the curriculum, school management, teaching
staff, and infrastructure. To remain competitive with globalization, various efforts
have been made. (Mahmudah & Kholis, 2023)(Sutrisno et al., 2023).

To face the era of globalization, improving the quality of education is very
important. Nowadays, technology is developing very quickly. Society will
experience difficulties and differences if the quality of education decreases.
(Rahman & Febria, 2023) In Indonesia, the government plays a key role in
improving quality of life and developing qualified educators. As a multicultural
country, Indonesia’s education system adapts to local needs. The curriculum, a
crucial part of this system, provides plans and rules to achieve educational goals
and reduce gaps.

Due to speculation and geographical reasons, every country's curriculum is
different. The curriculum is always changing because the education system must
evolve according to regional, national and global needs and developments (Intan
Hayati et al., 2022.). That is why there is always a change in the implementation of
the curriculum. One of the curriculums that Indonesia adapt is Cambridge
curriculum.

The Cambridge curriculum is known for its structured, progressive approach,
emphasizing critical thinking and problem-solving. It is flexible, allowing
adaptation to local needs while maintaining international standards. With a focus
on language and literacy, it provides a strong framework for examining English
curriculum implementation at the elementary level. (Mahmudah & Kholis, 2023).
Therefore, adopting the Cambridge curriculum for elementary English education
can provide a robust foundation for young learners. The Cambridge curriculum
fosters essential literacy skills and develops cognitive and analytical abilities. It
bridges educational disparities by standardizing learning objectives, ensuring
high-quality education for all, with a focus on language and literacy that aligns with
global trends prioritizing communication skills. According to (Mahmudah & Kholis,
2023) The Cambridge Primary program is tailored specifically for young learners,
aged 5 to 11 years. It aims to develop essential skills in English, mathematics, and
science, fostering a solid foundation for future learning. The program is designed
to be engaging and accessible, using age-appropriate materials and teaching
methods. For English, the curriculum emphasizes reading, writing, speaking, and
listening skills, ensuring a balanced development of language competencies.

(Rahayu et al.,, 2022) The focus on young learners ensures that the educational
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content is both challenging and enjoyable, promoting a positive attitude towards
learning from an early age.

Implementing the Cambridge curriculum in primary schools involves several
strategic steps. Teachers play a crucial role in this process, adapting the curriculum
to fit the classroom context while ensuring that the core objectives are met. This
involves:

1. Curriculum Mapping: Aligning the Cambridge curriculum with
national standards to ensure compliance and relevance.

2. Professional Development: Providing teachers with training and
resources to effectively deliver the curriculum.

3. Assessment and Feedback: Utilizing formative and summative
assessments to monitor student progress and inform instruction.

4. Interactive and Engaging Teaching Methods: Incorporating interactive
activities, technology, and collaborative projects to enhance learning
experiences.

5. Parental Involvement: Engaging parents in education supports
learning at home and strengthens the school community. These
strategies ensure the Cambridge curriculum meets standards while
addressing young learners' needs, fostering an effective learning
environment. (Mahmudah & Kholis, 2023).

The researchers conducted an initial observation on the implementation of
the Cambridge curriculum at Muhammadiyah School. Using a classroom
observation checklist focusing on curriculum, management, and teaching methods,
they found that student-centered learning was not fully implemented. On the first
day, lessons were teacher-centered, contrary to the Cambridge approach. While
student-teacher interaction increased on the second day, disorganization and lack
of student participation persisted. The observation was guided by a structured
instrument. There are several studies have shown that teachers generally perceive
the Cambridge curriculum as effective in improving students' English language
skills and overall academic performance. For instance, (Mahmudah & Kholis, 2023)
found that the English bridging program, which adapts the Cambridge curriculum,
significantly enhanced students' English abilities, preparing them better for regular
classes. Similarly, (Qomariyah & Khasanah, 2023) reported that the holistic
approach of the Cambridge curriculum at School in Jember led to improved
learning outcomes in English as a second language.

But, despite its perceived benefits, there also highlighted several challenges
and areas of ineffectiveness. (Simanjuntak, 2022) noted that integrating the
Cambridge curriculum with the national curriculum during the pandemic posed
significant challenges, particularly in terms of adapting the syllabus for online
learning. Moreover, (Lestari, 2023) identified managerial and logistical issues in
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implementing the Cambridge curriculum in schools, which affected its overall
effectiveness.

The existing research indicates a gap in understanding the challenges and
strategies for effectively integrating the Cambridge curriculum with the national
curriculum, especially during challenging circumstances like the pandemic.
Further research could explore innovative approaches to successfully aligning
these curricula for online learning environments.

Additionally, investigating solutions to managerial and logistical issues faced
in implementing the Cambridge curriculum in schools, as highlighted by (Lestari,
2023), could be a valuable research gap to enhance the overall effectiveness of
curriculum implementation. The research highlights a gap in fully implementing
the Cambridge curriculum, particularly in student-centered learning at Indonesian
elementary schools. Future research could explore strategies to bridge the gap
between teacher-centered and student-centered approaches, focusing on
improving student participation, classroom organization, and consistent
implementation of student-centered practices.

Research Design

A qualitative case study approach was employed for this research, which
focused on the implementation of both national and Cambridge Curriculum in one
elementary school in Indonesia. This research method is used to analyze and
understand a phenomenon or problem comprehensively. According to (Bahar et al,,
2022), qualitative methodology involves producing descriptive data about the
behaviors and words of people in their natural settings. This approach allows for
an in-depth analysis of the data without the need for an extensive amount of data.
Data were collected through teacher interviews, observation checklists, and direct
observations. The method addresses social issues by collecting responses from
individuals or groups and involving them in data collection activities (Lamba et al.,
2022).

Researchers then analyze and write the findings with a flexible framework,
concluding or interpreting the data obtained in the field (Snow, 2022). A case study
approach was chosen to gain a deep understanding of the implementation of both
national and Cambridge curricula, providing a holistic view of the challenges and
positive impacts for teachers and students.

Participants and Site
The study was carried out in a one selected elementary school in Batam City.
The school implemented both national and Cambridge curriculum. Observation

was conducted in one of the English classes grade four. The site, was selected due
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to its adoption of both curriculum and its relevance to the research objectives. The
participants in this research were chosen using purposive sampling and consisted
of 3 (three) English teachers from the school. The selection of this specific group of
participants was because they had the most direct experience and knowledge in
implementing the National English Curriculum and Cambridge Curriculum.

Instruments

The classroom observation checklist in this study was based on past research and
ideas. (Hong et al., 2020). Observation checklists are tools that researchers use to
methodically observe behaviors, events, or phenomena in their natural
environment. Observation procedures serve to ensure consistency and uniformity
of data gathering in observational research. The observation checklist was adapted
from sources (Hong et al., 2020). The observation checklist included three main
criteria related to the subject. In addition to the checklist, the researcher suggested
using real-time, conversational interviews. By conducting interview, the researcher
aimed to improve and enhance the quality of the researcher with factual and
subjective answers. The interview consisted of 10 questions that the researcher
adapted from (Prastiwi & Sutopo, 2023) (Ginting, 2021) (Ramadianti, 2022)
(Saputra, 2021) (Lestari, 2019.) (Admiraal, 2020.)

Data Collection

Information for this study was gathered using two primary techniques:
observing and conducting interviews, which were modified from Snow qualitative
methodology (Snow, 2022). Research was carried out to assess different aspects of
classroom instruction, such as the application of both National and Cambridge
Curriculum, managing the classroom, and teaching techniques. The process of
observing included a number of important stages. To begin with, a thorough
Observation Checklist was created to include important teaching markers such as
educational goals, alignment with curriculum requirements, classroom control,
and instructional methods.

Observers received training to ensure consistency in using the checklist.
Multiple class sessions were observed to reduce bias, with detailed notes on
teacher behaviour, student interactions, and teaching methods. Interviews were
also conducted to gain insights into teachers' experiences with the National and
Cambridge curricula and the challenges they faced. Open-ended interview
questions were developed to explore teachers' perspectives on the National and
Cambridge curricula. Three teachers with relevant experience were selected.
Interviews, lasting 30-50 minutes, were recorded to ensure accurate data, covering
topics like curriculum comprehension, differences from previous curricula, and
implementation challenges.
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Data Analysis

The data analysis process began by closely observing the teaching program,
methods, and overall effectiveness within the context of the implementation of both
national and Cambridge Curriculum in one elementary school in Indonesia. The
observations were systematically recorded using a detailed description checklist,
which evaluated teacher performance across various aspects on a rating scale. The
initial step involved interpreting these observed results and linking them to the
research questions, ensuring that the analysis remained focused and relevant. After
the observations, the interview responses were transcribed and coded to
categorize similar answers. This process organized data, identified patterns, and
drew conclusions. Findings were presented in a story format with direct teacher
quotes. Themes from observations were compared with interview results to
validate insights. Combining observational and interview data provided a strong
framework for evaluating the teaching program's effectiveness and identifying
areas for improvement.

Result and Discussion

This research was conducted in a certain elementary school in Batam City.
The data were collected through interviews with three teachers from the
elementary school in Batam City. Teacher A has five years of teaching experience,
Teacher B has seven years of experience, and Teacher C has eight years of
experience. These teachers were chosen because of their significant experience and
deep understanding of teaching and learning programs. Based on the Blueprint
File, There are 10 criteria questions to explain and describe related to teaching and
learning programs such as: Student engagement, Teacher instruction and
strategies, Student motivations, Implementation of strategy, ELT strategies along
interaction with peers, ELT strategies along low-stress environment for language
performances, Strategies to help improve students' performance, Strategies to help
students think and learn, Students' awareness in learning English, Teachers using
games in their teaching progress.

1. Student Engagement

Student engagement is the attention, curiosity, interest, optimism, and
passion students exhibit in learning. It benefits both teachers and curriculum
development by enhancing understanding, retention, and classroom
environment while reducing behavioral issues. According to (Ginting, 2021),
this engagement motivates teachers and enhances job satisfaction.
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Based on observations, teacher-student engagement was generally good,
with some students actively participating, though others remained passive.
This discrepancy is likely due to a lack of creativity in the teacher's approach to
learning. How can you make students curious and interested in your teaching
and learning process? Based on this interview questions:

“Teacher A answered that she focuses on structure and the teacher’s role’.

“Teacher B answered that he emphasizes mindset and objectives’.

“Teacher C answered that diverse methods each contribute to creating an engaging

“learning environment”.

However, despite the teachers' good answer, classroom observations reveal
a gap between their strategies and student engagement. Some students remain
passive, suggesting current methods may lack creativity or variety. To address
this, teachers could integrate more interactive techniques like technology,
hands-on activities, and collaborative projects to foster a more active and
inclusive learning environment.

2. Teacher Instruction and Strategies
Teacher instruction and strategies refer to the methods and approaches used

by educators to facilitate learning and ensure students understand the material.
These strategies range from traditional lectures to interactive activities and the use
of technology. According to (R. P. Lestari et al,, 2019), these strategies help teachers
improve instruction, engage students, manage classrooms, and offer diverse
assessments. For the curriculum, they ensure alignment with objectives, flexibility,
and comprehensive content coverage. Observations show that while the teacher's
strategies are effective, their strictness discourages students from asking questions,
leading to excessive deference. What are the teaching implementation strategies
that you are using in the class? (Icebreaking, recalling memory, Brainstorming,
Discussion, Game, Listen and Read, Listen and Match, Draw and Write, Write
Paragraph, Filling the Blank, Vocabulary Writing, Concluding Material, Police of
English, Reading Time, English Camp, Assembly). Based on this interview question:

“Teacher A answered that she is using many strategies to make the learning program

more fun and effective’.

“Teacher B answered that he uses various methods, such as discussion and

presentation, that are interesting for the students’.

“Teacher C answered that she is using icebreaking at the beginning of the class,

which makes students feel more united with the teacher and ready for the learning

process’”.

However, despite the teachers' good answer, observations reveal a gap

between their strategies and student responses. Teacher A's diverse methods,
Teacher B's discussions, and Teacher C's icebreakers have not fully eased student
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fear or encouraged active participation. To bridge this gap, teachers should foster a
more supportive environment, promote open communication, and reduce
strictness, helping students feel more comfortable engaging in the classroom.

3. Student Motivations

Student motivations refer to the internal and external factors driving students
to engage with and succeed in their learning. According to (Ginting, 2021), these
motivations are crucial for teachers as they enhance student engagement, improve
academic performance, and allow for personalized instruction, leading to a positive
classroom environment. For the curriculum, considering student motivations
ensures relevance, flexibility, and effectiveness in achieving educational goals.

Based on observations, some students are playing in the back and speaking
with friends, showing a lack of participation and engagement. Despite the teacher's
efforts to engage them, these attempts are not effectively increasing their
involvement. It seems the problem may be due to long explanations and boring
topics. What are the teacher strategies that supports student motivations?

Based on this interview question:
“Teacher A answered that it is important to use many learning strategies to increase
students’ motivation and make overall learning a good and fun experience for the
students’.
“Teacher B answered that by learning and memorizing the usual learning activities,
it will gradually improve students' motivation”.
“Teacher C answered that to improve their motivations, she gives them what they
are interested in. If they prefer video or sound, she might play some music or a short
video story about what they are interested in”.

However, despite the teachers' good answer, observations reveal a
misalignment between their strategies and student engagement. Teacher A's
diverse methods, Teacher B's reliance on memorization, and Teacher C's use of
videos and music have not effectively addressed student disengagement,
suggesting gaps in implementation or consistency. To bridge this gap, teachers
should reassess their engagement strategies, incorporating more interactive
activities like group discussions, experiments, and collaborative projects.
Tailoring methods to diverse learning preferences will ensure better student
engagement and motivation.
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4. Implementation of Strategy

The "implementation of strategy" involves executing planned activities,
allocating resources, and monitoring progress to achieve specific goals. According
to (Cooper & Ozansoy, 2022), for teachers, it provides clear direction, aligns
teaching methods with educational objectives, encourages professional
development, and offers evaluation mechanisms. (Cooper & Ozansoy, 2022) also
said that for the curriculum, it ensures coherence, adaptability, proper resource
allocation, and effective outcome measurement. Teachers and curriculum are
interdependent: the curriculum provides structure, and teachers adapt it.
Observations show good strategies but over-reliance on lectures, with little
integration of methods like discussions or project-based learning, leading to
passive student involvement. What can teachers do to make the implementation of
the learning strategy effective in the class?

Based on this interview question:

“Teacher A answered that to create effective learning strategies, one must create a
learning plan that considers the current learning conditions, the number of students,
and the strategies that should be used”.

“Teacher B answered that creating a program that invites students to speak English,
such as English camp and speaking with native speakers from Australia, America,
and other countries, is effective and makes students comfortable speaking English’.

“Teacher C answered that she will prepare the material first. The next steps are to
convey what we must do and be clear during the learning process in class so that the
learning objectives are achieved’.

Despite good responses from teachers, observations show a gap between
their strategies and classroom practices, with heavy reliance on lectures and
limited use of interactive methods. Teacher B's focus on interactive programs and
Teacher C's emphasis on preparation are not reflected in daily lessons. Targeted
professional development, including training on diverse methods, collaborative
planning, and active learning workshops, is recommended to align teaching
practices with strategies for a more engaging classroom.

5. ELT Strategies Along Interaction with Peers

"ELT Strategies Along Interaction with Peers" refers to English Language
Teaching techniques that emphasize student interaction. These strategies enhance
language acquisition by leveraging social interaction. For teachers, such strategies
facilitate active learning, improve communication skills, and foster a sense of
community. For the curriculum, they promote collaborative learning, encourage
authentic language use, and improve learning outcomes.
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According to (R. P. Lestari et al, 2019), the relationship between teachers and
the curriculum involves implementation, adaptation, and feedback, with teachers
bringing these strategies to life and ensuring they meet student needs. This
alignment creates a dynamic and effective learning environment. Based on the
observations, when interactive activities are carried out, teachers often do not
provide adequate supervision and guidance. Students are left to work on their own
without clear direction, so the learning objectives are not well achieved. What are
some common activities that you use to implement interaction among peers in a
group setting?

Based on this interview question:

“Teacher A answered that students should be divided into groups and given a variety
of tasks to complete in order to facilitate successful learning”.

“Teacher B answered that once a semester, teachers receive training from Mentari,
an agency that provides English books and training for English teachers”.

“Teacher C answered that she gives students the opportunity to communicate with
their friends by making groups for learning and assignments, which they discuss in
front of the class to report the results’.

Despite good answers from teachers, observations reveal a gap between
strategies and practice. Teacher A's group tasks lack supervision, limiting
effectiveness. Teacher B's training doesn't fully translate into interactive methods.
Teacher C's group work and presentations are hindered by unclear directions.

This discrepancy shows that while teachers recognize the value of peer
interaction, implementation falls short. To address this, teachers need not only
training but also continuous support and feedback to ensure interactive methods
are effectively guided and supervised, leading to better learning outcomes.

6. ELT Strategies Along Low Stress Environment for Language Performance

"ELT Strategies Along Low Stress Environment for Language Performance"
refers to English Language Teaching techniques aimed at creating a relaxed
atmosphere to enhance language performance. These strategies focus on reducing
stress and anxiety among learners, promoting positive learning experiences.
According to (Admiraal, 2020.) For teachers, this approach supports student well-
being, encourages risk-taking, and facilitates effective feedback. (Admiraal, 2020.)
also said that for the curriculum, it enhances language acquisition, fosters creativity,
and supports social interaction.

Based on the observations, there are no specific activities designed to reduce
stress and promote a sense of security in the classroom. Teachers do not provide
space for reflection, relaxation, or casual discussions that encourage students to

feel comfortable and confident. What types of coping responses that you usually
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use during stressful classroom events? (Varying, Hesitating, Problem solving,
Avoiding). Based on this interview question:
“Teacher A answer that teachers should be able to provide guidance, support, They
should also be creative in problem-solving and should be able to adapt to different
situations and situations
“Teacher B answer that the pressure is definitely, the curriculum has made a rule in
the school three hours each, a break. I choose to vary. First maybe from warming up.
Then there is more like watching, there is more singing, then there are games. So,
when we see as teachers that the situation is under pressure, we will replace it with
lighter systems before we continue to more serious learning”
“Teacher C answer that Solving the problem, for example, if someone is noisy,
maybe I will give them time first, then it can be my turn to say something, I ask for
time so  won't let them know that I am waiting for them’.

However, Despite the teachers' good answer, observations reveal a
misalignment with their practices. Teacher A highlights guidance, support, and
creative problem-solving, yet the lack of stress-reduction activities and
opportunities for relaxation suggests a gap between theory and practice.
Teacher B incorporates breaks and varied activities to manage stress, but the
absence of specific stress-reduction measures indicates incomplete
implementation. Teacher C emphasizes problem-solving and composure but
also lacks observable stress-relief strategies in the classroom.

Overall, despite their intentions, the teachers' strategies do not align with
the observed absence of specific activities for stress reduction and relaxation
in the classroom.

7. Strategies to improve student performance
"Strategies to Improve Student Performance” refers to the deliberate plans

and actions teachers undertake to enhance the academic progress, achievement,
and success of their students. These strategies encompass a range of instructional
approaches, assessment methods, and classroom management techniques aimed
at optimizing student learning outcomes. (R. P. Lestari et al., 2019) Effective
strategies improve teaching, tailor instruction to student needs, and create a
positive learning environment. The curriculum aligns with objectives, enhances
outcomes, and promotes flexibility. However, observations revealed a lack of
student collaboration and opportunities for discussion, hindering the development
of problem-solving skills. What are the strategies that can build the students to
become more better in learning? Based on this interview question:

“Teacher A answer that Depending on the circumstances, teachers can enhance the

learning process by implementing various tactics including project-based learning,

active learning, or just being involved in the classroom. To make sure students are
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engaged in the classroom and can continue learning effectively, teachers should offer
a variety of strategies and methods, such as employing demonstrations”

“Teacher B answer that schools must work together with teachers, as well as parents.
Great teachers cannot make their students successful without the support of parents.
So, we as a school must work together with teachers’ parents and students. Then
there are also strategies, namely we as educators continue to provide motivation
because we are an Islamic school, we also provide motivation with Islamic methods,
then we bring in sources from outside, so they must maintain their behavior. So, we
bring in for example from the police to open their insights about the dangers of
cigarette drugs and the benefits of sports, making it easier for them to pursue their
careers for the future”

“Teacher C answer that I will motivate them at the beginning and tell them what the
purpose of learning is, and why they should learn so they will know that learning is
a necessity not just going to school and getting the knowledge they need’.

Despite good responses from the teachers, classroom observations show
misalignment. Teacher A suggested project-based and active learning, but lack of
collaboration indicates ineffective application. Teacher B emphasized collaboration,
yet students' collaborative skills were underdeveloped. Teacher C focused on
motivation and clear objectives, but the absence of idea exchange reveals
incomplete implementation.

8. Strategies to Help Students Think and Learn

"Strategies to Help Students Think and Learn" refers to the deliberate plans
and approaches educators use to enhance students' critical thinking skills and
overall learning abilities. These strategies encompass various instructional
techniques and methodologies designed to promote higher-order thinking,
problem-solving, and deep understanding among students. According to
(R. P. Lestari et al., 2019) For teachers, implementing these strategies enhances
teaching effectiveness, promotes higher-order thinking, and prepares students for
real-world challenges. (R. P. Lestari et al, 2019) The curriculum benefits by
ensuring alignment with learning objectives, enhancing learning outcomes,
promoting lifelong learning, and preparing students for the future.

Based on the observations, teachers rarely provide students with challenges or
creatively challenging problems. This leads to a lack of development of critical
thinking and problem-solving skills among students. How can teachers implement
the teaching planning that improve learners teaching progress? Based on this
interview question:
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“Teacher A answer that a great teacher must establish clear learning objectives, use
powerful media and tactics, and respond to inquiries on a frequent basis”

“Teacher B answer that for planning, usually before the start of the new school year,
in July we teachers one month before that we have a gathering with fellow English
teachers teaching English together with math teachers to discuss plans or modules
and also strategies in future learning. so, there is such a thing as a daily plan monthly
plan, per semester to annual planning”

“Teacher C answer that Implement the teaching plan well, the important thing is that
there is an increase in students’ willingness to learn and I do a variety of teaching
models.”

Despite good answers, there is a misalignment with observations. Teacher A's
focus on clear objectives and methods lacks challenging problems and critical
thinking. Teacher B's mention of collaborative planning doesn't address the lack of
challenges or creativity. Teacher C's emphasis on diverse teaching models doesn't
bridge the gap in critical thinking and problem-solving skills.

9. Student Awareness in Learning English
"Student Awareness in Learning English" refers to students' understanding of
their own learning process in English language acquisition. It encompasses
students' awareness of their strengths, weaknesses, learning preferences, and the
strategies they employ to improve their language skills. According to (Azhariah et
al,, 2023) For teachers, promoting student awareness enables tailored instruction,
effective feedback, and the encouragement of self-regulated learning habits.
(Azhariah et al., 2023) also said that for the curriculum, it promotes adaptability,
alignment with learning objectives, and the promotion of lifelong learning habits.
Based on the observations, It was found that students tend not to monitor

their learning progress regularly and do not set clear goals in English learning. They
lack an understanding of the steps they should take to improve their English
language skills. How do you provide a clear learning objective for the students?
Based on this interview question:

“Teacher A answer that as a teacher with a strong foundation, you can enhance

your knowledge to teach effectively and effectively in various levels, this includes

understanding the objective nature of your teaching and the importance of

understanding the material you are learning”.

“Teacher B answer that I personally as a teacher, after finishing the material,

will ask again which things are considered not understood”.

“Teacher C answer that the learning objectives are conveyed at the beginning, so

that they will learn about new knowledge they will like interested, and said oh

today I got new knowledge”.
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Despite good responses from the teachers, observations show misalignment.
Teacher A stresses understanding the material, but lacks clear objectives and
progress monitoring. Teacher B checks understanding but does not address the
need for clear objectives. Teacher C introduces objectives but may not ensure they
are measurable. Teachers must implement clear objectives and monitor progress
to align with classroom needs.

10. Teaching Using Games in Their Teaching Process

"Teacher Using Games in Their Teaching Process" refers to the integration of
games and playful activities as instructional tools in the teaching and learning
process. It involves the deliberate incorporation of various types of games, such as
educational games, simulations, and interactive activities, to enhance student
engagement, motivation, and learning outcomes. According to (Saputraetal., 2021)
for teachers, using games promotes student engagement, facilitates learning, and
fosters the development of critical thinking and problem-solving skills. (Saputra et
al,, 2021) also said that for the curriculum, integrating games aligns with learning
objectives, enhances learning outcomes, and promotes the acquisition of essential
21st-century skills.

Based on the observations, it shows that the integration of games in the
learning process is not done in a structured and planned manner. Some teachers
only use games as additional entertainment, not as an effective learning tool. Have
you ever used games in teaching English, and for what reasons and purposes?
Based on this interview question:

“Teacher A answer that playing games helps students concentrate and
comprehend the information. They can pick up knowledge from their games and
from the world around them. They play word games like guessing gestures and
script language to increase their vocabulary’.

“Teacher B answer that yes, I use it. But not too much, the worry is that if there
are too many games, the main goal will not be achieved, and these games also
can be used to motivate, for example in memorizing vocab, it is necessary to use
games to be faster, which means that we connect the memorization of memory,
visualization and we make it into a game”.

“Teacher C answer that I've used roll the dice, for example, so they can
immediately sort their own ideas. For example, mentioning five, five words in
English immediately works so. The reason is so that they can be more interesting.
In the dice, it's like if it's a number, it can be a theme, if it's a number, you can say
five”.
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Despite good answers, there's a misalignment between observations and
responses. Teacher A highlights games for concentration and vocabulary, but they
are not well integrated. Teacher B sees games as misaligned with objectives.
Teacher C uses games to stimulate creativity but lacks a structured approach. A
more purposeful integration of games is needed to improve engagement and
learning outcomes. Therefore, based on the teachers' responses and 10 criteria
such as student engagement, teaching strategies, motivation, and the use of games,
there is a need for a more structured approach to integrating diverse teaching
strategies into the curriculum. Despite positive attitudes towards games, the
misalignment with classroom practices shows the need for a systematic approach.
Games and interactive strategies should be guided by clear objectives to improve
engagement, motivation, and learning outcomes.

Conclusion

Based on the interview results with the three teachers, the researchers found
three important points related to teaching and learning programs: engagement,
variety of methods and adaptability.

1. Engagement

Engagement, characterized by vigor, dedication, and absorption (Risma
Koroh et al., 2021), is crucial for enhancing learning quality and academic success
(Pope et al,, 2023). Teacher-student engagement was generally good, with active
participation from some students, though others remained passive.

Teacher A highlighted the importance of focusing on materials and the
teacher's role in the learning process. Teacher B emphasized the significance of
mindset and the purpose of attending school. Teacher C stressed the use of various
methods, such as games and role-play, to enhance teaching.

In conclusion, this study underscores that flexible approaches, collaboration
among stakeholders, and strong motivation are essential for improving student
engagement and learning effectiveness (Risma Koroh et al., 2021) (Pope et al,
2023). These strategies help students understand the subject matter and build
positive attitudes and behaviors that support their future success.

2. Variety of Methods

Using a variety of teaching methods involves different techniques and tools to
achieve learning objectives. These methods cater to various learning styles (visual,
auditory, kinesthetic), enhance engagement and motivation, and improve
understanding and retention by presenting material from different perspectives
(Waseem Bari et al., 2022.). Diverse methods also develop critical skills like
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thinking and teamwork.

The relationship between teachers and curriculum is crucial. Teachers
implement the curriculum in the classroom, adapting it creatively to student needs.
They also evaluate progress using varied methods, which informs curriculum
development. Professional development supports dynamic curriculum
implementation.

Classroom observations show that while various methods are used, they are
often ineffective, leading to disengagement. Teacher B uses activities like videos,
singing, and games to ease long study periods, but lengthy explanations remain an
issue. Engaging, timed activities, shorter interactive explanations, and frequent
changes can maintain interest and reduce disruptive behavior, aligning with
findings by (Waseem Bari et al., 2022) and (Hang & Van, 2020). This approach
creates a more dynamic learning environment.

3. Adaptability

Adaptability in education means adjusting teaching methods, responding to
curriculum changes, and managing unexpected situations. Adaptive teachers tailor
methods to student needs and advancements, improving learning and job
satisfaction. Adaptive curricula stay relevant and inclusive, catering to diverse
student groups, including those with special needs. The relationship between
teachers, curriculum, and adaptability is close; teachers implement and adapt the
curriculum to student needs, while a good curriculum allows for these adjustments.
Professional development in technology, teaching strategies, and classroom
management helps teachers become more adaptive. A good curriculum includes
teacher feedback for continuous improvement.

Adaptability creates a responsive and effective educational environment.
Adaptive teaching ensures relevant instruction, while an adaptive curriculum stays
current with student and societal needs. Both works dynamically to achieve
educational goals (Marshall et al., 2022).

Despite adaptability, students may lack interest due to unengaging lessons.
Teacher B suggests great teachers should establish clear objectives, use effective
media, and respond to inquiries. Innovative approaches like multimedia tools,
hands-on activities, and real-life applications can make lessons more engaging.
Incorporating videos, simulations, interactive apps, group projects, field trips, and
guest speakers can help maintain interest and make learning enjoyable.
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