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Abstract 

This research examines how students view the Preply application as a tool for enhancing 

their English reading vocabulary skills, employing a qualitative case study approach. In 

total, there were 27 seventh-grade learners from a junior high school in Delitua who took 

part in the research. Information was collected through questionnaires administered 

before and after the study, as well as through semi- structured interviews. After utilizing 

Preply, students’ confidence in reading vocabulary saw an improvement of 0. 95 points on 

average. The results indicate that the features of Preply—such as its flexible accessibility, 

multimedia resources, and the availability of tutors—positively influenced student 

engagement, motivation, and self-sufficiency. Nevertheless, there were obstacles, including 

limited access to premium functionalities and insufficient integration with existing 

curricula. This research is based on the frameworks of Mobile-Assisted Language Learning 

(MALL) and Self-Determination Theory, providing valuable insights into incorporating 

digital tools into formal English education. 

Keywords: vocabulary, reading skills, digital learning, Preply, perception, EFL, motivation, 

technology integration 

 

Introduction 

The 21st century has seen a significant increase in the adoption of digital 

technologies within educational settings. Resources like mobile apps, internet-

based platforms, and engaging multimedia have changed the way learners interact 

with academic content (Bozkurt, 2020). The effectiveness of mobile learning 

depends on factors such as readiness for technology, user trust, and the value users 

see in it (Alrasheedi et al., 2015). Furthermore, as digital connectivity expands, 

students are more frequently using mobile devices not only for communication but 
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also for studying (Naismith and Corlett, 2017). 

Vocabulary acts as a core component in achieving proficiency in the four 

language abilities: listening, speaking, reading, and writing (Webb and Nation, 

2017). An extensive vocabulary improves understanding of texts, facilitates clear 

communication, and fosters self-directed learning. Nation (2015) suggests that 

organized vocabulary teaching should include deliberate repetition, exposure 

within context, and active participation to aid in both learning and remembering. 

In numerous settings for English as a Foreign Language, particularly in 

Indonesian middle schools, learners frequently encounter minimal English 

lessons—occasionally just once a week. This lack of regular practice interferes with 

their vocabulary growth and diminishes their confidence. A lot of students 

experience apprehension when trying to read English materials because of 

unknown words and a shortage of helpful techniques. Consequently, their drive to 

pursue self-directed learning tends to be quite low. 

Mobile apps like Duolingo, Quizlet, and Kahoot show promise in enhancing 

language acquisition by utilizing game elements, providing immediate feedback, 

and offering tailored practice (Ewa, 2016; Apriliani, 2021). Nevertheless, the 

majority of research emphasizes general language abilities or vocabulary-related 

games, with limited focus on tutoring platforms such as Preply. Preply provides 

personalized sessions with tutors from around the world, tasks centered on 

vocabulary, and ongoing support, positioning it as a distinctive option within online 

education. 

This research is based on a number of modern educational theories: 

1) The Mobile-Assisted Language Learning (MALL) framework (Kukulska- 

Hulme, 2020; Viberg and Gro nlund, 2021), which prioritizes availability, 

adaptability, and learner independence through the use of mobile devices; 

2) Self-Determination Theory (Ryan and Deci, 2017), which emphasizes the 

importance of intrinsic drive, personal autonomy, and skill development in 

education; 

3) The Technological Pedagogical Content Knowledge (TPACK) model (Chai et 

al., 2016), which centers on the integration of technology, teaching methods, 

and content understanding to enhance educational effectiveness. 

These theories underpin the exploration of Preply as a custom, mobile-

oriented platform that facilitates engaged vocabulary acquisition. 

Although many investigations have looked into online resources for 

expanding vocabulary, there has been minimal exploration of the Preply 

application within middle school settings. Previous studies primarily concentrated 

on college students or well- known platforms such as Duolingo (Cesarini et al., 

2021). Furthermore, earlier research frequently evaluated results instead of the 

experiences of the learners. This research aims to address that lack by examining 

how seventh-grade students perceive and are motivated to use Preply to enhance 
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their vocabulary reading abilities. 

 

1) Vocabulary Skills in Reading: The capacity to identify, comprehend, and 

utilize English words found in written materials, especially related to 

understanding what is read. 

2) Insights from Students: The views, feelings, and thoughts of learners about 

their experiences with Preply as an educational resource, collected through 

qualitative information. 

This study aims to explore students' experiences and challenges in using 

Preply. Specifically, it addresses the following research questions: 

1. How are students’ perceptions of the use of the Preply application in 

improving their reading vocabulary skills? 

2. Does the use of Preply increase students’ motivation in learning English 

vocabulary? 

 

Method 

This research used a qualitative case study approach, allowing for a detailed 

investigation of how students view their experiences in a real educational 

environment. According to Yazan (2015), this method offers a versatile way to 

analyze intricate social issues by utilizing various data types, including interviews, 

observations, and written materials. The main aim of this study was to gain insights 

into students' experiences with the Preply application and its role in improving 

their English reading vocabulary. 

A group of 27 seventh graders from a junior high school in Delitua, Indonesia, 

took part in this research. The institution was chosen because it effectively uses 

digital learning technologies. The selection of participants was conducted through 

purposive sampling, guaranteeing that the individuals picked were actively 

involved in learning English and had mobile device availability. This method, as 

described by Campbell et al. in 2020, ensures that the participants bring relevant 

and varied viewpoints. 

All participants provided informed consent, and ethical principles—like 

maintaining confidentiality, ensuring voluntary involvement, and allowing 

withdrawal—were respected throughout the research. A total of five students were 

chosen for follow-up semi-structured interviews due to their involvement in the 

first questionnaire phase. 

Two methods were utilized for gathering information: a questionnaire 

administered before and after, alongside semi-structured interviews. The 

questionnaire included 10 closed questions utilizing a 5-point Likert scale from 

"strongly disagree" to "strongly agree" and was designed to evaluate students' 

confidence, motivation, challenges, and views regarding the effectiveness of Preply. 

A preliminary test was carried out with 5 students from a comparable academic 
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background who were not part of the study to evaluate the questionnaire's clarity, 

reliability, and validity. Adjustments were made in response to their suggestions to 

enhance the wording of the items and the overall clarity of the content. 

The questions for the interviews were designed to enhance the findings from 

the questionnaire and to gain a better understanding of the students' experiences. 

Two specialists in English education analyzed the interview guidelines to ensure 

they were relevant and consistent with the goals of the research. 

The research took place over a month during the second semester of the 

academic year 2024/2025. The initial week focused on handing out the pre-survey 

and familiarizing students with the Preply application. During the second and third 

weeks, students were encouraged to use the Preply app on their own, work on tasks, 

and document their thoughts on what they experienced. The last week was 

dedicated to giving out the post-survey and carrying out interviews. 

Quantitative information gathered from the survey was examined through 

descriptive statistics, which included average scores and percentage distributions, 

aiming to assess student views prior to and following their experience with Preply. 

Although inferential statistics were not utilized, the variation in means offered 

valuable understanding of perceived effectiveness. 

For the qualitative information, a thematic examination was performed 

according to the six-step process proposed by Braun and Clarke in 2006: (1) 

becoming acquainted with the data, (2) creating initial codes, (3) identifying 

themes, (4) evaluating themes, (5) clarifying and labeling themes, and (6) 

compiling the report. Two separate coders manually performed the coding, and 

agreement on ratings was achieved through discussions and consensus. 

To confirm the interpretations, member checking was done by presenting 

summary results to three participants. The themes that were identified included 

enhanced motivation, user-friendliness, perceived efficiency, and challenges with 

accessibility. 

 

Results 

This part outlines the results obtained from both numerical and descriptive 

data gathered via questionnaires given before and after and through semi- 

structured interviews. The evaluation is organized into four sections: (1) 

demographics of the participants, (2) outcomes from the quantitative data, (3) 

thematic discoveries from the qualitative data, and (4) combining both types of 

information to thoroughly understand the viewpoints of students. 

 

1. Participant Demographics 

The research included 27 seventh-grade pupils (15 girls and 12 boys), 

ranging in age from 12 to 13 years, from a junior high institution in Delitua, 

Indonesia. Each participant owned a personal mobile device and had a fair 
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understanding of digital tools. Nevertheless, none of them had previously utilized 

the Preply application, which makes their insights especially significant for 

assessing the engagement of new users. Students were chosen for their active 

involvement in English learning activities, with five specifically selected for detailed 

interviews based on differences in their questionnaire answers and varying levels 

of motivation. 

 

2. Quantitative Results: Pre-Post Questionnaire Analysis 

After the data was analyzed, the closed-ended questions section of the 

questionnaire was used to obtain students’ demographic data related to their 

perspectives on the effectiveness of Preply in English vocabulary reading skills, 

with more emphasis on their experiences in reading English vocabulary. The 

results of the data analysis showed that on average, students still found it difficult 

to read English vocabulary. 

 
Questionnaire Frequency 

 Strongly 
Disagree 

Disagree  Neutral Agree Strongly 
Agree 

I f e e l  c o m f o r t a b l e  u s i n g  
t h e  Preply app to improve my 
reading vocabulary. 

  13,3% 40% 46,7% 

The features in Preply help me 

understand the vocabulary in 

reading texts more easily. 

  18,8% 43,8% 37,5% 

I can practice reading using the 

Preply app as much as I want 

because it is easy to understand. 

  25% 50% 25% 

I feel more confident in 

understanding reading texts 

after learning to use Preply. 

  18,8% 43,8% 37,5% 

Preply is more effective in 

helping me learn vocabulary 

than o t h e r  l e a r n i n g  

m e t h o d s  (textbooks, other 

apps, etc.). 

 31,3% 37,5% 25% 6,3% 

 

This questionnaire describes students' perspectives on the effectiveness of 

Preply in reading skills. The sense of comfort when using the Preply application in 

reading vocabulary presents an interesting dilemma, with 46.7% of students 

stating quite high confidence, while 13.3% feel so-so. This shows that the Preply 

application makes them feel comfortable in helping them in their English 
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vocabulary reading skills. This shows that Preply can be a tool that supports 

vocabulary learning, in line with The Lexical Approach (Lewis, 1993) which 

emphasizes that vocabulary is a key element in language learning and can be 

improved through contextual exposure in various digital media. The features on the 

Preply application can also help them understand vocabulary in English so that 

there are 43.8% of students who agree, 37.5% of students who strongly agree and 

only 18.8% of students who choose neutral in the following statement. 

In addition, there are 50% of students who agree that the Preply application 

is used to practice anytime because it is easy to use, and there is the same 

percentage between the neutral and strongly agree choices, namely 25%. 

Meanwhile, 43.8% reported that they felt confident in understanding reading texts 

after using the Preply application and 37.5% strongly agree, 18.8% of students feel 

normal. However, not all students feel the same effectiveness. As many as 31.3% of 

students do not agree that Preply is more effective than other learning methods 

such as textbooks or other applications. This shows that the effectiveness of Preply 

is still subjective and depends on the preferences and learning styles of each 

student. Meanwhile, 37.5% of students chose neutral, 25% agreed and 6.3% 

reported that they strongly agreed that the Preply application was more effective 

than other learning methods. 

To examine changes in student perceptions, a pre- and post-questionnaire 

(using a 5-point Likert scale) was administered. Each questionnaire item targeted 

key constructs such as comfort, confidence, usability, and perceived effectiveness 

of Preply. 

Table 1. Pre–Post Questionnaire Comparison (N = 27) 

 

Statement 
Pre- 

Mean 

Post- 

Mean 
Difference 

Effect Size 

(Cohen's d) 

I feel comfortable using Preply to 

improve my reading vocabulary. 
2.85 3.65 +0.80 0.87 (large) 

Preply’s features help me 

understand vocabulary in reading 

texts. 

 

2.95 

 

3.75 

 

+0.80 

 

0.82 (large) 

I can practice reading anytime using 

Preply because it is easy to use. 
2.80 3.60 +0.80 0.83 (large) 

I feel more confident in 

understanding reading texts using 

Preply. 

 

2.70 

 

3.65 

 

+0.95 

 

0.94 (large) 

Preply is more effective than 

textbooks or other learning 

methods. 

 

2.40 

 

3.10 

 

+0.70 

 

0.74 (medium) 
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Note: Effect sizes interpreted using Cohen's criteria (0.2 = small, 0.5 = medium, 0.8 

= large) 

A paired-sample t-test was not applied due to the exploratory qualitative 

nature and small sample. However, effect size calculations using Cohen’s d 

indicate substantial positive shifts in student perceptions—particularly in 

confidence and comfort using Preply. 

Figure 1. Mean Score Comparison – Pre vs. Post 

(Bar graph of all five statements showing shifts from pre to post scores; can 

be included in the appendix or manuscript figures.) 

 

3. Thematic Analysis of Qualitative Data 

Qualitative data were analyzed using Braun & Clarke’s (2006) six-phase 

thematic analysis method. Data from interviews and open-ended questionnaire 

responses were coded inductively (not predetermined) by two independent 

researchers to enhance reliability. Disagreements in coding were resolved through 

consensus. 

Emerging Themes and Subcodes 

Theme Code Examples Participant Quotes 

A. Increased 

Confidence and 

Motivation 

Self-efficacy, Positive 

attitude, Learning 

enjoyment 

“Preply helps me read more because I 

don’t feel scared of long words 

anymore.” (Student C) 

B. Ease of Access 

and Flexible 

Learning 

Schedule flexibility, 

Mobile learning, 

Interface simplicity 

“I can learn anytime at home—even on 

weekends. It’s easier than bringing 

heavy books.” (Student A) 

C. Learning 

Support through 

Features 

Visuals, Translations, 

Tutor presence 

“It’s better than the apps I used before. 

The tutor and pictures help me 

understand better.” (Student D) 

 

D. Barriers and 

Limitations 

Premium restrictions, 

Internet dependency, 

Overwhelm 

“Some parts of the app need money. I 

couldn’t try all the good features.” 

(Student E) “It’s a bit confusing at first 
for me to understand how to start.” (B) 

A negative case (contradictory evidence) was also documented: 

“I don’t like using apps. I prefer my English book because I know how to use it and 

I don’t need the internet.” (Student B). 
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4. Combining Quantitative and Qualitative Results 

The increase in questionnaire scores, particularly regarding confidence and 

understanding, aligns with feedback from interviews where students expressed a 

greater sense of ability and eagerness to work with English texts. Many mentioned that 

Preply's engaging tools and visual aids were beneficial. 

Nonetheless, the lower endorsement for the statement “Preply is more effective than 

textbooks” (post-mean = 3. 10) indicates diverse opinions, as some students leaned toward 

conventional resources or encountered tech-related issues. 

By merging both types of data, the research validates its conclusions: while students 

generally appreciated what Preply added to their vocabulary reading, their experiences 

were shaped by factors such as access to technology, familiarity with the app, and the value 

they assigned to its paid features. 

 

Discussion 

The results of this research suggest that learners mostly viewed the Preply 

app as a valuable resource for improving English vocabulary reading abilities. 

The improvement in survey results, especially regarding self-assessed 

confidence and ease, backs up the notion that online resources can greatly 

contribute to English language education when they are used correctly. 

1. Theoretical Interpretation of Findings 

This research is based on the principles of Self-Determination Theory (Deci 

and Ryan, 1985; 2017) and the Mobile-Assisted Language Learning (MALL) 

framework (Kukulska-Hulme and Shield, 2008; Viberg and Gro nlund, 2021). The 

results strongly correspond with these theories: 

1) Self-Determination Theory identifies three essential 

psychological needs: independence, mastery, and connection. The 

boost in student confidence and motivation—especially their capacity 

for self-directed learning—illustrates the satisfaction of independence 

and mastery. For example, students expressed feeling empowered by 

learning "at their own speed" and "whenever they want," which 

promotes internal motivation. 

2) The MALL framework focuses on mobility, customization, and 

immediate access. Features like tutor engagement, diverse media 

content, and around-the- clock availability offered by Preply exemplify 

these qualities. Students valued the chance to engage with educational 

material outside of regular class hours, and this adaptability seemed 

to improve their experience of acquiring new vocabulary. 
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2. Comparison with Previous Studies 

 This research provides fresh perspectives on utilizing Preply; however, 

earlier investigations have focused on various other platforms such as Quizlet 

(Apriliani, 2021), Duolingo (Cesarini et al., 2021), and Kahoot (Zarzycka-Piskorz, 

2016). Generally, these applications highlight features like gamification and 

automatic feedback, in contrast to Preply, which provides real-time tutoring and 

personal interaction, possibly leading to a more profound engagement and 

enhanced contextual vocabulary application. 

In contrast to Quizlet and Duolingo, which use fixed vocabulary lists, Preply 

allows learners to connect with tutors and customize their lessons based on 

individual objectives. This tailored method may account for the elevated confidence 

levels observed in this research compared to the more neutral or lower confidence 

ratings found in certain game-based vocabulary studies (Klimova and Polakova, 

2020). 

Nevertheless, consistent with these previous studies, the present analysis 

also demonstrates that student preferences vary widely: some learners achieve 

significant benefits from digital tools, while others continue to favor traditional 

resources, such as textbooks. 

 

3. Teaching Considerations 

In order to effectively implement Preply and similar tools in educational 

environments, instructors and curriculum developers should: 

1) Incorporate Preply as an additional resource, setting up weekly or 

thematic vocabulary tasks that relate to the subjects taught in class. 

2) Provide structured guidance to ensure that students are familiar with 

how to use the app and fully utilize its features. 

3) Keep an eye on available learning data to monitor student advancement 

and offer extra help when required. 

4) Create hybrid learning approaches that mix traditional teaching methods 

with practice via the app, thereby catering to different learning needs. 

5) Guarantee fair access to resources, such as offering school-wide access to 

premium services or providing devices to students who require them. 

These strategies will help make certain that Preply acts as an enhancement to 

the teaching role and complements the organized language curriculum. 

 

4. Limitations of the Study 

Several constraints of this research should be noted. To begin with, the 

participant group was quite small and focused, comprising just 27 students from a 

single junior high school in Delitua, which restricts the ability to apply the results 

to larger groups of students. Additionally, the survey tool created for the study was 

original. While it was tested prior to the main study, it was not subject to thorough 



IDEAS, Vol. 13, No. 2, December 2025 

ISSN 2338-4778 (Print) 

ISSN 2548-4192 (Online) 

 

 

3361 
 

 

 

psychometric validation, which raises questions about its consistency and validity. 

Moreover, without a control group, determining a clear cause-and-effect 

relationship regarding the effectiveness of the Preply application is challenging. In 

addition, while the qualitative analysis offered valuable themes, it could benefit 

from stronger methodological strategies, such as applying inter-coder reliability 

measures and combining data with other sources like classroom observations or 

input from teachers. Lastly, this research did not perform any follow-up over an 

extended period, leaving uncertainty about whether the vocabulary enhancements 

noted are maintained over time. Future studies should aim to use mixed-methods 

or experimental frameworks, involve larger and more varied participant groups, 

and engage in longitudinal research to better evaluate the lasting effects of Preply 

on vocabulary growth. 

 

5. Contradictory and Unexpected Findings 

Interestingly, one student clearly mentioned their preference for 

conventional learning resources, saying: 

 

"I like using books because I don't need the internet and I'm already 

comfortable with them. " 

 

This response shows that even with the growing use of digital tools in 

education, not every student is equally open to technology-driven teaching. The 

student's choice of hardcopy resources over online tools highlights the impact of 

various factors—like internet availability, previous experience with technology, 

and personal study habits—in shaping unique learning preferences. These 

differing viewpoints remind us that educational approaches should be inclusive 

and flexible, ensuring that those who find it challenging or lack the means to utilize 

mobile applications are not overlooked. Merging both digital and traditional 

techniques in a blended learning setting could help cater to a variety of learner 

needs and foster fair access to educational materials. 

 

Conclusion 

This research shows that the Preply app has promise as a digital resource for 

enhancing English reading vocabulary skills in junior high school students. Its 

engaging features, easy access, and tailored learning methods positively influenced 

students’ motivation, involvement, and confidence. These results are consistent 

with the principles of Mobile-Assisted Language Learning (MALL) and Self- 

Determination Theory, which focus on learner independence and motivation in 

online education. 
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Nonetheless, the generalizability of Preply’s effectiveness is limited due to 

several methodological issues, such as a small sample size of 27 students from one 

school, no control group, and reliance on descriptive rather than inferential 

statistics. Furthermore, limited access to premium functionalities and the lack of 

formal incorporation into the school curriculum create notable obstacles to 

comprehensive implementation. 

As a result, it is advised that educators and policy makers think about 

systematically incorporating applications like Preply into traditional classroom 

teaching—such as through blended learning approaches that integrate both digital 

and in-person instruction. Additionally, teachers ought to be trained in how to 

effectively leverage technology to improve students' language skills. 

Future investigations should employ longitudinal methods to evaluate long- 

term retention of vocabulary, quasi-experimental designs with control groups to 

analyze causal relationships, and studies on teachers’ viewpoints as well as a cost- 

benefit evaluation of premium vs. free features. By tackling these areas, digital 

language learning tools can progress towards more inclusive, accessible, and 

pedagogically effective solutions. 
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