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Abstract: The objevtive of research is to find out what type of code mixing used by EFL
lecturers in Classroom Contex and what the impact are use code mixing used
by EFL lecturers in classroom context. The researcher conducted this
investigation used qualitative methodologies. Purposive sampling technique
for the participant lecturers and snowball sampling for the students at campus
1 UKI Toraja. Observation and interview are the instruments of this research.
The findings show that there are four types of code mixing used, namely
insertion, alternation, congruent lexicalization, and involving a change in
pronunciation. The impact of using code mixing is incredibly positive, with
students reporting increased understanding, motivation, and engagement in
the learning process. However, there are also concerns that dependence on
code mixing may reduce students' motivation to learn English independently.
This research emphasizes the importance of a balanced teaching strategy to
effectively support students' language development. In conclusion, the
research shows four types of code-mixing insertion, alternation, congruent
lexicalization, and involving a change in pronunciation. Each contributing
positively to students' understanding, motivation, and engagement in learning.
However, reliance on code mixing may hinder students' independent learning
of English. Therefore, a balanced teaching strategy is essential to effectively
support students' language development.
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INTRODUCTION

Language plays a crucial role in human communication, serving as the
primary medium for expressing thoughts, feelings, and information. It fosters
relationships and eases knowledge exchange, reflecting the culture and identity of
its speakers (Kejiwaan & Kresna, 2020). A society's ideals, customs, and beliefs are
often reflected in its language (Cong, 2023). In multicultural and multilingual
contexts, language not only preserves cultural heritage but also aids in adapting to
diverse interactions. In Indonesia, English is a core subject across educational tiers,
motivating both students and educators to engage effectively with the language
(Henry, 2023).

Multilingualism, the ability to use multiple languages in daily interactions,
is prevalent in diverse societies like Indonesia. It enhances communication and
identity formation while significantly affecting educational settings (Fisher et al.,
2020; Rutgers et al., 2024). Code mixing, the integration of two or more languages
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within a single dialogue, is common in bilingual or multilingual environments. In
educational contexts, it can clarify meaning and deepen comprehension among
students (Situmorang et al., 2023). While code mixing can help address language
barriers and reduce anxiety in learning English, over-reliance on this practice may
limit students' exposure to the language itself (Nurpiana & Fithriani, 2023).

The use of code-mixing by lecturers has appeared as a commonly used
approach to enhance the teaching and learning experience. Code mixing refers to
the integration of two or more languages within a single sentence or dialogue, which
in English as a Foreign Language (EFL) context typically includes English and
Indonesian. For lecturers, code mixing serves as a valuable mechanism to address
language barriers, particularly when students meet difficulties with English
vocabulary or grammatical structures. Additionally, this practice can aid students
in understanding the subject matter more effectively (Nurpiana & Fithriani, 2023).
The use of code-mixing can help faster comprehension of material for students and
reduce the anxiety associated with learning English. However, it is important to
note that over- reliance on this practice can reduce students' opportunities to engage
with the English language itself.

The use of code mixing by lecturers has appeared as a commonly used
approach to enhance the teaching and learning experience. For lecturers, code
mixing serves as a valuable mechanism to address language barriers, particularly
when students meet difficulties with English vocabulary or grammatical structures.
This practice can aid students in understanding the subject matter more effectively
and help faster comprehension of material, while also reducing the anxiety
associated with learning English (Nurpiana & Fithriani, 2023). However, it is
important to note that over-reliance on this practice may limit students'
opportunities to engage with the English language itself.

At the Indonesian Christian University of Toraja, lecturers often employ
code mixing to elucidate learning materials. However, some students still struggle
to engage and understand the content, leading to a lack of interaction in class. This
observation raises questions about the effectiveness of code mixing as a
pedagogical tool and its implications for student learning. Therefore, this study aims
to investigate the types of code mixing used by lecturers and the impact of these
practices on student comprehension and engagement.

LITERATURE REVIEW
Code-Mixing Practices of EFL Lecturers in Classroom Settings

Code-mixing refers to the blending of two or more languages within a single
discourse, often within the same sentence or conversation (Muysken, 2000). In the
context of English as a Foreign Language (EFL), lecturers often mix languages,
such as using the students' first language (L1) with English (L2), to facilitate
comprehension, manage the classroom, or build rapport.

Code-mixing, the blending of elements from two or more languages within
a single utterance or discourse, is a common linguistic phenomenon in English as a
Foreign Language (EFL) classrooms. In such contexts, lecturers often switch
between English (L2) and the students' first language (L1), either intentionally or
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unconsciously, to facilitate understanding and foster communication. According to
Muysken (2000), code-mixing serves as a linguistic strategy that enables
multilingual speakers to navigate between languages more flexibly. In classroom
settings, this practice has pedagogical implications, especially when used as a tool
to scaffold learners’ comprehension and engagement.

Several theoretical perspectives underpin the use of code-mixing in
educational contexts. Sociolinguistic frameworks such as those proposed by
Fishman (1972) and Gumperz (1982) emphasize that language choice reflects social
factors, identity, and domains of interaction. Hymes' (1972) concept of
communicative competence further highlights the importance of selecting
appropriate language codes to achieve effective communication. More recently,
Garcia and Wei's (2014) theory of translanguaging reframes code-mixing not as
interference but as a legitimate and dynamic strategy through which bilingual
individuals make meaning, learn, and express themselves.

Empirical studies have consistently shown that EFL lecturers use code-
mixing to fulfill various pedagogical functions. Sert (2005) notes that switching to
the students’ L1 is often used to clarify difficult concepts, manage classroom
behavior, or support learners emotionally. Bista (2010) finds that such strategies
can help improve classroom management and facilitate student comprehension.
Similarly, Levine (2011) suggests that code-mixing can lower student anxiety and
enhance classroom participation. In Malaysian university contexts, Ahmed and
Jusoff (2009) observed that code-mixing helped create a more interactive and
inclusive learning environment.

In the Indonesian context, Manara (2007) found that EFL lecturers
strategically used Bahasa Indonesia to explain culturally nuanced ideas and
promote student understanding. Gulzar (2010), in a study in Pakistan, revealed that
teachers employed code-mixing to bridge lexical gaps and enhance clarity. These
studies support the idea that code-mixing is a pragmatic and context-sensitive
practice that aligns with the communicative needs of both teachers and students.

Despite its advantages, code-mixing has also drawn criticism. Scholars such
as Macaro (2001) warn that excessive reliance on the students’ L1 may hinder their
exposure to and acquisition of the target language. Ellis (2008) argues that frequent
code-mixing can undermine the authenticity of an English-immersive environment
and raise questions about instructional professionalism. Additionally, the practice
presents challenges for assessment and consistency with institutional policies that
mandate English-only instruction.

While numerous studies have examined student perceptions and the
functions of code-mixing, fewer have focused specifically on lecturers’ deliberate
strategies in employing this practice, particularly in higher education. There is a
noticeable research gap concerning how lecturers perceive and adapt their code-
mixing practices in response to institutional language policies and the diverse
linguistic profiles of their students. Addressing this gap through in-depth,
qualitative investigations would offer a more nuanced understanding of code-
mixing as a reflective and pedagogically motivated decision in EFL classrooms.
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RESEARCH METHOD

This study employed a qualitative method to explore the phenomenon of
code mixing used by EFL lecturers in classroom environments. A case study
approach was adopted because it allows for an in-depth exploration of complex
language behaviors within specific, real-world settings. This method helped the
collection of rich, real-time data through observations and interviews, capturing the
dynamics of interactions between lecturers and students. The primary aim was to
understand the experiences of the participants, focusing on their behaviors,
perceptions, and motivations in relation to code mixing during instruction.

The participants included two EFL lecturers from the UKI Toraja English
Education Study Program, both of whom frequently employed code mixing during
their instructional sessions. Additionally, three students were selected from each
lecturer's class, resulting in a total of eight student participants. Purposive sampling
was used for the lecturers, while snowball sampling was employed for the students.
Observations were conducted to directly assess the use of code mixing in real-time
classroom interactions, while semi-structured interviews offered deeper insights
into the lecturers' and students' perspectives on the effectiveness and challenges of
code mixing.

To analyze the data, thematic analysis was employed. This technique
involved transcribing the interview and observation data, followed by coding and
categorizing key themes related to the forms, functions, and underlying motivations
of code mixing. Codes were generated inductively from the data, then grouped into
categories to show emerging themes. This approach ensured a comprehensive
understanding of the types and functions of code mixing, including insertion,
alternation, congruent lexicalization, and pronunciation changes within the context
of English language education. Ethical clearance was obtained, and informed
consent was secured from all participants prior to data collection.

FINDINGS AND DISCUSSION

This section discusses the results of a study conducted through observations
and interviews with two EFL lecturers at the Christian University of Indonesia
Toraja. The primary focus of this research was to explore the types of code mixing
used in classrooms and the impact of these practices on student engagement and
understanding. Observations were conducted from December 7, 2024, to December
21, 2024, while interviews with eight seventh- semester students were conducted
from December 21, 2024, to February 12, 2025.
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Types of Code Mixing Used by Lecturers

The findings reveal that both lecturers employed distinct types of code-
mixing strategies, including:

Insertion

Both lecturers often used insertion as a strategy to integrate English
vocabulary into Indonesian sentences. For example, Mr. C often inserted English
verbs and nouns to clarify concepts, such as saying, "Kita itu di anggap appreciate,
kita menghargai bahasa mereka." This approach helps students bridge linguistic
gaps and enhances their understanding of the material.

Alternation

Alternation was also seen, where lecturers switched between languages
within a single sentence. For instance, Mr. C said, "Kan kita belajar bahasa Inggris
kan to fluently and then similar with native speaker,” proving how this strategy can
effectively convey ideas and engage students.

Congruent Lexicalization

This type of code mixing involves using English and Indonesian within the
same grammatical structure. An example from Mr. C includes the phrase, "Students
tidak punya percaya diri,” which illustrates how congruent lexicalization can
facilitate comprehension by supporting grammatical consistency while integrating
both languages.

Involving Pronunciation Changes

Both lecturers also employed changes in pronunciation to aid
understanding. For example, Mr. C pronounced English terms according to their
English pronunciation while adjusting Indonesian terms to fit local pronunciation
norms. This strategy helps students who may be more familiar with English terms
to better grasp the context being discussed.

Impact of Code Mixing

The impact of code mixing on student engagement and understanding was
significant, categorized into several areas:

On Learning

The use of code mixing was found to enhance students' comprehension of
the material. Many students reported that they found it easier to understand lessons
when both languages were used, as it provided a familiar context for learning. This
approach also helped the delivery of complex concepts, making them more
accessible.
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On Student Behavior

Code mixing positively influenced student participation and interaction.
Students felt more comfortable asking questions and engaging in discussions when
they could use both languages. However, some students expressed that they
occasionally felt confused, showing that while code mixing can enhance
engagement, it may also require students to adapt to new vocabulary.

On Cognitive Ability

Both lecturers and students agreed that code mixing significantly aids in
understanding the learning material. Students reported that they could grasp
concepts more quickly when explanations were given in both English and
Indonesian, proving that this practice accelerates the learning process.

On Affective Aspects

The use of code mixing positively impacted students' motivation and
emotional responses. Lecturers noted that students appeared happier and more
engaged when code mixing was employed, as it created a supportive learning
environment. However, some students expressed feelings of discomfort or
confusion, highlighting the need for sensitivity to individual preferences and
emotional responses in teaching.

This section presents a discussion based on the findings of this study. The
research reveals that code mixing is a customary practice among EFL lecturers at
the Christian University of Indonesia Toraja, serving as a valuable strategy to
enhance the teaching and learning experience. Based on the data analysis, several
types of code mixing and their impacts were shown.

The findings of the study identified four primary types of code mixing used
by EFL lecturers: insertion, alternation, congruent lexicalization, and pronunciation
changes. Insertion emerged as the most dominant type, where English vocabulary
is embedded into Indonesian sentences. This result aligns with the study by
Nurpiana and Fithriani (2023), which showed insertion as the most common code-
mixing practice among EFL teachers. In this study, insertion was used to bridge
linguistic gaps, making abstract or unfamiliar English terms more accessible to
students. Students reported that this strategy helped them better understand new
vocabulary and increased their engagement with the learning material.

Alternation, another frequently observed form, involves switching between
two languages within a sentence. The lecturers employed this type to clarify
complex concepts or provide emphasis. This finding is supported by Upa et al.
(2022), who suggest that alternation allows instructors to adapt their language to
meet the needs of learners, particularly when explaining difficult topics. Students
in this study appreciated this technique as it helped them grasp the content more
effectively.

Congruent lexicalization, as observed in the classroom interactions, refers
to the blending of elements from both languages that share similar lexical forms
and grammatical structures. This practice, in line with Hardianto (2017), highlights
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the lecturers' linguistic flexibility and encourages an inclusive classroom
environment. By integrating familiar structures and terms, lecturers created a more
accessible and relatable learning context.

The final form, involving pronunciation changes, was less frequent but still
significant. In this strategy, lecturers adapted the pronunciation of English words to
better align with Indonesian phonological patterns. Hoffmann (2020) argues that
such adaptation aids students in processing information more easily. The findings
of this study support this view, as pronunciation changes helped students with
varying language abilities follow lessons more clearly.

The study also explored the effects of code mixing on various aspects of the
teaching and learning process, including learning comprehension, student behavior,
cognitive development, and affective factors.

In terms of learning, the findings support Rahmat’s (2020) assertion that
code mixing helps understanding in EFL classrooms by providing linguistic
support. Students in this study stated that explanations involving both languages
enabled them to absorb updated content more quickly and confidently. This dual-
language approach served as an effective tool for clarifying abstract or difficult
material.

On student behavior, the study found that code mixing encouraged more
active classroom participation. Rini (2021) noted that students are more inclined to
engage in discussions when allowed to use both English and their native language.
This study confirms that students felt more comfortable expressing ideas and asking
questions when code mixing was used, leading to more dynamic and inclusive class
interactions.

Cognitively, the findings are consistent with Gayatri (2023), who
emphasized the role of code mixing in helping learners process complex ideas.
Participants showed improved comprehension and analytical thinking when lessons
included both languages. However, the study also uncovered a potential
drawback—some students became overly reliant on translations provided by the
lecturers, which might inhibit their motivation to explore and understand English
independently.

From an affective perspective, the results align with Sulistiyo’s (2016) view
that effective language strategies can enhance student motivation. Code mixing was
shown to foster a supportive learning atmosphere, especially for students who
struggled with full-English instruction. Many participants expressed that they felt
more encouraged to learn and less anxious about making mistakes. Nevertheless,
the findings also highlighted a cautionary note: if overused, code mixing may lead
to reduced student effort in mastering English, as reliance on native language
support could diminish the drive for language acquisition.

CONCLUSION

This study aimed to investigate the types of code mixing employed by EFL
lecturers at the Christian University of Indonesia Toraja and to assess its impact on
various aspects of student learning, behavior, cognitive abilities, and emotional
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responses. The findings revealed that lecturers primarily used four types of code
mixing: insertion, alternation, congruent lexicalization, and changes in
pronunciation. While the study highlights the benefits of code mixing in enriching
students' learning experiences, it also raises concerns about students' reliance on
lecturers for translations. This dependency may hinder their motivation to engage
with the language independently, which is crucial for their growth and confidence
in using English.
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