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1. Introduction
In the educational context, language learning plays a crucial role in developing
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students’ speaking skills, particularly in integrated Islamic schools. Arabic
language learning aims not only at linguistic mastery but also serves as a means of
fostering students’ religious and intellectual character (Kusyairi 2025; Roza 2025).
The development of modern Islamic education has indeed shown significant
changes in the approach to teaching Arabic (Ibnu Abdilah et al. 2025).

In the past, the methods used emphasized grammatical aspects and
memorization, such as memorizing vocabulary, nahwu-sharaf rules, and classical
texts. This method often made learning feel rigid and less relevant to daily
communication needs (Afifa 2024; Subqi et al., 2025). However, with the passage
of time and global demands, the paradigm of Arabic language learning has begun
to shift toward a more practical approach.

This means that learning focuses not only on grammatical rules but also on
the ability to use Arabic in real-life situations, such as conversing, reading, writing,
and understanding the socio-cultural context. According to Adyllah et al. (2025;
Rosyadi and Fata (2025), this transformation aims to ensure that graduates of
I[slamic education not only understand Arabic theoretically but are also able to use
it actively in various contexts—academic, social, and professional.

One of the objectives of Arabic language learning is to develop the four
language skills: listening, speaking, reading, and writing. Among these four skills,
speaking (maharah kalam) is a key indicator of learning success because it is
directly related to students’ communication abilities (Mahyudin et al. 2025; Nalole
2018; Tarigan 2008). Based on the results of observations and interviews
conducted on March 2, 2026, at the Al Hikmah Integrated Islamic Junior High
School (SMP IT) in Pekanbaru with an Arabic teacher identified as ZA, it was found
that the Arabic language learning program is implemented through routine
practice.

However, in actual classroom practice, students’ speaking skills remain
relatively low. This is caused by several factors, such as a lack of self-confidence,
limited vocabulary, and a lack of opportunities to practice speaking. Additionally,
the teacher-centered learning method results in students being less active in the
learning process. At this school, the methods used include group discussions,
presentations, and question-and-answer sessions; however, according to the
teacher’s explanation, the speaking skills of eighth-grade students are still
considered inadequate.

Based on this, the researcher aims to conduct observations and interviews
using specific methods to improve students’ speaking skills. One relevant method
is the Numbered Heads Together (NHT) cooperative learning approach. As
described in Husain's (2022) book, this learning method was developed by Spencer
Kagan (1992). This method emphasizes group cooperation, individual
responsibility, and the active involvement of all group members in the learning
process (Yang 2023).

The implementation of the Numbered Heads Together (NHT) method is
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closely related to Cooperative Learning Theory proposed by Robert E. Slavin
(2014). According to Slavin (2014), cooperative learning promotes positive
interdependence, individual accountability, face-to-face interaction, and
collaborative problem solving among students. In the NHT method, students work
together in small groups while maintaining individual responsibility because every
member may be selected to represent the group.

This structure encourages active participation and ensures that all students
are involved in the learning process rather than relying on a few dominant learners.
The use of NHT is also supported by Vygotsky’s Social Constructivism Theory
(1978), which emphasizes that learning occurs through social interaction and
collaboration. Vygotsky (1978) argues that students develop knowledge and skills
through interaction with more capable peers and teachers within the Zone of
Proximal Development (ZPD).

Through group discussions and collaborative speaking activities, students
receive support, feedback, and language input from their peers, enabling them to
gradually develop their Arabic speaking abilities and confidence. In the context of
Arabic language learning, the implementation of NHT aligns with the principles of
Communicative Language Teaching (CLT). CLT emphasizes the use of language as a
tool for meaningful communication rather than merely mastering grammatical
rules (Littlewood 2007). According to communicative language teaching principles,
students should be provided with opportunities to interact, exchange ideas,
negotiate meaning, and use language in authentic communicative situations.

Therefore, cooperative learning activities such as NHT can facilitate
meaningful communication and create a student-centered learning environment
that supports the development of speaking skillsl Furthermore, the development of
speaking skills can be explained through the theories of Brown (2001) and Tarigan
(2008). Brown (2001) argues that speaking proficiency develops through
meaningful interaction, continuous practice, and active language use in
communicative contexts.

Similarly, Tarigan (2008)emphasizes that speaking is a productive language
skill that can only be improved through regular practice and opportunities for oral
communication. These perspectives suggest that students need frequent speaking
activities and interactive learning experiences to develop fluency, confidence,
vocabulary mastery, and communicative competence. Consequently, the NHT
method is considered relevant for supporting the development of maharah kalam
because it encourages active participation, collaborative interaction, and repeated
speaking practice.

Previous research indicates that the NHT cooperative learning method is
effective in improving students’ speaking skills and engagement in learning (Sandi
and Khairil 2023). Although previous studies have demonstrated that the
Numbered Heads Together (NHT) method can improve student participation and
learning outcomes, most of these studies have focused on general educational
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subjects or quantitative measurements of achievement. Research examining the
implementation of NHT in Arabic language learning, particularly in developing
maharah kalam (Arabic speaking skills), remains limited.

Furthermore, previous studies have mainly emphasized learning outcomes,
while little attention has been given to exploring how NHT supports students’
confidence, communicative interaction, and active participation in Arabic speaking
activities. In addition, studies investigating the challenges faced by teachers and
students during the implementation of NHT in Arabic language classrooms are still
scarce, especially within Islamic junior secondary school contexts.

Therefore, this study seeks to fill these gaps by exploring the implementation,
perceived impact, and challenges of the NHT method in Arabic speaking learning
among eighth-grade students at Integrated Islamic Junior High School Pekanbaru.
However, research on the application of this method in Arabic language instruction,
particularly regarding speaking skills, remains limited.

Based on the research gap identified above, this study addresses the following
research questions: how is the Numbered Heads Together (NHT) method
implemented in Arabic speaking learning at Integrated Islamic Junior High School
Pekanbaru?; how do teachers and students perceive the impact of the NHT method
on Arabic speaking learning?; what challenges are encountered during the
implementation of the NHT method in Arabic speaking classes?.

Based on these research questions, this study aims to explore the
implementation of the Numbered Heads Together (NHT) method in Arabic
speaking learning, examine teachers’ and students’ perceptions regarding its
contribution to classroom interaction and speaking practice, and identify
challenges encountered during its implementation at Integrated Islamic Junior
High School Pekanbaru.

2. Method

This study employed a qualitative field research design to explore the
implementation of the Numbered Heads Together (NHT) cooperative learning
method in Arabic speaking (maharah kalam) instruction at Integrated Islamic
Junior High School Pekanbaru. Qualitative research was selected because it enables
researchers to gain an in-depth understanding of participants’ experiences,
perceptions, and interactions within a natural educational setting (Creswell and
Poth 2016; Sidiq et al. 2019). The study focused on how the NHT method was
implemented, how it was perceived by teachers and students, and what challenges
emerged during its application in Arabic speaking classes.

The participants were selected using purposive sampling because they were
directly involved in the implementation of the NHT method (Patton 2015). The
participants consisted of one Arabic language teacher (identified by the initials ZA),
one school principal, and 22 eighth-grade students. Among the student
participants, 13 were male and 9 were female. These participants were chosen
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because they had firsthand experience with Arabic language learning activities
utilizing the NHT cooperative learning method. The inclusion of multiple
participant groups was intended to obtain diverse perspectives regarding the
implementation and impact of the method.

Data were collected through classroom observations, semi-structured
interviews, and documentation (Creswell and Poth 2016). Classroom observations
were conducted during Arabic language lessons to examine student participation,
interaction patterns, speaking activities, and the implementation procedures of the
NHT method. Semi-structured interviews were conducted with the Arabic
language teacher, the school principal, and selected students to obtain detailed
information regarding their experiences, perceptions, and challenges related to the
use of NHT in Arabic speaking learning. Each interview lasted approximately 20-
40 minutes and was audio-recorded with participants’ permission. Documentation
data included lesson plans, learning materials, classroom records, and photographs
related to the implementation of the learning activities.

The data were analyzed using the interactive model of Miles, Huberman, and
Saldana (2014), consisting of data condensation, data display, and conclusion
drawing/verification. First, all interview recordings and observation notes were
transcribed and organized. Second, the researcher conducted open coding to
identify meaningful units of information related to classroom participation,
speaking confidence, collaborative interaction, and learning challenges (Saldafia
2021). Similar codes were then grouped into broader categories and themes. Third,
the data were displayed in narrative and thematic forms to facilitate interpretation.
Finally, conclusions were drawn and continuously verified by comparing findings
across different data sources and collection methods.

To enhance the trustworthiness of the study, several strategies were
employed. Source triangulation was conducted by comparing information obtained
from the teacher, principal, and students. Method triangulation was achieved
through the use of observations, interviews, and documentation. Member checking
was also conducted by sharing interview summaries with participants to ensure
the accuracy of interpretations. In addition, peer debriefing was undertaken
through discussions with academic supervisors to review the consistency of coding
procedures and thematic interpretations (Manouilidou et al. 2024).

Ethical considerations were carefully observed throughout the research
process. Prior to data collection, participants were informed about the objectives
and procedures of the study. Participation was voluntary, and informed consent
was obtained from all participants and the school administration (Israel 2006). To
maintain confidentiality and protect participants’ identities, pseudonyms and
initials were used in reporting the findings. All collected data were used solely for
academic purposes and stored securely throughout the research process.
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3. Result

The Implementation of the Numbered Heads Together (NHT) Method in Arabic
Speaking Learning

The findings of this study were obtained through observations and in-depth
interviews with Arabic language teachers and eighth-grade students at Integrated
[slamic Junior High School Pekanbaru regarding the implementation of the
Numbered Heads Together (NHT) cooperative learning method in maharah kalam
learning. Based on classroom observations, the implementation of the NHT method
showed an increase in students’ interaction and participation during the learning
process. These findings are in line with cooperative learning theory, which
emphasizes the importance of social interaction in constructing students’
knowledge and learning skills (Sakinah et al., 2025).

Students were actively involved in group discussions, helped one another
understand the material, and practiced speaking Arabic collaboratively. During the
learning process, the teacher divided students into several heterogeneous groups
and assigned numbers to each group member. After discussing the material
together, the teacher randomly called a number, and the selected student
represented the group in answering questions or presenting the discussion results.
This process is consistent with the concept of Numbered Heads Together (NHT)
developed by Spencer Kagan, which combines group cooperation and individual
responsibility in the learning process (Pendy and Mbagho 2021; Zativalen and
Humairah 2021).

The observation results indicated that students became more prepared and
responsible for understanding the material because every student had the
possibility of being called upon by the teacher at any time. Although students
demonstrated different levels of speaking fluency, most students appeared more
willing to participate in classroom discussions and oral activities during the
implementation of the NHT method. Classroom observations suggested increased
participation and confidence among many students; however, the extent of these
changes varied across individuals. Some students remained hesitant to speak due
to limited vocabulary and concerns about making mistakes, as stated by Ahmad
Fuad Effendy that continuous speaking practice can reduce language anxiety and
increase students’ participation in Arabic language learning (Hanani and Dodi
2020; Munawwaroh and Syamsiah 2025).

Improvement of Students’ Participation and Confidence

Based on interviews with the Arabic language teacher identified as ZA, the
implementation of the NHT method positively influenced students’ activeness and
confidence in speaking Arabic. The teacher stated: “Before using the NHT method,
students tended to be passive and only a few students wanted to speak. However, after
the method was implemented, almost all students became more active because they
felt responsible for their groups.” The interview findings indicate that the NHT
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method successfully increased students’ participation in classroom learning. This
finding supports Hanifa and Ritonga (2023), who explained that the NHT method
encourages all students to actively participate through the random numbering
system. The teacher also explained that group discussions helped students become
more confident because they did not learn individually.

The teacher stated: “This method is very helpful because students do not feel
alone. They discuss first with their friends, so they become more confident when asked
to speak, and the classroom atmosphere becomes more lively and interactive than
before.” These findings are relevant to (Vygotsky 1978) social constructivism theory,
which emphasizes the importance of social interaction in students’ learning
development.

Students’ Responses toward the NHT Method

Interviews with students also showed positive responses toward the
implementation of the NHT method in Arabic speaking learning. One student stated:
“When learning through groups like this, I become braver in speaking Arabic because
previously I was afraid of making mistakes.” Another student explained: “My friends
help me when I do not know the vocabulary, so it becomes easier to arrange sentences.”
Other students also stated:

“The learning process is more enjoyable and not boring like usual.”

“Sometimes it is still difficult to pronounce Arabic words, but practicing together
makes it easier.”

“Because the teacher can call my number at any time, I have to be ready and

participate in the discussion.”

The interview findings indicate that students experienced direct benefits from
the implementation of the NHT method, particularly in increasing confidence,
vocabulary mastery, and classroom engagement. These findings are consistent with
(Abdullah et al. 2020), who stated that communicative learning environments can

effectively improve students’ speaking skills.

Perceived Impact of the NHT Method on Arabic Speaking Learning

Based on observations and interview data, participants generally perceived
the NHT method as a helpful strategy for supporting Arabic speaking learning. The
method appeared to encourage greater participation, increase opportunities for
speaking practice, and foster collaborative interaction among students. Teachers
and students reported that group discussions and individual accountability
contributed to a more active classroom atmosphere.

However, the findings should be interpreted cautiously because the study
relied on participants’ perceptions and classroom observations rather than formal
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assessments of speaking performance. While many students demonstrated greater
willingness to participate in speaking activities, variations in vocabulary mastery,
pronunciation ability, and speaking confidence remained evident. Therefore, the
findings suggest that the NHT method supports Arabic speaking practice and
classroom engagement, although its impact may differ across learners depending
on their individual characteristics and language proficiency levels. The method
increased students’ participation, confidence, and speaking practice intensity
during classroom learning. Group interaction and individual responsibility became
the primary factors supporting the success of the learning process.

These findings are supported by Agustina (2015; Halimah (2017), who
explained that the NHT method effectively improves learning outcomes because it
integrates cooperative discussion with individual accountability. However, the
study also found several obstacles, such as limited vocabulary mastery,
pronunciation difficulties, and students’ anxiety when speaking Arabic in front of
the class. Therefore, continuous speaking practice, vocabulary reinforcement, and

teacher guidance are still needed to optimize students’ speaking abilities.

Challenges Encountered During the Implementation of the NHT Method

Although most participants reported positive experiences with the
implementation of the NHT method, several challenges were also identified during
classroom observations and interviews. These challenges influenced the extent to
which students could actively participate in Arabic speaking activities.

One of the most frequently reported difficulties was limited vocabulary
mastery. Several students stated that they often understood the discussion topic
but struggled to express their ideas in Arabic because they lacked the necessary
vocabulary. One student explained:

“I understand what [ want to say, but sometimes I do not know the Arabic words, so |
become hesitant to speak.”

Classroom observations also showed that some students frequently relied on
their peers when encountering unfamiliar vocabulary. As a result, not all students
were able to participate equally during speaking activities. Pronunciation
difficulties also emerged as a common challenge. Some students experienced
problems pronouncing certain Arabic sounds correctly, which reduced their
confidence when speaking in front of the class. One student stated:

“Sometimes I am afraid of pronouncing Arabic words incorrectly, so I prefer to speak
only when I am sure of the answer.”

In addition, speaking anxiety remained evident among several students
despite the collaborative nature of the NHT method. Although group discussions
helped reduce nervousness, a number of students still felt anxious when their
numbers were called randomly by the teacher. During classroom observations,
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some students appeared reluctant to make eye contact, spoke very softly, or
required encouragement from their peers before responding.

These findings indicate that while the NHT method created a more
interactive and supportive learning environment, its benefits were not experienced
equally by all students. Differences in vocabulary mastery, speaking confidence,
and prior Arabic language proficiency influenced students’ participation and
speaking performance during classroom activities.

4. Discussion
The Role of the NHT Method in Increasing Students’ Participation

The increased participation observed during the implementation of the
NHT method can be interpreted through the perspectives of Cooperative Learning
Theory and Social Constructivism. According to Slavin (1995), cooperative learning
promotes individual accountability and positive interdependence, encouraging all
group members to contribute actively to learning tasks. Similarly, Vygotsky (1978)
argues that knowledge is constructed through social interaction and collaboration.
In the context of Arabic speaking learning, the discussion activities embedded in
the NHT method provided opportunities for students to exchange ideas, receive
peer support, and engage in meaningful communication, thereby fostering greater
participation in classroom activities. Students became more active in classroom
discussions, participated in group collaboration, and showed greater readiness
when asked to present discussion results. The random numbering system
encouraged every student to understand the material because each member had
the same opportunity to be called by the teacher.

This finding supports Slavin's (1990) theory of cooperative learning, which
explains that cooperative learning creates positive interdependence and individual
accountability among students. In the NHT method, students are required to
collaborate within groups while simultaneously preparing themselves individually.
Therefore, the learning process becomes more student-centered and interactive.

The interview results with teacher ZA also strengthen this finding. The
teacher stated that before implementing the NHT method, students tended to be
passive and reluctant to speak during Arabic learning activities. However, after the
implementation of the method, students became more active because they felt
responsible for contributing to group discussions. This condition indicates that
cooperative learning successfully creates a more participatory classroom
atmosphere.

Furthermore, these findings are also consistent with Hanifa and Ritonga
(2023), who stated that the NHT method effectively improves students’
participation because every learner is directly involved in the learning process
through group discussion and random response activities. Similarly, Sakinah et al,,
(2025) explained that cooperative learning models encourage students to
participate actively because learning activities are carried out collaboratively and
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interactively. In this study, students not only listened to the teacher’s explanation
but were also directly involved in discussing, responding, and presenting ideas
during classroom activities.

The increase in participation also reflects the characteristics of junior high
school students who prefer interactive and collaborative learning activities.
According to Rahmasari et al.,, (2025), adolescent learners tend to be more
motivated when learning activities involve social interaction, discussion, and
problem-solving activities. Therefore, the NHT method is considered appropriate
for Arabic language learning at the junior high school level because it provides
opportunities for students to learn actively through peer interaction.

The Influence of the NHT Method on Students’ Confidence

Students’ confidence in speaking Arabic can be interpreted through
Vygotsky’s Social Constructivism Theory, which emphasizes the role of social
interaction in supporting cognitive and linguistic development (Vygotsky, 1978).
Collaborative discussions within NHT groups provided a supportive environment
where students could receive assistance from peers before expressing their ideas
publicly. Such interactions functioned as a form of scaffolding that helped reduce
speaking anxiety and encouraged greater self-confidence during oral
communication activities. Students felt more comfortable expressing their ideas
because they discussed the material with their peers before presenting it
individually. Group interaction reduced students’ anxiety and fear of making
mistakes during speaking activities.

This finding is relevant to Vygotsky (1978) social constructivism theory,
which emphasizes the importance of social interaction in cognitive and language
development. Through collaborative discussions, students receive assistance and
support from their peers, enabling them to construct understanding and develop
speaking confidence gradually.

The interview findings demonstrated that students experienced emotional
support from group learning activities. One student explained that learning
through groups made them braver in speaking Arabic because previously they were
afraid of making mistakes. Another student stated that friends helped them when
they lacked vocabulary, making sentence construction easier. These findings
indicate that collaborative learning environments help reduce students’ speaking
anxiety while increasing their confidence and motivation.

In addition, Abdullah et al. (2020) argued that communicative learning
environments support the development of speaking skills because students are
encouraged to use language actively in meaningful interaction. The classroom
atmosphere created through the NHT method reflects this communicative learning
principle.

The improvement of students’ confidence also demonstrates that
cooperative learning contributes positively to students’ psychological readiness in
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language learning. Astiti et al., (2024) explained that constructivist learning allows
students to develop confidence through active engagement and collaborative
interaction. In this study, students gradually became more confident because they
were given opportunities to practice speaking continuously in supportive group
settings.

Moreover, the findings indicate that peer collaboration helped students
overcome speaking anxiety. This condition is important because anxiety is one of
the major barriers in foreign language learning. Brown (2001) emphasized that
supportive classroom interaction can reduce students’ fear and create a more
comfortable learning environment for practicing speaking skills. Therefore, the
NHT method not only improved linguistic competence but also supported students’
emotional development during the learning process.

The Effectiveness of the NHT Method in Improving Arabic Speaking Skills

From the perspective of Communicative Language Teaching (CLT), language
proficiency develops when learners are provided with meaningful opportunities to
use language in authentic interaction and communicative exchanges (Richards,
2006). Through collaborative discussion and oral participation, students are
encouraged to negotiate meaning, express ideas, and respond to others, which are
central principles of communicative language learning. Therefore, the interactional
structure embedded in the NHT method aligns with CLT principles by creating
opportunities for meaningful language use in classroom settings (Littlewood 2007).

The collaborative discussions and oral participation activities embedded in
the NHT method created communicative situations in which students were
encouraged to express ideas, respond to questions, and negotiate meaning using
Arabic. Consistent with the views of (Brown 2001; Tarigan 2008), frequent
participation in communicative activities may support the development of
speaking skills by providing learners with regular opportunities to practice
language production in meaningful contexts. Students were encouraged to
communicate ideas, answer questions, and participate in collaborative discussions
using Arabic expressions. This condition increased students’ speaking intensity
and provided more opportunities to practice language production.

The findings are also supported by Agustina (2015); Halimah (2017);
Rahmawati et al. (2025); Sari (2025), who stated that the Numbered Heads
Together (NHT) method enhances students’ speaking performance by encouraging
active participation, collaborative interaction, and individual responsibility during
the learning process. Through cooperative discussion activities, students become
more engaged in expressing ideas and responding to questions confidently. These
findings are further strengthened by Sakinah et al. (2025), who explained that
cooperative learning strategies such as NHT create meaningful interaction among
students and improve communication skills through collaborative classroom
activities
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The findings further indicate that the NHT method creates a supportive
learning environment in which students help each other improve pronunciation,
vocabulary mastery, and sentence construction. This collaborative learning
atmosphere aligns with the communicative approach in language learning
proposed by Brown (2001), who emphasized that language learning becomes more
effective when students actively use language in interactive communication
contexts

The improvement of students’ speaking ability in this study also supports
the opinion of Tarigan (2008), who stated that speaking skills can develop
effectively through continuous practice and communicative interaction. Through
repeated discussion and presentation activities, students were trained to express
ideas more fluently and systematically in Arabic.

Furthermore, the NHT method indirectly increased students’ vocabulary
acquisition because students frequently exchanged vocabulary and sentence
structures during group discussions. Mahyudin et al, (2025) explained that
vocabulary mastery plays an essential role in developing productive language skills,
especially speaking ability. Therefore, collaborative interaction in the NHT method
provided students with opportunities to enrich their vocabulary knowledge
contextually.

However, several obstacles were still identified during the implementation
process. Some students continued to experience limited vocabulary mastery,
pronunciation difficulties, and anxiety when speaking in front of the classroom.
These challenges indicate that although the NHT method effectively improves
speaking ability, continuous teacher guidance, vocabulary reinforcement, and
regular speaking practice remain necessary to optimize students’ Arabic speaking
performance.

The findings also imply that teachers should combine the NHT method with

various communicative learning strategies, such as role-play, dialogue practice, and
contextual speaking exercises, to maximize students’ speaking development. By
integrating cooperative learning with communicative activities, Arabic learning can
become more meaningful, interactive, and student-centered.
Overall, the discussion findings demonstrate that the Numbered Heads Together
(NHT) method is an effective cooperative learning strategy for improving students’
Arabic speaking skills, participation, and confidence through collaborative and
communicative classroom interaction.

5. Conclusion

This study explored the implementation of the Numbered Heads Together
(NHT) cooperative learning method in Arabic speaking (maharah kalam)
instruction at Integrated Islamic Junior High School Pekanbaru. The findings
indicate that the NHT method created a more interactive learning environment by

encouraging students’ participation, collaborative interaction, and opportunities
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for speaking practice. Through group discussions and individual accountability,

students were more actively involved in classroom activities and demonstrated
greater willingness to express their ideas in Arabic.

The study also revealed that teachers and students generally perceived the
NHT method positively because it facilitated peer support, increased classroom
engagement, and provided meaningful opportunities for oral communication.
These findings are consistent with Cooperative Learning Theory, Social
Constructivism, and Communicative Language Teaching principles, which
emphasize the importance of interaction and collaboration in language learning.
However, the benefits of NHT were not experienced equally by all students. Several
challenges remained evident, including limited vocabulary mastery, pronunciation
difficulties, and speaking anxiety, which influenced students’ participation during
classroom activities.

This study contributes to Arabic language pedagogy by providing contextual
insights into how cooperative learning can support speaking practice in Islamic
junior secondary school settings. Rather than demonstrating effectiveness through
measurable achievement gains, the findings highlight participants’ perceptions and
classroom experiences regarding the implementation of NHT in Arabic speaking
learning.

This study was limited to a single research site and relied primarily on
qualitative data obtained through observations, interviews, and documentation.
Therefore, the findings should be interpreted as context-specific and cannot be
generalized to all Arabic language learning contexts. Future research may employ
mixed-methods or quantitative approaches to examine the impact of NHT on

students’ speaking performance more comprehensively and across broader
educational settings
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