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 English proficiency has become an essential competency for 
vocational higher education students due to the increasing 
demand for effective communication in academic, professional, 
and workplace contexts. Although the Test of English as a 
Foreign Language (TOEFL) is widely used to assess English 
proficiency, previous studies have predominantly focused on 
overall TOEFL achievement, while limited attention has been 
given to the diagnostic analysis of TOEFL subskills and their 
implications for English for Specific Purposes (ESP) curriculum 
development. This study aims to investigate the entry-level 
TOEFL skill profiles of first-semester vocational students and 
examine disciplinary differences across Business Management, 
Business Administration, and Information Technology 
programs. Employing a quantitative descriptive-comparative 
design, the study analyzed secondary TOEFL data from 175 
first-semester students. The dataset consisted of Listening 
Comprehension, Structure and Written Expression, Reading 
Comprehension, and overall TOEFL scores. Descriptive 
statistics, proficiency classification, and one-way analysis of 
variance (ANOVA) were used to identify students’ language 
proficiency profiles and examine differences among academic 
programs. The findings revealed that Reading Comprehension 
achieved the highest mean score, followed by Structure and 
Written Expression, whereas Listening Comprehension 
emerged as the weakest skill. The majority of students (76.0%) 
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were classified within the low proficiency category. 
Furthermore, significant differences were found among 
academic programs, with Information Technology students 
consistently outperforming Business Management and 
Business Administration students across all TOEFL 
components. The findings indicate that vocational students 
demonstrate distinct language proficiency profiles and 
disciplinary variations in English competence. This study 
contributes to the ESP literature by demonstrating the value of 
TOEFL subskill profiling as a diagnostic needs-analysis tool and 
by providing empirical evidence for the development of 
discipline-sensitive and evidence-based ESP curricula in 
vocational higher education. 

  

 
1. Introduction   

English has become the dominant language of international communication 
and plays a crucial role in business, technology, education, and scientific 
development. As globalization increases cross-border interaction and knowledge 
exchange, English proficiency has become an essential competency for students 
preparing for academic and professional environments (Feng & Liu, 2021; Hyland, 
2022; Putri et al., 2024). In vocational higher education, English proficiency is 
particularly important because graduates are expected to communicate effectively 
in workplace settings where language competence influences employability and 
career development (Rose, H. & Galloway, 2019). 

Unlike general academic education, vocational education emphasizes the 
development of occupation-specific skills and competencies. Therefore, English 
instruction in vocational settings should address the communicative requirements 
associated with particular professional fields. Students in business-related 
disciplines, for example, may require English for presentations, meetings, 
negotiations, customer interactions, and professional correspondence. In contrast, 
students in technology-related disciplines frequently encounter English through 
software interfaces, technical documentation, project reports, programming 
resources, and digital communication platforms (Husain & Mahfoodh, 2021). Such 
differences indicate that students from different vocational disciplines may possess 
distinct language experiences, learning needs, and proficiency profiles when 
entering higher education. 

English for Specific Purposes (ESP) has become a widely adopted approach in 
vocational education because it emphasizes language instruction that reflects 
learners’ academic and professional needs rather than a generalized curriculum 
(Hyland, 2022). Effective ESP programs require an understanding of learners’ 
existing competencies and target communication demands to develop appropriate 
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learning objectives, instructional materials, and assessment strategies. 
Consequently, identifying students’ entry-level English proficiency is essential for 
evidence-based curriculum development. 

TOEFL is one of the most widely used standardized assessments for 
measuring English proficiency. It evaluates Listening, Structure and Written 
Expression, and Reading, providing diagnostic information on learners’ strengths 
and weaknesses across language skills (Brown, H. D., & Abeywickrama, 2019; 
Chapelle & Lee, 2021). However, TOEFL results are often interpreted using overall 
scores, limiting their potential to inform instructional planning and curriculum 
development. 

Recent developments in language assessment have emphasized the 
importance of diagnostic approaches that support educational decision-making 
and curriculum improvement by identifying learners’ strengths, weaknesses, and 
instructional needs (Kunnan, 2013; Vogt et al., 2020). In vocational education, such 
information is particularly valuable because students are expected to develop 
communication skills that support both academic learning and professional 
practice. Despite the widespread use of TOEFL in higher education, research on 
vocational students has primarily focused on overall TOEFL achievement, factors 
affecting test performance, or the effectiveness of TOEFL preparation programs. 
Comparatively fewer studies have examined TOEFL subskill profiles as diagnostic 
indicators of learners’ language readiness, particularly among first-semester 
students before they receive ESP instruction. Consequently, empirical evidence on 
vocational students’ entry-level English proficiency profiles remains limited, 
reducing the potential use of TOEFL diagnostic data to inform evidence-based ESP 
curriculum planning. 

Another limitation concerns the limited integration of TOEFL assessment into 
ESP curriculum development. Although TOEFL is widely used as a proficiency 
assessment, its potential as a diagnostic needs-analysis tool remains 
underexplored. Few studies have compared TOEFL subskill profiles across 
vocational disciplines or examined how such information can support discipline-
sensitive ESP curriculum planning. The use of TOEFL score profiles as diagnostic 
information emphasizes that TOEFL assessments can be used to guide teaching, 
monitor progress, inform placement decisions, and support educational decision-
making (Hsieh, 2024). Addressing this issue is particularly important because 
students from different academic programs may demonstrate distinct language 
proficiency profiles and communication needs upon entering higher education. 

To address these gaps, the present study investigates the TOEFL skill profiles 
of first-semester students from Business Management, Business Administration, 
and Information Technology programs in vocational higher education. Specifically, 
the study examines students’ performance in Listening Comprehension, Structure 
and Written Expression, and Reading Comprehension and compares TOEFL 
profiles across academic disciplines. The study also explores how the resulting 
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proficiency profiles can inform ESP curriculum planning and instructional 
priorities. 

This study offers three contributions. First, it shifts the focus from overall 
TOEFL scores to diagnostic subskill profiling. Second, it compares proficiency 
profiles across business- and technology-oriented vocational programs. Third, it 
demonstrates how TOEFL diagnostic data can inform evidence-based and 
discipline-sensitive ESP curriculum development.    

 
2.  Method      
Research Design 

This study employed a quantitative descriptive-comparative research design 
to investigate the TOEFL skill profiles of vocational students and examine their 
implications for English for Specific Purposes (ESP) curriculum development. A 
quantitative approach was selected because the study utilized numerical TOEFL 
score data and aimed to identify patterns of English proficiency across different 
language skills and academic disciplines. The descriptive component was intended 
to provide a comprehensive overview of students’ performance in Listening 
Comprehension, Structure and Written Expression, and Reading Comprehension, 
while the comparative component was used to examine differences among 
academic programs. 

The study adopted a cross-sectional design because the data were collected 
at a single point in time. The TOEFL scores were obtained during students’ first 
semester of study before they had received formal ESP instruction. Consequently, 
the results represent students’ entry-level English proficiency and provide a 
baseline for understanding their language readiness prior to discipline-specific 
English learning. 

 
Participants and Data Source 

The study utilized secondary data obtained from institutional TOEFL 
Institutional Testing Program (TOEFL ITP) records administered to first-semester 
students during the 2025 academic year. The participants consisted of 175 
vocational students enrolled in the Business Management, Business 
Administration, and Information Technology programs. A total sampling technique 
was employed, whereby all available TOEFL records from the selected cohort were 
included in the analysis. The institutional TOEFL ITP was administered as part of 
the institution’s English proficiency assessment for newly enrolled students using 
the standardized TOEFL ITP format under supervised testing conditions in 
accordance with institutional testing procedures. The dataset included students’ 
scores in Listening Comprehension, Structure and Written Expression, Reading 
Comprehension, and overall TOEFL performance. Since the study relied on 
secondary data, no additional testing procedures were conducted. To ensure 
confidentiality and comply with ethical research standards, all personal identifiers 
were removed prior to analysis, and only aggregated data were reported. 
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Research Instrument 

The study used the Test of English as a Foreign Language Institutional Testing 
Program (TOEFL ITP) as the primary source of data. TOEFL ITP is a standardized 
English proficiency assessment that is widely used in educational institutions to 
evaluate students’ academic English abilities. 

The test consists of three sections. The Listening Comprehension section 
measures students’ ability to understand spoken English in academic and everyday 
contexts. The Structure and Written Expression section evaluates grammatical 
competence through the assessment of sentence structure, syntax, and language 
accuracy. The Reading Comprehension section measures learners’ ability to 
understand written texts, identify main ideas, interpret information, and draw 
inferences from academic passages. 

TOEFL ITP was selected because it is a standardized English proficiency 
assessment that has been widely adopted by higher education institutions for 
academic placement and proficiency evaluation. The test provides separate scores 
for Listening Comprehension, Structure and Written Expression, and Reading 
Comprehension, making it appropriate for identifying learners' strengths and 
weaknesses across language skills. Since this study utilized official institutional 
TOEFL ITP scores obtained from secondary data, no additional reliability or 
validity analysis was conducted by the researchers. 

 
Data Analysis 

Data analysis was conducted using descriptive and inferential statistical 
procedures. 

The first stage involved descriptive statistical analysis to identify students’ 
TOEFL skill profiles using SPSS version 30.0. Measures of central tendency and 
dispersion, including mean, standard deviation, minimum score, and maximum 
score, were calculated for Listening Comprehension, Structure and Written 
Expression, Reading Comprehension, and overall TOEFL scores. These statistics 
were used to describe students’ entry-level English proficiency and identify general 
performance patterns. 

The second stage focused on TOEFL skill-profile analysis. The mean scores of 
the three TOEFL components were compared to determine students’ strongest and 
weakest language skills. Skill-gap patterns were identified by calculating the 
differences among the mean scores of Listening, Structure, and Reading. This 
analysis provided a more detailed understanding of the relative development of 
students’ language competencies. 

The third stage involved proficiency-level classification. Students’ overall 
TOEFL scores were categorized into three proficiency levels based on commonly 
used TOEFL ITP classifications. Scores below 450 were categorized as low 
proficiency, scores between 450 and 500 were categorized as intermediate 
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proficiency, and scores above 500 were categorized as high proficiency. Frequency 
and percentage analyses were subsequently conducted to determine the 
distribution of students across proficiency categories. 

The fourth stage involved comparative analysis across academic programs. 
Mean TOEFL scores for Business Management, Business Administration, and 
Information Technology students were compared to identify disciplinary 
differences in English proficiency. Prior to conducting the one-way Analysis of 
Variance (ANOVA), the assumptions of normality and homogeneity of variance 
were examined using the Shapiro–Wilk and Levene's tests, respectively. A one-way 
ANOVA was then performed to determine whether significant differences existed 
among the three academic programs in Listening Comprehension, Structure and 
Written Expression, Reading Comprehension, and overall TOEFL scores. A 
significance level of 0.05 was adopted. In addition, partial eta squared (η²) was 
calculated to determine the magnitude of the observed differences among 
academic programs. 

Finally, the statistical findings were interpreted from the perspective of 
English for Specific Purposes (ESP) needs analysis. The identified TOEFL profiles 
were used to formulate recommendations for evidence-based and discipline-
sensitive ESP curriculum development. 

 
3. Result 
Overall TOEFL Skill Profiles of Vocational Students 

To identify students' entry-level English proficiency, descriptive statistics 
were calculated for Listening Comprehension, Structure and Written Expression, 
Reading Comprehension, and overall TOEFL scores. The results are presented in 
Table 1. 

Table 1. Descriptive Statistics of TOEFL Skill Components 
Skill Mean SD Min Max 

Listening 40.53 5.80 20 58 
Structure 42.73 4.80 35 58 
Reading 45.10 4.44 32 56 
Total TOEFL 427.85 39.45 363 517 
Source: Research data processed using SPSS version 30.0 

 
As presented in Table 1, Reading Comprehension was the strongest TOEFL 

component, followed by Structure and Written Expression, whereas Listening 
Comprehension represented the weakest skill. This pattern indicates that students 
were generally more proficient in processing written texts than understanding 
spoken English. 

The observed difference of approximately five points between Reading and 
Listening indicates that students’ English proficiency was not equally developed 
across language skills. Although the gap appears moderate, it suggests that 
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students experienced greater difficulty in understanding spoken English than in 
processing written information. Furthermore, Listening displayed the highest 
standard deviation among all TOEFL components, indicating that students’ 
listening abilities were more diverse than their performance in Structure and 
Reading. In contrast, Reading exhibited the lowest standard deviation, suggesting 
relatively consistent performance among participants. 

The wide range of minimum and maximum scores across TOEFL components 
indicates considerable variation in students’ entry-level English proficiency. This 
finding suggests that the cohort included students with diverse language 
competencies, ranging from relatively proficient learners to those who may require 
additional English language support during their early stages of study. 

Based on commonly used TOEFL proficiency classifications, the average 
TOEFL score falls within the low proficiency category. This finding indicates that 
most first-semester vocational students entered higher education with limited 
English proficiency, suggesting the need for systematic language support during 
the early stages of their academic programs. 

Overall, the findings indicate a clear hierarchy of TOEFL subskills, with 
Reading Comprehension as the strongest component and Listening 
Comprehension as the weakest. This entry-level proficiency profile provides a 
useful baseline for understanding students’ language needs prior to ESP 
instruction. 
 
Comparative TOEFL Skill Profiles across Academic Programs 

To investigate disciplinary differences in English proficiency, students were 
grouped into Business Management, Business Administration, and Information 
Technology programs. The results are presented in Figure 1. 

 

Figure 1. Comparative TOEFL Skill Profiles by Academic Program 
 
As shown in Table 2, students from the Information Technology program 

consistently achieved the highest performance across all TOEFL components and 
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in the overall TOEFL score, indicating stronger English proficiency than students in 
the two business-related programs. 

Among the business-related programs, Business Management students 
performed slightly better in Listening Comprehension and Structure and Written 
Expression, whereas Business Administration students demonstrated relatively 
stronger Reading Comprehension. Despite these differences, both programs 
recorded overall TOEFL scores within the low proficiency category. 

A similar proficiency pattern was observed across all academic programs. 
Reading Comprehension remained the strongest TOEFL component, whereas 
Listening Comprehension consistently represented the weakest skill. This finding 
suggests that students from different disciplines shared comparable strengths and 
weaknesses in English proficiency despite differences in their overall performance. 

The comparison of overall TOEFL scores further highlights disciplinary 
variation. Information Technology students achieved substantially higher overall 
TOEFL scores than both Business Management and Business Administration 
students, indicating that students' academic backgrounds may be associated with 
differences in entry-level English proficiency. 

Overall, the findings demonstrate that vocational students should not be 
regarded as a homogeneous group in terms of language competence. Instead, 
distinct TOEFL proficiency profiles emerged across academic programs, suggesting 
that disciplinary context may influence students' English proficiency prior to 
receiving ESP instruction. 
 
One-Way ANOVA Results 

To determine whether the observed differences in TOEFL performance 
among academic programs were statistically significant, a one-way Analysis of 
Variance (ANOVA) was conducted. The results are presented in Table 3. 

 
Table 3. One-Way ANOVA Results across Academic Programs 

Variable F (2,172) p-value Partial η² 
Listening Comprehension 11.18 < .001 .115 
Structure and Written Expression 6.36 .002 .069 
Reading Comprehension 13.86 < .001 .139 

Total TOEFL Score 14.61 < .001 .145 
Source: Research data processed using SPSS version 30.0. 

 
The one-way ANOVA revealed statistically significant differences among 

Business Management, Business Administration, and Information Technology 
students across all TOEFL components and overall TOEFL performance. These 
findings indicate that students' English proficiency varied significantly across 
academic programs. The effect size analysis showed that academic program had a 
moderate effect on Listening Comprehension and Structure and Written 
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Expression, whereas the effects were larger for Reading Comprehension and 
overall TOEFL performance. These findings suggest that academic program was 
meaningfully associated with variations in students' entry-level English proficiency, 
particularly in Reading Comprehension and overall TOEFL performance. Overall, 
the ANOVA results confirm that vocational students from different academic 
programs entered higher education with distinct English proficiency profiles. The 
significant differences identified across all TOEFL components provide statistical 
evidence that students' English proficiency varied according to their disciplinary 
backgrounds prior to receiving English for Specific Purposes (ESP) instruction.   
 
TOEFL Proficiency Classification 

To provide a clearer picture of students' English proficiency levels, TOEFL 
scores were categorized into low, intermediate, and high proficiency levels. The 
results are presented in Table 4. 

 
Table 4. TOEFL Proficiency Levels 

Proficiency Level Frequency Percentage 
Low (<450) 133 76.0 
Intermediate (450–500) 26 14.9 
High (>500) 16 9.1 

Source: Research data processed using SPSS version 30.0 
 

As shown in Table 4, most students were classified in the low proficiency 
category, while only a relatively small proportion achieved intermediate or high 
proficiency. This distribution indicates that the English proficiency of first-
semester vocational students was predominantly concentrated at the lower 
proficiency level upon entering higher education. 

The predominance of low TOEFL proficiency is consistent with the 
descriptive findings presented in the previous analyses and suggests that many 
students require further English language development during the early stages of 
their academic programs. These findings provide additional evidence for the need 
to strengthen English instruction before students undertake discipline-specific 
English for Specific Purposes (ESP) learning. 
 
4. Discussion 

The present study investigated TOEFL skill profiles among first-semester 
vocational students and examined disciplinary differences across Business 
Management, Business Administration, and Information Technology programs. 
The findings revealed three major patterns. First, Reading Comprehension 
emerged as the strongest TOEFL component. Second, Listening Comprehension 
represented the weakest skill. Third, statistically significant differences were 
identified among academic programs, with Information Technology students 
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consistently outperforming students from the two business-related programs. 
Together, these findings provide important insights into students' entry-level 
English proficiency and demonstrate the value of TOEFL subskill profiling as a 
diagnostic basis for English for Specific Purposes (ESP) curriculum development. 

The predominance of students in the low proficiency category complements 
the descriptive and comparative findings by showing that limited English 
proficiency characterized most first-semester vocational students at the beginning 
of their studies. 

One of the most notable findings was the consistently higher performance in 
Reading Comprehension across all academic programs. This finding supports 
Bachman's (1990) Communicative Language Ability framework, particularly the 
concept of textual competence, which emphasizes learners' ability to interpret 
written discourse and construct meaning from texts. While previous studies have 
similarly reported that reading is often the strongest language skill among EFL 
learners because of frequent exposure to written materials and the use of 
metacognitive reading strategies (Hossain, 2025; William Grabe, 2020), the 
present study extends this evidence by demonstrating that the same pattern was 
consistently observed across three different vocational disciplines. This suggests 
that although students' academic backgrounds influenced their overall TOEFL 
performance, they did not substantially alter the relative hierarchy of TOEFL 
subskills, with Reading remaining the strongest component. 

The stronger Reading performance may be explained by the characteristics of 
English instruction in many EFL contexts, including Indonesia, where reading 
activities continue to receive greater emphasis than listening practice. Throughout 
secondary education, learners are frequently exposed to reading passages, 
grammar exercises, and written examinations, whereas opportunities to interact 
with authentic spoken English are comparatively limited. In addition, reading 
enables learners to regulate their own pace of comprehension, revisit unfamiliar 
sections, and apply cognitive and metacognitive strategies more effectively than 
listening, which requires immediate processing of incoming information. These 
instructional and cognitive factors may collectively explain the consistently 
stronger Reading performance observed in the present study. 

In contrast, Listening Comprehension emerged as the weakest TOEFL 
component across all academic programs, indicating that students experienced 
greater difficulty in processing spoken English than written language. Listening is 
widely recognized as one of the most cognitively demanding language skills 
because it requires learners to process pronunciation, vocabulary, grammar, 
discourse markers, and contextual information simultaneously under time 
constraints (Rose, H. & Galloway, 2019). While previous studies have similarly 
identified listening as a persistent challenge for EFL learners due to the complexity 
of real-time language processing and limited opportunities to review incoming 
information (Aryadoust & Jia, 2026; Field, 2019), the present study extends this 
evidence by showing that this pattern was consistently observed across different 
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vocational disciplines. This finding suggests that the weakness in listening is not 
specific to a single academic program but represents a common challenge among 
first-semester vocational students. 

One possible explanation for the relatively low listening performance is 
students' limited exposure to authentic spoken English before entering higher 
education. In many EFL contexts, listening instruction remains largely 
examination-oriented and classroom-based, providing relatively few opportunities 
for learners to engage with authentic spoken communication. As a result, students 
may acquire vocabulary and grammatical knowledge through reading activities 
while continuing to experience difficulties in recognizing pronunciation, 
processing natural speech, and interpreting meaning in real-time interactions. 
Previous research has shown that listening comprehension is strongly influenced 
by learners' exposure to authentic input, familiarity with spoken discourse, and 
opportunities for meaningful interaction with the target language (Bibby, 2021; 
Khan & Khan, 2024; Li et al., 2026). These findings underscore the importance of 
strengthening listening-oriented instruction within ESP programs by 
incorporating authentic audio materials, workplace communication simulations, 
professional interactions, and multimedia resources that better reflect real-world 
communicative demands. 

Another important finding concerns the statistically significant differences 
among Business Management, Business Administration, and Information 
Technology students. Information Technology students consistently achieved the 
highest scores in Listening, Structure, Reading, and overall TOEFL performance. 
The ANOVA results further confirmed that disciplinary background was associated 
with variations in English proficiency. While previous studies have suggested that 
students’ language development is influenced by disciplinary learning 
environments and literacy practices (Bartlett, 2026; Wingate, 2016), the present 
study extends this evidence by demonstrating that these differences are already 
evident among first-semester vocational students before they receive formal 
English for Specific Purposes (ESP) instruction.  

This finding suggests that students enter higher education with distinct 
language proficiency profiles that may reflect differences in their prior learning 
experiences and disciplinary exposure. Students in technology-related programs, 
for instance, are more likely to engage with English-language technical resources, 
digital platforms, software documentation, and specialized texts, creating greater 
opportunities for incidental language learning. This interpretation is also 
supported by recent studies indicating that disciplinary practices influence 
learners’ access to English-language resources and professional discourse, thereby 
contributing to differences in language proficiency development (Airey, 2024; Rose 
et al., 2020). The effect size estimates further suggest that these disciplinary 
differences were not only statistically significant but also educationally meaningful, 
indicating that academic program contributed meaningfully to variations in 
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students' entry-level English proficiency. 
One possible explanation for the superior performance of Information 

Technology students is their greater exposure to English-language digital 
environments. Unlike students in many other disciplines, they frequently interact 
with software interfaces, programming languages, technical manuals, online 
forums, coding platforms, and digital documentation that are predominantly 
written in English. Such engagement creates opportunities for incidental language 
learning, enabling students to acquire vocabulary, grammatical patterns, and 
reading skills while performing discipline-related tasks rather than through formal 
language instruction.  

Over time, continuous interaction with these resources may contribute to 
stronger receptive language skills, particularly Reading and Listening. While 
previous studies have shown that technology-rich learning environments and 
digital resources facilitate language development by increasing learners’ access to 
authentic English materials and specialized disciplinary discourse (Kohnke & 
Moorhouse, 2020; Krasova & Moroz, 2024; Rodney H. Jones ; Christoph A. Hafner, 
2021), the present study extends this evidence by demonstrating that these 
benefits are reflected in higher entry-level TOEFL performance among Information 
Technology students.  

These findings suggest that students’ superior English proficiency may not 
solely reflect individual language aptitude but also the linguistic demands and 
digital literacy practices embedded within their academic environment. 
Differences were also observed between Business Management and Business 
Administration students. Although both programs belong to the broader business 
domain, Business Management students demonstrated slightly stronger Listening 
and Structure performance, whereas Business Administration students achieved 
higher Reading scores. While the differences were relatively modest, they suggest 
that language development may vary even within closely related disciplines. Such 
variation may reflect differences in learning experiences, academic tasks, reading 
habits, and exposure to English-language materials. The findings therefore 
challenge the assumption that students within the same disciplinary cluster 
possess identical language needs. 

The findings suggest that English for Specific Purposes (ESP) curriculum 
development should be guided by students’ actual language proficiency profiles 
rather than a uniform instructional approach. The variation observed across 
TOEFL components and academic programs indicates that vocational students 
possess different strengths, weaknesses, and discipline-specific communication 
needs. In particular, the consistently low Listening Comprehension scores across 
all programs highlight listening as a priority area for ESP instruction. Rather than 
emphasizing grammar and reading activities alone, ESP courses should 
incorporate authentic spoken English through workplace communication 
simulations, business meetings, technical briefings, project discussions, customer-
service interactions, professional presentations, and other real-world 
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communication tasks. Such activities have been shown to enhance listening 
comprehension and better prepare learners for professional communication in 
workplace settings (Mahdian Rad & Baleghizadeh, 2025; Putri, 2026; Qiu & Xu, 
2022; Sadeghi & Richards, 2021). Therefore, tailoring ESP instruction to students’ 
proficiency profiles and future occupational demands may improve the relevance 
and effectiveness of vocational English education (Taupik, 2025). 

The findings have important implications for English for Specific Purposes 
(ESP) curriculum development in vocational higher education. Rather than 
adopting a uniform instructional approach, ESP programs should be designed 
based on learners' existing competencies, language needs, and target workplace 
communication requirements. In this regard, the TOEFL subskill profiles identified 
in the present study can serve as a form of diagnostic needs analysis, providing 
evidence of students' strengths and weaknesses to support curriculum planning 
and instructional decision-making (Mazidah & Masruroh, 2024).  

This interpretation is consistent with recent studies emphasizing that 
effective ESP curriculum development requires systematic assessment of learners' 
current abilities and future communicative demands to ensure that instructional 
content aligns with academic and professional contexts (Stansfield & Abas, 2025; 
Zafar & Singh, 2026). Consequently, integrating diagnostic TOEFL information into 
curriculum planning may facilitate more learner-centered, context-sensitive, and 
evidence-based ESP programs that better address students' academic and 
workplace communication needs (Putri, 2026). 

The findings further suggest that a uniform English curriculum may not 
adequately address the diverse language needs of vocational students. Instead, 
English for Specific Purposes (ESP) courses should be differentiated according to 
students’ disciplinary contexts, existing language proficiency, and future 
occupational communication demands. Given the consistently low Listening 
Comprehension scores across all academic programs, listening should become a 
priority component of ESP instruction through authentic spoken materials, 
workplace simulations, professional dialogues, presentations, and other 
interactive communication tasks that reflect real-world professional settings. 

The findings also provide practical implications for curriculum designers, 
vocational institutions, and policymakers. Curriculum designers may use TOEFL 
subskill profiles to establish discipline-sensitive learning outcomes and prioritize 
language competencies according to each academic program. Vocational 
institutions may integrate diagnostic TOEFL assessment into curriculum planning, 
student placement, and program evaluation to support evidence-based 
instructional decisions. At the policy level, the findings support the development of 
flexible ESP curricula that better reflect students’ entry-level proficiency and 
workplace communication needs. Accordingly, Business Management students 
may benefit from greater emphasis on business communication, presentations, 
negotiations, and customer interaction; Business Administration students from 
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administrative communication, report writing, business correspondence, and 
document management; and Information Technology students from technical 
documentation, software manuals, project reporting, technical presentations, and 
digital collaboration. 

Finally, this study contributes to the growing body of research on vocational 
English education by demonstrating that TOEFL subskill profiling can serve not 
only as a language assessment instrument but also as a valuable diagnostic tool for 
English for Specific Purposes (ESP) curriculum development. Unlike approaches 
that rely solely on overall TOEFL scores, the analysis of Listening, Structure, and 
Reading subskills provides more detailed evidence of students' strengths and 
weaknesses across language competencies. Such diagnostic information enables 
educators and vocational institutions to make more informed, evidence-based 
decisions regarding curriculum planning and instructional design (Mazidah & 
Masruroh, 2024). By identifying students' language needs at the beginning of their 
academic journey, institutions can develop more targeted, discipline-sensitive, and 
relevant English curricula that better prepare learners for academic success and 
future professional communication. 
 
5. Conclusion    

This study examined the TOEFL skill profiles of first-semester vocational 
students and their implications for English for Specific Purposes (ESP) curriculum 
development. The findings showed that Reading Comprehension was the strongest 
TOEFL component, whereas Listening Comprehension represented the weakest 
skill. Significant differences were also identified among academic programs, with 
Information Technology students demonstrating higher TOEFL performance than 
students in Business Management and Business Administration. 

The findings demonstrate that analyzing TOEFL subskills provides richer 
diagnostic information than relying solely on overall TOEFL scores, thereby 
offering a stronger basis for evidence-based and discipline-sensitive ESP 
curriculum development. TOEFL subskill profiling can therefore serve as a 
practical diagnostic tool for identifying students' language strengths and 
weaknesses and informing curriculum planning in vocational higher education. 

This study is limited to a single cohort of first-semester students from one 
vocational institution and relies on secondary institutional TOEFL data. 
Consequently, the findings should be interpreted within this context and may not 
be generalizable to other vocational institutions or educational settings. 

Vocational institutions are encouraged to incorporate TOEFL subskill profiles 
into ESP needs analysis and curriculum planning, with particular emphasis on 
strengthening listening competence through authentic and discipline-related 
learning activities. Future research should involve larger and more diverse samples, 
include additional vocational disciplines, and examine changes in students' 
language proficiency over time. Further studies may also investigate the 
implementation of diagnostic TOEFL subskill profiling in ESP curriculum design 
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and evaluate its impact on students' academic performance and workplace 
communication readiness.  

 
6. Acknowledgement  

State the contributing parties or institutions which help your research. It is 
important to acknowledge those who help you in funding, research facilities, or 
meaningful suggestions in improving your article. If your article has been 
presented in a seminar or conference, you can also mention the forum in this 
section. 

 
7. References     
Airey, J. (2024). Disciplinary Literacy and English-Medium Instruction (pp. 48–59). 

https://doi.org/10.4324/9781003476313-4 
Aryadoust, V., & Jia, Y. (2026). Assessing Listening Skills in SLA (H. Nesi & P. B. T.-I. 

E. of L. and L. (Third E. Milin (eds.); pp. 477–481). Elsevier. 
https://doi.org/https://doi.org/10.1016/B978-0-323-95504-1.01010-3 

Bachman, L. F. (1990). Fundamental considerations in language testing. Oxford 
university press. 

Bartlett, T. (2026). Positive Discourse Analysis (H. Nesi & P. B. T.-I. E. of L. and L. 
(Third E. Milin (eds.); pp. 356–361). Elsevier. 
https://doi.org/https://doi.org/10.1016/B978-0-323-95504-1.01653-7 

Bibby, S. (2021). Listening in the Language Classroom: The Case for Extensive 
Listening. 23, 1–11. 

Brown, H. D., & Abeywickrama, P. (2019). Language assessment: Principles and 
classroom practices (3rd ed.). In Pearson. 

Chapelle, C. A., & Lee, H. (2021). Understanding Argument-Based Validity in 
Language Testing. May, 19–44. 

Feng, H., & Liu, H. (2021). International Perspectives on Teaching the Four Skills in 
ELT: Listening, Speaking, Reading, Writing. In System (Vol. 98). 
https://doi.org/https://doi.org/10.1016/j.system.2021.102467 

Field, J. (2019). Rethinking the Second Language ListeningTest: From Theory to 
Practice. 

Hossain, K. I. (2025). Social Sciences & Humanities Open Teacher well-being and 
burnout in English Language Teaching ( ELT ). 12(January). 

Hsieh, C. N. (2024). Building a Validity Argument for the TOEFL Junior® Tests. ETS 
Research Report Series, 2024(1), 1–22. https://doi.org/10.1002/ets2.12379 

Husain, F. M., & Mahfoodh, O. H. A. (2021). English for Professionals students’ 
perceptions of the relevance of internship to their undergraduate courses and 
career choices. Higher Education, Skills and Work-Based Learning, 11(5), 
1068–1088. https://doi.org/https://doi.org/10.1108/HESWBL-02-2020-
0020 

Hyland, K. (2022). ENGLISH FOR SPECIFIC PURPOSES : WHAT IS IT AND WHERE 



Irfiani Bakri, Alfridha Dwi Putri, Rahmat J, dan Walangitan Melania Rut  
Comparative Analysis of Entry-Level TOEFL Skill Profiles Among Vocational Students: 
Implications for ESP Curriculum Development 

 
5188 | 

IS IT TAKING US ? Journal of English for Spesific Purposes, 10(2), 202–220. 
Khan, M. O., & Khan, S. (2024). Influence of online versus traditional learning on 

EFL listening skills: A blended mode classroom perspective. Heliyon, 10(7), 
e28510. https://doi.org/https://doi.org/10.1016/j.heliyon.2024.e28510 

Kohnke, L., & Moorhouse, B. (2020). Facilitating Synchronous Online Language 
Learning through Zoom. RELC Journal, 53. 
https://doi.org/10.1177/0033688220937235 

Krasova, A., & Moroz, O. (2024). Multilingual English second language students’ 
voice in digital storytelling. Computers and Composition, 74, 102886. 
https://doi.org/https://doi.org/10.1016/j.compcom.2024.102886 

Kunnan, A. J. (2013). Fairness and Justice in Language Assessment: Principles and 
Public Reasoning. 36–39. 

Li, K. (Ke), Mukundan, J., & Vasodavan, V. (2026). Reducing listening anxiety in 
blended learning: The role of AI-driven feedback and strategy in EFL 
education. Acta Psychologica, 267, 107105. 
https://doi.org/https://doi.org/10.1016/j.actpsy.2026.107105 

Mahdian Rad, H., & Baleghizadeh, S. (2025). A systems model of L2 listening 
comprehension: Investigating the role of cognitive, metacognitive, and 
affective factors. System, 133, 103786. 
https://doi.org/https://doi.org/10.1016/j.system.2025.103786 

Masruddin, M., Amir, F., Langaji, A., & Rusdiansyah, R. (2023). Conceptualizing 
linguistic politeness in light of age. International Journal of Society, Culture & 
Language, 11(3), 41-55. 

Mazidah, E. N., & Masruroh, L. (2024). CIPP MODEL EVALUATION ON TOEFL 
COURSE AT HIGHER EDUCATION. Edulitics Journal, 9(1), 12–23. 

Putri, A. D. (2026). INNOVATIVE ENGLISH TEACHING METHODS IN THE DIGITAL 
ERA: DIGITAL PROJECT-BASED LEARNING (PBL). Future Science Publisher. 

Putri, A. D., Bakri, I., & Fisma. (2024). Employing the Trilingual Quran As a Tool To 
Improve Vocabulary Skills Among Tenth-Grade Students At Babul Khaer 
Islamic Boarding School. International Journal of Research on English Teaching 
and Applied Linguistics, 5(2), 51–60. 

Qiu, X., & Xu, J. (2022). “Listening should be done communicatively”: Do task-
supported language teaching and post-task self-reflection facilitate the 
development of L2 listening proficiency? System, 109, 102897. 
https://doi.org/https://doi.org/10.1016/j.system.2022.102897 

Rodney H. Jones ; Christoph A. Hafner. (2021). EVALUATING AN ESP COURSE 
EFFECTIVENESS THROUGH STUDENTS’ PERCEPTIONS AND IMPROVEMENT 
LEVEL: A CASE STUDY WITH MIDEPLAN PROFESSIONALS. 

Rose, H. & Galloway, N. (2019). Global Englishes for Language Teaching. Cambridge 
University Press. 

Rose, H., McKinley, J., & Galloway, N. (2020). Global Englishes and language 
teaching: A review of pedagogical research. Language Teaching, 54, 157–189. 
https://api.semanticscholar.org/CorpusID:228817578 



IDEAS, Vol. 14, No. 1, June 2026 
ISSN 2338-4778 (Print) 

ISSN 2548-4192 (Online) 
 

5189 | 

Sadeghi, K., & Richards, J. C. (2021). Professional development among English 
language teachers: challenges and recommendations for practice. Heliyon, 
7(9), e08053. 
https://doi.org/https://doi.org/10.1016/j.heliyon.2021.e08053 

Stansfield, O., & Abas, S. (2025). Exploring EFL Views about the Value of Test 
Preparation Exam for TOEFL. Innovation in Language Testing and Teaching, 
1(1), 77–86. https://doi.org/10.61227/iltt.v1i1.180 

Taupik, M. (2025). A Needs Analysis of English Language Skills for Academic and 
Employment Purposes at STIA Tabalong. 10(3), 763–774. 

Usman, N., Hendrik, H., & Madehang, M. (2024). Difficulties in understanding the 
TOEFL reading test of english language education study program at university. 
IDEAS: Journal on English Language Teaching and Learning, Linguistics and 
Literature, 12(1), 755-773. 

Vogt, K., Tsagari, D., Csépes, I., Green, A., Sifakis, N., Vogt, K., Tsagari, D., Csépes, I., 
Green, A., & Sifakis, N. (2020). Linking Learners ’ Perspectives on Language 
Assessment Practices to Teachers ’ Assessment Literacy Enhancement ( TALE ): 
Insights from Four European Countries Linking Learners ’ Perspectives on 
Language Assessment Practices to Teachers ’ Assessment Litera. 
https://doi.org/10.1080/15434303.2020.1776714 

William Grabe, F. L. S. (2020). Teaching and Researching Reading (Third). 
Routledge. 

Wingate, U. (2016). Academic literacy across the curriculum: Towards a 
collaborative instructional approach. Language Teaching, 51, 1–16. 
https://doi.org/10.1017/S0261444816000264 

Zafar, S., & Singh, N. (2026). Strategy Use in SLA (H. Nesi & P. B. T.-I. E. of L. and L. 
(Third E. Milin (eds.); pp. 604–609). Elsevier. 
https://doi.org/https://doi.org/10.1016/B978-0-323-95504-1.01042-5 

 


