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Abstract   
This research was aimed at enhancing the students’ ability of SMPN 1 Ungaran,
Semarang in writing procedure texts through the utilization of realia as a media.
This strategy is selected based on its strength in boosting learners to be more
vigorously engaged in the teaching and learning process with the motive that their
ability  in  writing  procedure  paragraphs  upgrades.  The  research  uses  a
collaborative  classroom  action  research  design  where  the  researcher  worked
collaboratively. the process of the research activity in designing the lesson plan,
determining the criteria of success, implementing the action, observing and doing
reflections.  This  research was  done  in  2  cycles,  and  each  cycle  involves  three
meetings. The data of this research are gained through observation checklist, to
get  information  about  teacher’s  and  the  students’  activities  and  performance
during the application of the strategy, field notes, to record the data beyond the
blanketing of the observation sheet,  and writing test,  to recognize the learners
progress in writing procedure texts. The findings indicated that  the refinement
was shown by the upgrade of learners’ average writing scores from 53.36 in the
preliminary test,  62.50 in the first cycle, to 70.14 in the second cycle. Also, the
results of the research indicated that the learners were enthusiastic, motivated,
and vigorously engaged in the teaching and learning process utilizing realia as
media in the teaching and learning process.

Keywords: realia, writing procedure texts

Introduction 
Taking into considerations the account of English, the government of Indonesia has
determined English as a subject that must be learned as a foreign language and it
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aims to  sustain learners to  dominate the four language skills,  namely; listening,
speaking, reading, and writing (Mappiasse & Sihes, 2014). The aim is to promote
learners’  language  skills  for  both  oral  and  written  communication  so  that  the
students can communicate effectively in both oral and written language (Kassim &
Ali, 2010).

The purpose of the teaching of English in SMP/MTs is that the students must
be able to  expand their communicative competence both in written and spoken
forms to  reach the functional literacy level.  Literacy means the ability to  utilize
reading, writing, speaking, and listening adequately well to involve in thinking and
to communicate ideas. Consequently, to achieve the objective, the teachers should
teach  the  whole English  language  skills  including  writing  to  the  students
(Mappiasse & Sihes, 2014).

Writing is one of the four language skills that should be  dominated by the
learners.  Resnick  &  Weaver  (2013) argue  that  writing  essentially  needs  to  be
learned because it is a language skill. It is beneficial not only for learning and fun
but also for language gain. According to Apsari (2018), there are some reasons why
teaching  writing  for  students  is  necessary.  First,  writing  helps  students  learn.
Through  writing,  their  grammatical  structure,  idioms,  and  vocabulary  will  be
reinforced. Second, writing can also give them a chance to be adventurous with the
language.  The tasks given by the teacher in a writing activity give the students
opportunities to write and learn at the same time.

Among the four language skills, writing is respected as the most complex one.
Yoon (2017) states that writing is considered the most troublesome and complex
language skill  to  study compared to other language skills.  The  troubles stay not
only in generating and organizing ideas, but also in transferring the ideas into a
legible and understandable text  utilizing suitable grammar, punctuation,  tidiness,
and mechanical writing.  Crossley, Weston, McLain Sullivan, & McNamara  (2011)
state that written language is complex at the same level as the clause. It occurs
because of some factors, such as the linguistic factor. Linguistically, the ability to
generate a  good  part of  writing  is  simplified by  the  ability  to  write  the  right
sentences,  to  connect  the  sentences  into  a  paragraph,  and  to  develop  the
paragraph into unified thought in written discourses. Furthermore, the students’
very limited vocabulary size is another factor why writing is felt to be the most
complicated language skill for the students of junior high schools. 

Newton  &  Nation  (2020) state  that  writing  is  an  activity  that  is  able  to
handily be ready by work in the other skill of listening, speaking, and reading. It is
respected as necessary as competence in other language skills. It is one of the four
language  skills  that  have  to be  taught  to  the  learners at  junior  high  school.  If
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writing is  a  necessary language skill  to  be learned,  it  is  then also meant to be
taught. Thus, English language learners' success in obtaining the capability to write
in a foreign language depends on some levels on how teachers  can teach writing
skills to their learners (Javed, Juan, & Nazli, 2013).

This research was done at SMPN 1 Ungaran, Semarang. The school has fifteen
classes (5 of the first grade, 5 of the second grade, and 5 of the third grade). The
teaching of English is conducted twice a week. The time allotment for each is 80
minutes. The students had been studying English since they were in elementary
school. However, with the investigator’s experiences and the result of observation,
the students still have difficulties to reach the objective of the study successfully. 

There are some factors faced by the students especially the ninth-grader in
achieving the standards of competence for grade IX semester 1 (Blount, 2012) that
is to express the meaning in functional written texts and simplest short procedures
and report essays to interact in the context of everyday life, especially in writing
procedure texts. First, the  learners’ ability in writing skills is still  poor. They did
not have ideas and did not know how to express their ideas in a written form.
Second, they had a limited vocabulary and grammar mastery. Third, the  learners
had  poor encouragement and seemed uninterested in doing writing tasks.  As a
result, their writing achievement was still  under the minimum learning mastery
(Kriteria  Ketuntasan  Minimal/KKM).  It  could  be  visible from  the  result  of  the
preliminary research in which they were requested to write a short procedure text
based on the topic  provided by the researcher about how to make a glass of tea,
and they only got 53.36 on the average, whereas, the minimum learning mastery
(Kriteria Ketuntasan Minimal/KKM) is 65. It showed that the students’ writing skill
is not good and required to be rectified.

Related to the  facts  described above,  the  investigator tries  to  find out  an
appropriate technique to assist the students to rectify their writing ability. In this
research, the researcher proposes an instructional aid that will become the media
to rectify the learners’ writing ability.

The technique and the instructional media will certainly influence the result
of the subject that the teacher handles.  Godfroid, Boers, & Housen  (2013) state
that instructional media at least have three roles, namely; concern, interaction, and
storage role.  Media  should  appeal  to  the  concern of  the  students,  enhance the
learners’  curiosity,  and  deliver  the  information.  Media  are  able  to  increase
comprehension and  help the  students in  grasping the message. They  are able to
enhance the communicative strength of the instruction by clarifying the message in
the instruction. Media should concern the retention of the information presented
in the instruction. Retention media give their influence then as time comes to come
back the information.  Instructional  media  aim to  help students in  learning and
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coming back to the necessary concept of a subject.
Nevertheless, the utilization of media requires to be designed jealously. The

teacher  ought  to  keep up  several  judgments in  utilizing instructional  media  to
evade  troubles and  faults  in  their  activities.  Afzalan,  Sanchez,  &  Evans-Cowley
(2017) mention  some  considerations  in  selecting  media.  First,  they  should  be
simple to  be ready. Second, it should be  convenient to  arrange in the classroom.
Third, they should be appealing to learners and teachers. Forth, the activity has to
provide rise to enough amount of language to confirm its inference in the language
lesson.

The teacher must choose the suitable media so that the learners are going to
be  able  to  study English  easily.  A  realia  is  one  of  the  most  suitable  media  for
students because students’ characteristics are like to play visual media. According
to Seçer, Şahin, & Alcı (2015), in the teaching of English, one of the visual aids, for
example, realia  is  handy to  be  utilized because  realia  is  able  to  provoke the
learners' competence in learning language, it is able to enhance and concentrate on
the  learners'  concern in learning topic. It  is able to create the  subject class more
tangible and active. Realia is not going to get the learners to be tired even though it
is utilized for a long period.

According to Merriënboer & Kirschner (2017), there are many advantages in
using realia in instruction, not the least of which is that students become familiar
with  objects  studied  and  become  aware  that  these  objects  are  part  of  their
environment and relate to their problems and activities. As with other resources,
however, these real things have instructional value only as students themselves
become  involved  in  using  them  to  learn.  There  are  a  lot  of ways  where such
engagement might be motivated. Through the use of realia, it is expected that the
learners  are  going  to be  more  appealed  to  and  encouraged to  study  English,
especially in writing procedure texts.

The procedure texts are selected in this study based on some considerations.
First, compared to the other text types, the procedure text is simpler in terms of
grammatical usage. It uses the present tense. Therefore, it is suitable with one of
the  matters  encountered by the  learners that  are  a  lack  of  grammatical  usage.
Second, the procedure text is one of the text types that are tested in the national
examination.  Third,  the students have studied the procedure text in the second
semester of grade VII but the outcome of the precursory research showed that the
ability of the learners in writing a procedure text is still needed to be improved.

As has been described previously, the students faced many problems in the
writing class. Those problems may be based on some factors, namely; the teachers.
English  teacher  did  not  use  an  interesting  technique and did  not  motivate  the
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learners to get  vigorously engaged in the teaching-learning process. They usually
asked the students to write paragraphs related to a certain topic in the allotted
time, to compose it  in the writing,  and finally  requested the  learners to submit
their work sans providing a model and guidance. Sometimes they only requested
the learners to arrange the jumbled sentences into a paragraph. Unfortunately, the
result  of  their  work  was  unsatisfactory.  Those  methods  made  the  classroom
atmosphere static and made the students feel bored and have low motivation in
writing.

The researcher is interested to conduct a study related to realia as a medium
to  teach  writing.  In  this  study,  the  use  of  realia  will  be  applied  to  rectify the
learners’  ability  in  writing  procedure  texts  for  the  ninth  graders  of  SMPN  1
Ungaran, Semarang. It was expected that the use of realia will assist the learners to
overcome  their  problems  since  they  had  similar  problems  with  the  previous
researchers.

Method   
The study is set as classroom action research aimed to overcome the certain matter
encountered by the teacher in the teaching and learning process, particularly in the
teaching  of  writing.  According  to  Aldridge,  Fraser,  Bell,  &  Dorman  (2012) that
action research is the name  provided to  a tie of procedures that are  involved by
teachers to  rectify  the  angels of  their teaching and to  estimate the success and
appropriateness of  particular activities and procedures.  Coghlan (2011) also says
that a major focus of action research is on substantial and useful issues of prompt
attention to  certain social  groups  or  communities. With the  above  statements,
classroom action research is  a study conducted by the teacher in the class and
school in which he/she teaches by finishing or rectifying the process and teaching
practices.

Classroom  action  research  design  is  appropriate as  the  study design  in  this
research since the investigator is an English teacher who frequently obtains several
matters  encountered by  the  learners in  dominating the  subject  materials.
Moreover, the  investigator attempts to  overcome the  matter. It  is with the basic
point of the classroom action study to suggest a strategy, technique, or media in the
teaching and learning process to solve the learners’ matter in dominating a certain
subject.

In  conducting  the  study,  the  investigator  cooperated with  one  of  the  English
teachers of SMPN 1 Ungaran, Semarang engaged from the starting up to the end of
the  process  of  the  study activity  in  setting the  teaching  plan,  instructional
materials, teaching-learning activities, the action, and evaluation. Before beginning
the  study activity, the  investigator and the collaborator  took up the whole  things
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based the process to fulfill the same comprehension about the strategy applied, the
procedure of the teaching and learning process is going to be done, how to gather
the data utilizing the instruments, and how to assess the learners’ test utilizing the
scoring  guide.  The  investigator  served as  the  practitioner  teaching writing
procedure texts by  utilizing realia,  while the collaborator  served as the observer
observing the  application of  the  action  in  the  classroom.  For the  process  of
applying the strategy, the collaborator observed the learners’ activities by utilizing
the observation checklist and field notes. At the end of the teaching and learning
process, the  learners were  provided a writing test  where they were  requested to
arrange a procedure text.

After  applying the strategy, the teacher and the collaborator  did the reflection or
discussion  collaboratively.  In  this  time,  the  investigator and  his  collaborator
anatomized the data  either  from the observation checklist,  field  notes,  and the
result  of  the  test,  to  know  if or  not  the  criteria  of  success  proposed  has  been
reached.  Eventually,  the  investigator and  his  collaborator  draw  the  conclusion.
Based on the inference, the investigator and his collaborator discuss and overcome
the matters steadily till they got the best way and method. The original plan revises
and changes to a new cycle. The cyclic process ends whenever the problems have
been solved or the criteria of success have been reached.

Results   
1 Data Findings of Cycle 1

This part provides the data obtained in Cycle 1. It  encompasses the results of the
learners’ writing product and the  learners’  engagement during the teaching and
learning process obtained from the outcome of the observation checklist and field
notes during the implementation of the strategy in three meetings of Cycle 1.

1.1The Result of Learners’ Writing
The researcher  and the collaborator  used the analytic  scoring  guide to  analyze
students’ final writing. The researcher adopted the scoring rubric from  Liu et al.
(2013) and adjusted it  with the minimum learning mastery (KKM) level  of  the
ninth grade of SMP/MTs. The score was obtained from the average of the score
from the researcher and the collaborator.
With the result of the learners’ writing product, there was a little refinement of the
learners’ average score from the learners’ writing on the precursory study to the
learners’ writing on the first cycle. The average score on the precursory study was
53.36 and the average score of the learners’ writing on the first cycle was 62.50. It
implies that there was a 9.14 point average score  refinement. In the  precursory
study, there were 8 learners or 28.57% of the  learners achieving the score of the
minimum learning mastery (KKM). Meanwhile, in the first cycle, there were just 17
learners, or 60.71% of the  learners getting score equal or higher than 65 as the
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minimum  learning  mastery  (KKM).  Analyzed  data about  the  refinement of  the
learners’ score in Cycle 1  contrasted to it in the  precursory study  are able to be
visible in Table 1.

Table 1 the Learners’ Refinement in writing product in Cycle 1.

No Facets
Precursory
Study

Cycle
1

Percentage
Pre-
Study

Cycle 1

1 Average Score 53.36 62.50 - -
2 Min Score 44 51 - -
3 Max Score 68 80 - -
4 KKM 65 65 - -
5 Achieving KKM 8 17 28.57% 60.71%
6 Not Achieving KKM 20 11 71.43% 39.29%

Table 1 shows that the students’ score is yet below the beginning criteria of success
in this study, requiring 75% of the learners must get equal or higher than 65 as the
final score. In Cycle 1, only 17 or 60.71% of the students got score equal or higher
than 65 as the final score. And the rest, 11 or 39.29% of the students still got a
score under 65.
With the analysis of the learners’ writing product, it was obtained that the learners
yet  create  several  faults  in  the  content,  organization,  grammar,  and  used  an
adequate choice of words in their writing. In terms of content, it was found that
some  students’  writing  was  not  complete,  in  terms  of  accomplishing  the  goal,
materials, and steps. In using vocabulary items, some students used an inadequate
choice of words. The students have difficulties finding the effective words related
to the idea due to restricted vocabulary, such as they used the word “enter” instead
of “put into” or “take” and they used “kill” instead of “turn off”. However, most of the
students  almost  had  no  mistakes  in  the  use  of  present  tense  as  the  basis  of
grammar in the proceeding paragraph. The comparison of the students’ scores got
from two raters in the Preliminary study and Cycle 1 can be visible in Table 2.

Table 2 the Learners’ Writing Score in Terms of Facet of Writing

Step Score
Facet of Writing
Conten
t

Organizat
ion

Vocabular
y

Gramm
ar

Preliminary
Study

Mean 2.32 3.11 2.86 2.43
Min
Score

2 2 2 2

Max
Score

3 4 4 4

Cycle 1 Mean 3.23 3.45 3.11 3.16
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Min
Score

2 3 3 2

Max
Score

4 4 4 4

Table 2 shows that there was a refinement in terms of the average score for each
aspect of writing in Cycle 1. For  analyzed data on the  refinement of the  learners’
writing score in terms of the aspect of writing in the precursory research and Cycle
1 can be visible in figure 1.

 Content Organization Vocabulary Grammar
0

0.5

1

1.5

2

2.5

3

3.5

4

Preliminary 

First Cycle

Figure 1 the  learners’ Score in Writing Product in the First Cycle Compared with
those in 
              the Preliminary Study
With the score of the learners’ last product in Cycle 1, it is able to be drawn to the
conclusion that the  application of the strategy on the first cycle did not meet the
criteria of success. The average score of the first cycle was only 62.50. Besides, only
17 students, or 60.71% of the learners achieved the criteria of success and the rest
(11 students) or about 39.29% of the students got low scores. 

1.1The Learners’ Inclusion for the Writing Activities in Cycle 1
In  getting the  data  on  the  learners’  engagement in  the  teaching  and  learning
process, the observation checklist and field notes were used. The data revealed the
teacher’s and the students’ activities for the teaching and learning process.
The  observation  checklist  for  the  learners consisted  of  10  indicators  or  items
which ought to be conducted by the learners. It describes the students' responses
related to the procedure applying by the teacher,  for example; paying  concern to
the teacher’s  clarification,  responding to the teacher’s questions,  creating groups,
making a draft, providing comments to their friends’ draft, revising the draft, write
a procedure paragraph, and submitting their writing.
The observation was carried out during the implementation of the technique. The
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collaborator observed all activities in the teaching and learning process. She used
the observation checklist  which has  some activities  and the criterion.  With the
result of the observation checklist, the learners’ indulgence in cycle 1 is classified
as very good  since most of  the  learners or  87.56% of  all  the  learners  engaged
vigorously in the teaching and learning process. 
 Based on the information obtained from the observation checklist, it was found
that,  first,  most of  the indicators were categorized as very good because it  was
done by most of the students (85%-100%). 85.71% of the students actively did
indicator  number  1,  paid  concern to  the  teacher’s  clarification.  85.71%  of  the
learners observed the realia  as  criterion number 2.  All  of  the students  made a
group of three as indicator number 4.  Make a draft as indicator number 7 was
conducted by all  of  the students.  All  of  the students exchanged their  draft  with
their  friends as indicator number 8.  Revised their  draft  based on their  friends’
suggestions by 85.71% of the students. All of the students submitted their writing. 
Secondly, some indicators ware categorized as good because it was conducted by
76%-84% of the students. Some students did not do activity number 5, making a
draft, because it was group work. Only 2 or 3 students in each group actively did
this activity. The same case occurred for activity number 7, giving some comments
or suggestions to their friends’ draft. One or two members of the groups worked
personally. They did not interact with their group members. The statistic of the
students’ participation in Cycle 1 can be visible in Table 3.
Based on the observation checklist for teacher’s performance, it showed that the
teacher had performed all the activities in every stage. There is only one thing that
should be considered by the teacher the time allotment for every stage that should
be applied based on the learning scenario in the lesson plan.

Table 3 the Students Inclusion for the Writing Activities in Cycle 1

No Indicators
Studen
ts

%
Categorie
s

1
2
3
4
5
6
7
8
9
10

11

Pay  concern  to  the  teacher's
clarification
Observe the realia
Discuss  the  model  of  procedure
paragraph
Make a group of three
Practice to operate the realia
Discuss the procedure to operate the
realia
Make a draft
Exchange their draft to their friends
Give feedback to their friends' draft
Revise  their  draft  based  on  the
feedback given

24
24
23
28
23
23
28
28
22
24

28

85.71
85.71
82.14
100.0
0
82.14
82.14
100.0
0
100.0
0
78.57
85.71

Very
Good
Very
Good
Good
Very
Good
Good
Good
Very
Good
Very
Good
Good
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Submit their final writing product

100.0
0

Very
Good

Very
Good

Average
87.56

Very
Good

Number of students 28

1.2 Reflection of Cycle 1
With  the analysis  of  the  learners’  participation and the  learners’  writing

product in the first cycle,  the  application of realia as media to teach procedure
paragraph had not given satisfactory results on the improvement of the learners’
writing ability. It was able to be said that the result was not satisfied yet since it did
not reach the criteria of success set in this research. Hence, the application of the
action plan required to be revised so that it was able to fulfill the criteria of success
of this research.

The  lame result  of  the  students’  writing  product  was  caused  by several
aspects.  First,  when the teacher gave a model  to the students about realia as a
medium to write a procedure paragraph, he explained it too fast. As a result, the
students couldn’t understand what the teacher explained well. Second, the teacher
gave little direction to the learners at some stages of the writing process. Third, the
teacher’s clarification and instructions were too much provided in English so that
the learners did not  grasp them. Forth, most of the students complained that the
time allotment was too short so that they completed their task in a hurry. The last,
the number of dictionaries in the teaching and learning process was insufficient.
There  were  only  half  of  the  learners in  the  class  brought  dictionaries.  Several
learners came to the class sans any dictionaries at all. Consequently, the ones who
did  not  bring  dictionaries  always  disturbed  their  friends  by  borrowing  them
during the activities.

In the light of the matters addressed above, the teacher and the collaborator
determine to keep on the action to Cycle 2. The lesson plan of the study in Cycle 2
was revised and improved.

The  revision  was  focused  on  how  to  answer  the  five  problems  in  the
teaching and learning process mentioned above.  Related to the modeling which
was carried out too fast,  the teacher would adjust it more intensively and more
slowly so that the learners could observe the modeling in a good way. Concerning
instructions and explanations, the teacher and the collaborator formulated a deal
to use the Indonesian language as a clarification when the students did not capture
the instructions.

Intensive  guidance would be given to  the  students  step  by step both in
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providing the  learners modeling  and  completing  the  assignment.  The  teacher
decided to discuss the model of a procedure text more intensively and more clearly
by giving the introductory statement of the goal, declaring the materials needed for
completing the procedure, and explaining the sequence steps in the correct order
on how to do something. The guidance also was given to the students when they
accomplished the task at every stage. The teacher was  take-charge guiding them
sans waiting for the learners to ask questions. This was carried out since although
the  learners  obtained  problems in  achieving their  assignment,  several of  them
were averse to request the teacher’s assistance.

Concerning time insufficiency,  the teacher would adjust it  in utilizing the
time allotment in every stage of the writing process. In Cycle 1, ineffective time
occurred when the teacher asked the students to create a group and when the
teacher requested the learners to practice operating the realia. When the learners
were  asked  to  compose a  procedure  text,  some  students  who  did  not  bring
dictionaries  always  disturbed  their  friends  by  borrowing  them  during  the
activities. It demolished the time allotment. Dealing with the insufficient number of
dictionaries, the teacher asked the students to bring their dictionaries or borrow
them from the students from the other classes.

Besides,  the  teaching plan was also  ready before  doing the teaching and
learning activities in the second cycle. Usually, the procedures of instruction and
the procedures of assessment were similar to the first cycle since the action in
Cycle 2 was particularly to keep on the teaching and learning process to reach the
criteria of success.

2 Findings of Cycle 2
This section presents the data throughout Cycle 2. It covers the outcome of

the  learners’ writing product and the students’ participation during the teaching
and learning process. The observation of the teaching and learning process was
obtained through observation checklist and field notes in three meetings of Cycle
2, while the observation of learning achievement was obtained from the students’
final writing.

2.1 The Result of learners’ Writing in Cycle 2
The teacher and the collaborator analyzed the result of the  learners’ final

writing with the scoring rubric set in this study.  In the second cycle, the product of
the  learners in writing procedure paragraphs by using realia as a media showed
significant improvement comparing to the first cycle. From their writings, it  was
able to be visible that the learners could organize their ideas completely in terms
of giving statements of the goal, stating the materials required for compliment the
procedure, explaining the order stages in the correct sequence on how to conduct
something.  They  used  a  better  organization,  vocabulary,  and  grammar.  The
outcome of the learners’ reach in their writing ability is presented in Table 4.
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Table 4 the learners’ Refinement in Writing Product in Cycle 2

No Aspects
Preliminary
Study

Cycle
1

Cycle
2

Percentage
Pre-
Study

Cycle 1
Cycle 2

1 Average Score 53.36 62.50 70.14 - - -
2 Min Score 44 51 62 - - -
3 Max Score 68 80 85 - - -
4 KKM 65 65 65 - - -

5
Achieving
KKM

8 17 23
28.57
%

60.71
%

82.14 %

6
Not  Achieving
KKM

20 11 5
71.43
%

39.29
%

17.86 %

Based  on  the  students’  scores,  it  is  able  to be  summed  up that  the
application of the process writing approach in the second cycle fulfilled the criteria
of success.  The average score was 70.14.  Only 5 students (17.86%) got a score
under 65 and the rest, 23 (82.14%) were able to achieve the criteria of success.
The learner’s lowest score was 62 and the highest student’s score was 85. The data
above  indicated that the  learners’  reach in their writing ability had  reached the
criteria of success.

There was also a refinement concerning the aspect of writing. Analyzed data
about the  learners’  refinement in writing in  every facet of writing  is able to be
visible in table 5.

Table 5 the Learners’ Refinement in Writing in every Facet of Writing

Facet of
Writing

Stage
Cycle 1 Cycle 2

Mean
Min
Score

Max
Score

Mean
Min
Score

Max
Score

Content 3.23 2 4 3.45 3 4
Organization 3.45 3 4 3.88 3 4
Vocabulary 3.11 3 4 3.18 3 4
Grammar 3.16 2 4 3.39 3 4

Table 5 shows that there was a refinement in the learners’ writing product in
each aspect  of  writing.  The  clearer  presentation  of  the  learners’  refinement in
writing in terms of each aspect of writing is presented in Figure 2.
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Figure 2 the Students’ Average Score in Preliminary Study, Cycle 1, and Cycle 2
To observe whether the scores obtained from the two raters had been reliable

or not, the researcher applied the Pearson Product-Moment Correlation Coefficient
formula.  The  result  of  the  computation  of  the  formula  was  0.76.  According  to
Syafar (2018), the result of the correlation coefficient of 0.00 up to 1.00 reveals the
reliability level of the score of a test. Referring to the idea of  Syafar, the result of
the  calculation  above  revealed  that  the  obtained  coefficient  indicated  a  high
positive  interrater  reliability.  The  scores  gained by  the  two  raters  were
comfortable (not  notably  distinct).  In  other  words,  the  researcher  and  the
collaborator  used  the  scoring  rubric  consistently,  without  subjective  aspect  in
scoring the students’ final product. 

2.2 The Student’ Participation for the Writing Activities in Cycle 2
The teaching and learning process was analyzed by referring to the data got

through the observation checklist and the field notes. The data is on the learners’
inclusion in the teaching and learning process. From the students’ activity for the
teaching and learning process, it was found that the teaching and learning process
in the second cycle was better than one in the previous cycle. 

Based on the observation checklist for the students in Cycle 2, it showed
that  the  whole  learners  were  actively  engaged in  the  teaching  and  learning
process.  They did almost  all  the  activities in  the  teaching and learning process
actively.  Likewise  the  first  Cycle,  most  of  the  students  paid  attention  and
responded when the teacher was giving explanations and they were  vigorously
involved in all activities in the teaching and learning process. 

In  terms  of  the  students’  responses  during  Cycle  2,  the  students  were
confident to ask and to  respond  to the questions from the teacher. The students
also still kept using the Indonesian language to clarify their ideas.

Based  on the  observation  checklist  for  teacher’s  performance,  it  showed
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that  the  teacher  had performed all  the  activities  in  three meetings.  Besides,  in
explaining, the teacher did not speak as quickly as in the previous cycle. Moreover,
he  still  used  the  Indonesian  language  in  clarifying  his  explanation  so  that  the
students were able to understand the instructions. 
The field notes exposed some information related to the implementation of the
action in Cycle 2. First, the  learners were able to grasp the teacher’s  clarification
and instructions because the teacher used Indonesian to clarify his instructions.
Second,  the  students  were  able  to  construct  a  procedure  paragraph  since  the
teacher gave more supervision and direction in the process of writing. Third, time
management  had  implemented  well.  The  teacher  could  employ  each  activity
according to the time allocation set for every activity.

Discussion 
This  part  presents  the  discussion  of  the  study findings.  The  focus  of  the

discussion concentrates on the finding of this study by relating it to the theories
and the finding of the relevant previous studies.

Winke,  Gass,  &  Sydorenko  (2013) says that  the  utilization of  obvious
conditions utilizing the target language items assists the learners absorb the point
quicker and  memorize  them  longer.  Meanwhile,  Rokhmawati  (2010) addressed
that realia  is able to be utilized to teach quick drills of the tenses. In this activity,
the calendar is the best aid. To assist the learners to practice with numbers or such
expressions  as  the  same  as,  more  than,  less  than,  equals,  and  how  much,  the
teacher can use coins. Alonso & Paola (2019) recommended that realia be utilized
together with storytelling and role-play techniques to contextualize the grammar
lesson,  as  well  as  simplify memory  and  learning.  Indeed,  Sinulingga  (2012)
addressed  several  strengths of  the  application of  realia.  First,  utilizing realia
encourages the mind, and is a way of motivating creativity by engaging the senses.
Second, realia  economize time, an admission of an object is  prompt and so chops
the  requirement for  extensive clarifications and  painting comical pictures on the
board. Third, carrying realia into the class is a high icebreaker, and categorizes as a
piece of  handy equipment to  fast conversation.  Forth,  utilizing realia  is going to
produce fun and  assist make an  environment good for learning.  The last,  realia
respires life into current vocabulary and the opportunities of the learners keeping
in mind the current words.
The realia were set to reach the aim of the teaching procedure paragraph. The aim
was that the  learners could write a simple procedure paragraph  with the realia
utilized. In this matter, realia was so handy since it assisted the learners to set the
order of stages on how to utilize/take action in the right sequence.
The teaching of writing  was composed  of pre-writing,  whilst  writing,  and post-
writing activities. In the prewriting step, the investigator encouraged the learners’
prior knowledge  by  utilizing brainstorming.  Brainstorming  activity  assists the
learners to  gather ideas,  outlooks, or ideas related to the topic being discussed.
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This was with  Miftah  (2015) saying that brainstorming is an activity to  result in
words,  phrases,  ideas  as  quickly as  potential  sans  attention for  worthiness,
sequence, or accuracy. In this section, the teacher requested the learners to address
several modern households and modern appliances they known. This activity is
crucial to  encourage creativity and  put up with gathering a lot of likely answers.
After the  learners were  intimate with  several household appliances,  the teacher
determined to keep on the next activity.
The teacher requested several questions to the learners related to the terms of the
part of the household appliances. It was suggested to create the learners intimate
with the vocabulary  and  provide  the  opportunity for  the  learners  knowing the
terms before dividing the data with other friends.
After that, the teacher provided the model of a procedure paragraph. It was on the
basic operation of a digital camera. Modeling provides knowledge and skill  thru a
model  that  is  able  to be  seen or  could  be done  (Wang,  Schepen,  & Robertson,
2012). The teacher  clarified the model of procedure paragraph until the  learners
grasp it. By  providing a model text, the  learners were able to grasp the  shape of
writing  they  should write.  Jacob  &  Furgerson  (2012) said that  by  reading  and
studying a  diversity of  pertinent kinds of  text,  learners  are  able to obtain data
concepts both on how they ought to write and on subject matter that they might
get the topic of their writing. This finding is parallel with the idea said by Al-Shaer
(2014) that  the  activities  or  strategies  in  the  prewriting  step  ought  to  assist
learners to expand their background knowledge and set opinions.
The teacher  and the  learners  took up the model  of  the  text  together.  Thru  the
session,  the  learners  were  able  to  understand the  writing  form  and  the
organization  of  ideas  into  writing.  Nevertheless,  the  teacher  ought  to  provide
direction by questioning several questions so as the learners had a good grasp of
the model text. Consequently, providing the model text becomes an effectual way to
simplify the  learners to  move their ideas into the writing form and content they
were supposed to write. 
The  next  activity  was  a  group  task.  In  this  section,  the  teacher  requested the
learners to create a group of four. Their duty was; first, observe/practice with the
realia  in  terms  of  how  to  operate  the  realia.  Second,  create a  draft  about  the
procedure paragraph on how to operate the realia. Then, they switch their writing
with other groups. After that, they conducted peer revising. The learners ought to
provide comments or advice to their friends’ writing. It was meant to practice the
learners in  providing feedback  to  their  friends’  draft  for  trueness in  terms  of
content,  organization,  and grammar.  Fajri  (2015) says peer  editing  is  a  correct
sharing process.  Thru this  strategy,  the  learners learn to  be better  writers  and
readers.  Also,  it  sustained them to  have an  intimidating relationship with each
other.  Nevertheless,  the  teacher  ought  to  provide intensive  direction.  The  fact
indicated that several of the learners unwilling to request the teacher’s assistance
thru they  obtained  matters in  completing the  task.  So,  the  teacher  ought  to
proactively assist the learners sans waiting for the learners to up questions.
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After  obtaining the feedback from their  classmates and the teacher, the next  step
was rewriting. In this step, the learners revise their draft with their classmates’ and
the teacher’s feedback.
The last step was the post-writing activity. In this step, the learners were provided
an  opportunity to publish their  last composition.  The publishing activities  were
able to be conducted by requesting the learners to read their writing in front of the
class  or  by  requesting the  learners to  read  their  friends’  last writing.  Those
statements  are  with  Arslan  &  Şahin-Kızıl  (2010) that  publishing  is  a  form  of
activity that is  so crucial for  learners as it  gives a chance for them to share their
writing product with the real audience of their classmates and other learners.
To  see if the teaching and learning process had  reached the  aims or not, it was
important to do the evaluation. The outcome of the evaluation ought to be headed
to a refinement in learners’ writing skills. In this research, there was an important
refinement  in  learners writing  skills  compared  to  the  teaching  and  learning
process of writing before implementing realia as media.
The  outcome of the analysis on the  learners’  last product on writing procedure
texts indicated that the learners’ skill in writing had rectified notably from Cycle to
Cycle. This is able to be visible from the outcome of every cycle. Before the action
was applied, the mean score of learners' writing was 53.36. After the strategy had
been  applied, the mean score of the first Cycle 1 became 65.21. Meanwhile, the
mean score in Cycle 2 was 70.14.
Referring to the mean score for each meeting provided meaningful refinement and
the criteria of success had been achieved in Cycle 2, the research can be stated as
successful research.

         

Conclusion  
Pointing to the findings of this research, realia is able to be an effectual strategy

in  the  teaching  of  writing  procedure  texts,  by  joining  some procedures:  first,
encourage the  learners’  prior knowledge.  Second,  indicate the  realia  to  the
learners.  Third,  request the  learners  on the  realia.  Forth,  provide the  learners'
directed vocabulary items related to the realia. Fifth,  give and take up a model of
text. After that, request the learners to write a rude draft on the procedure on how
to  take  action the  realia.  Next,  request the  learners to  conduct peer  revising.
Afterward, provide intensive direction to the learners when the learners obtained
problems in  completing the task.  Eventually,  request the  learners to  revise  the
draft concentrating on the content, organization, diction, and grammar.

The realia is able to rectify the learners’ ability in writing procedure paragraph
and  the  learners’  engagement in  the  teaching  and  learning  process.  In  this
research,  the  learners’  writing  scores  were  significantly  rectified in  Cycle  2
compared  with  those  in  the  Precursory  research and  Cycle  1.  The  number  of
learners getting  a score of 65 as the minimum learning mastery (KKM) was also
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rectified from the first cycle to the second one.
The data indicated that the learners’ inclusion in Cycle 1 is classified as so good

since most of the learners engaged vigorously in the teaching and learning process.
Most of the learners took part vigorously in the teaching and learning process, for
example; paying concern to the teacher’s clarification, responding to the teacher’s
questions,  creating a  group,  creating a  draft,  providing comments  to  their
classmates’ draft, revising the draft, write a procedure paragraph, and handing in
their writing.  Meantime, Cycle 2 was also  classified as  so good  since most of the
learners engaged vigorously in the teaching and learning process.

 

References

Baharuddin, B. (2020). Analyzing the Switch Segments and Types of Switch in 

Indonesian-English Code Switching and Code Mixing Phenomenon of Elite People in 

Makassar. IDEAS: Journal on English Language Teaching and Learning, Linguistics 

and Literature, 8(1), 163 - 183. doi:https://doi.org/10.24256/ideas.v8i1.1347

Afzalan, N., Sanchez, T. W., & Evans-Cowley, J. (2017). Creating smarter cities: 
Considerations for selecting online participatory tools. Cities, 67, 21–30. 
https://doi.org/10.1016/j.cities.2017.04.002

Aldridge, J. M., Fraser, B. J., Bell, L., & Dorman, J. (2012). Using a New Learning 

Environment Questionnaire for Reflection in Teacher Action Research. Journal of 

Science Teacher Education, 23(3), 259–290. https://doi.org/10.1007/s10972-012-

9268-1

Alonso, B., & Paola, Y. (2019). Making connections through realia and storytelling 

for vocabulary learning with EFL preschoolers. Universidad de La Sabana. 

Retrieved from https://intellectum.unisabana.edu.co/handle/10818/37644

Al-Shaer, I. M. R. (2014). Employing Concept Mapping as a Pre-Writing Strategy to 

Help EFL Learners Better Generate Argumentative Compositions. International 

Journal for the Scholarship of Teaching and Learning, 8(2). Retrieved from 

https://eric.ed.gov/?id=EJ1135192

Apsari, Y. (2018). REFLECTIVE READING JOURNAL IN TEACHING WRITING. 

Indonesian EFL Journal, 4(2), 39–47. https://doi.org/10.25134/ieflj.v4i2.1374

17

https://doi.org/10.1007/s10972-012-9268-1
https://doi.org/10.1007/s10972-012-9268-1
https://doi.org/10.24256/ideas.v8i1.1347


-
UTILIZING REALIA  TO  ENHANCE THE  ABILITY  OF  THE  NINTH  GRADE  LEARNERS IN
WRITING PROCEDURE TEXTS

Arslan, R. Ş., & Şahin-Kızıl, A. (2010). How can the use of blog software facilitate the

writing process of English language learners? Computer Assisted Language 

Learning, 23(3), 183–197. https://doi.org/10.1080/09588221.2010.486575

Blount, T. (2012). Dropout Prevention: Recommendations for School Counselors. 

Journal of School Counseling, 10(16). Retrieved from https://eric.ed.gov/?

id=EJ981196

Coghlan, D. (2011). Action Research: Exploring Perspectives on a Philosophy of 

Practical Knowing. Academy of Management Annals, 5(1), 53–87. 

https://doi.org/10.5465/19416520.2011.571520

Crossley, S. A., Weston, J. L., McLain Sullivan, S. T., & McNamara, D. S. (2011). The 

Development of Writing Proficiency as a Function of Grade Level: A Linguistic 

Analysis. Written Communication, 28(3), 282–311. 

https://doi.org/10.1177/0741088311410188

Fajri, H. M. (2015). THE IMPLEMENTATION OF PEER EDITING TECHNIQUE TO 

IMPROVE WRITING ACHIEVEMENT. Retrieved 8 January 2021, from /paper/THE-

IMPLEMENTATION-OF-PEER-EDITING-TECHNIQUE-TO-Fajri/642fb90257df5948

5310387b696693fa85108240

Godfroid, A., Boers, F., & Housen, A. (2013). AN EYE FOR WORDS: Gauging the Role 

of Attention in Incidental L2 Vocabulary Acquisition by Means of Eye-Tracking. 

Studies in Second Language Acquisition, 35(3), 483–517.

Jacob, S. A., & Furgerson, S. P. (2012). Writing Interview Protocols and Conducting 

Interviews: Tips for Students New to the Field of Qualitative Research. Qualitative 

Report, 17. Retrieved from https://eric.ed.gov/?id=EJ990034

Javed, M., Juan, W. X., & Nazli, S. (2013). A Study of Students’ Assessment in Writing

Skills of the English Language. In Online Submission (Vol. 6, pp. 129–144). 

Retrieved from https://eric.ed.gov/?id=ED544075

Kassim, H., & Ali, F. (2010). English communicative events and skills needed at the 

workplace: Feedback from the industry. English for Specific Purposes, 29(3), 168–

182. https://doi.org/10.1016/j.esp.2009.10.002

Liu, D., Ahmet, A., Ward, L., Krishnamoorthy, P., Mandelcorn, E. D., Leigh, R., … Kim, 

H. (2013). A practical guide to the monitoring and management of the 

18



IDEAS, Vol. 9, No. 1, June 2021
ISSN 2338-4778 (Print)

ISSN 2548-4192 (Online)

complications of systemic corticosteroid therapy. Allergy, Asthma & Clinical 

Immunology, 9(1), 30. https://doi.org/10.1186/1710-1492-9-30

Mappiasse, S. S., & Sihes, A. J. B. (2014). Evaluation of English as a Foreign 

Language and Its Curriculum in Indonesia: A Review. English Language Teaching, 

7(10), 113–122.

Merriënboer, J. J. G. van, & Kirschner, P. A. (2017). Ten Steps to Complex Learning: A

Systematic Approach to Four-Component Instructional Design. Routledge.

Miftah, M. Z. (2015). Enhancing writing skill through writing process approach. 

Journal on English as a Foreign Language, 5(1), 9–24. 

https://doi.org/10.23971/jefl.v5i1.88

Newton, J. M., & Nation, I. S. P. (2020). Teaching ESL/EFL Listening and Speaking. 

Routledge.

Resnick, L. B., & Weaver, P. A. (2013). Theory and Practice of Early Reading: Volume

1. Routledge.

Rokhmawati, E. (2010). The use of realia to improve students’ speaking ability in 

procedure text (a classroom action research with the ninth grade students of MTs 

Mathalibul Huda Mlonggo Jepara in the academic year of 2010/2011) 

(Undergraduate, IAIN Walisongo). IAIN Walisongo. https://doi.org/10/2011)

Seçer, Ş. Y. E., Şahin, M., & Alcı, B. (2015). Investigating the Effect of Audio Visual 

Materials as Warm-up Activity in Aviation English Courses on Students’ Motivation

and Participation at High School Level. Procedia - Social and Behavioral Sciences, 

199, 120–128. https://doi.org/10.1016/j.sbspro.2015.07.495

Sinulingga, M. M. I. A. and J. (2012). IMPROVING STUDENTS’ VOCABULARY 

ACHIEVEMENT BY USING REALIA. REGISTER Journal of English Language Teaching

of FBS-Unimed, 1(1). https://doi.org/10.24114/reg.v1i1.339

Syafar, A. (2018, February). Developing Argumentative Essay Writing Test. 105–

112. Atlantis Press. https://doi.org/10.2991/ice-17.2018.26

Wang, Q. J., Schepen, A., & Robertson, D. E. (2012). Merging Seasonal Rainfall 

Forecasts from Multiple Statistical Models through Bayesian Model Averaging. 

Journal of Climate, 25(16), 5524–5537. https://doi.org/10.1175/JCLI-D-11-

00386.1

19



-
UTILIZING REALIA  TO  ENHANCE THE  ABILITY  OF  THE  NINTH  GRADE  LEARNERS IN
WRITING PROCEDURE TEXTS

Winke, P., Gass, S., & Sydorenko, T. (2013). Factors Influencing the Use of Captions 

by Foreign Language Learners: An Eye-Tracking Study. The Modern Language 

Journal, 97(1), 254–275. https://doi.org/10.1111/j.1540-4781.2013.01432.x

Yoon, H.-J. (2017). Linguistic complexity in L2 writing revisited: Issues of topic, 

proficiency, and construct multidimensionality. System, 66, 130–141. 

https://doi.org/10.1016/j.system.2017.03.007

20


