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Abstract

This research aimed at finding out the learning strategy used by sixth
semester students of English Department of STAIN Palopo This research
applied quantitative method, the data were collected from questionnaire of
SILL (Strategies Inventory of Language Learning) developed by Oxford,;
there are six types of learning strategies, they are memory, cognitive,
compensation, metacognitive, affective and social strategies. The
researcher used Strategy Inventory for Language Learning (SILL) version
7.0 as instrument to collect the data in this research. Questionnaire was
used to get quantitative data about learning strategies of the students.. The
result of the study shows that the most frequently used learning strategy by
students is meta cognitive; this strategy is also the highest level of usage.
These strategies help students to coordinate their learning and plan
language leaning in efficient way. Metacognitive strategies (e.g., identifying
one’s own learning style preferences and needs, planning for an target
language task, gathering and organizing materials, arranging a study source
and a schedule, monitoring mistakes, and evaluating task success, and
evaluating the success of any type of learning strategy) are employed for
managing the learning process overall.
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Introduction

During the learning process, one might find that some people can learn
every subject or several subjects very quickly and well. On the other hand, some
people have problems in learning. Therefore, many researches try to find how
learners go about learning something, what makes learners successful at
learning something, and why some people are more effective at learning than
others. Williams & Burden (1997) point out, that can only be answered by
investigating learning strategies.

Learning strategies are the conscious thoughts and actions that learners
take in order to achieve a learning goal. Strategic learners have metacognitive
knowledge about their own thinking and learning approaches, a good
understanding of what a task entails, and the ability to orchestrate the strategies
that best meet both the task demands and their own learning strengths (Chamot,
2004).

Language learning strategies are good indicators of how learners
approach tasks or problems encountered during the process of language
learning. In other words, language learning strategies, while nonobservable or
unconsciously used in some cases, give language teachers valuable clues about
how their students assess the situation, plan, select appropriate skills so as to
understand, learn, or remember new input presented in the language classroom.
Research on language learning strategies began with the strategies of the “good
language learner” by Rubin (1975) and Stern (1975). From these initial research
efforts, numerous researchers have attempted to emphasize the importance of
language learning strategy use by successful language learners (e.g., Abraham
& Vann, 1987, 1990; Chamot & Kupper, 1989; Naiman, Frolich, Stern, and
Todesco, 1978; O’Malley & Chamot, 1990; Oxford et al., 1989,1993, 1995;
Politzer & McGroarty, 1985; Ramsey, 1980; Reiss, 1983). The researchers
believe that language learning strategy plays a significant role in L2/FL learning,
due to the fact that language learning strategies that can help learners to
facilitate the acquisition, storage, retrieval or use of information and increase
self-confidence.

Williams & Burden (1997) indicated that when students are involved in a
learning task, they have several resources which they use in different ways to
finish or solve the task, so this can be termed process of learning strategy. This
explanation might be too abstract to understand, so it may be easier to say that
learning strategy is learning skills, learning-to-learn skills, thinking skills, problem
skills or, in other words the methods which learners use to intake, store, and
retrieve during the learning process. Oxford (1990) defines learning strategies as
“specific actions taken by the learner to make learning easier, faster, more
enjoyable, more self-directed, more effective, and more transferable to new
situations”.

Despite the common systems of memory and language and cognitive
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processing in the brain (Cook 2001), language learners vary in terms of factors
such as: aptitudes, demographic variables, affective variables, learning styles,
and learning strategies when they start learning the second language. These
variable factors have profound effects on how the learners approach language
learning tasks and how successful they are. Strategies that applied will be
different from learners to learners. The choice of the strategies is also
determined by the personality of the learners. Freeman (1991) stated that the
personality has a lot to do with how fast and easily the learners learn a foreign
language. If the learners are more outgoing and not afraid to take a risk, the
learners are the type of person who is not afraid to take a risk, the learners are
the type of person who is not afraid to practice our new language skills. In
addition, being aware of how the learners learn is an important factor. If the
learners know how to take charge of their learning, the learners will learn faster.

They do not only aid language learning, but also the learning of other
subjects such as math, chemistry, etc. In other words, when learners start to
learn something, they have the ability to respond to the particular learning
situation and to manage their learning in an appropriate way. Thus, learning
strategy is like footballers who use tactics in order to win a game, when they are
in the stadium. Learners use learning strategies in order to learn something
more successfully.

Based on finding of the research and theory about learning strategies
above, can conclude that learning strategies have been applied by many
students especially students of university. It is possible also occur on students of
English Department of STAIN Palopo. Varieties of learning strategies
automatically are used by them.

From fact showed above the researcher was interest in conducting a research
entitled “Learning Strategies Used by the Students of English Department of
STAIN Palopo”.

REVIEW OF RELATED LITERATURE

Learning strategies have received much attention since the late 1980s (Oxford,
2008) and the investigation of language learning strategies has advanced our
understanding of the processes learners use to develop their skills in a second
or foreign language. Reiss (1985) reported that during the past decade, the
emphasis on foreign language research has shifted from the teacher to the
learner, and educational research had identified a number of factors that account
for some of the differences in how students learn. Oxford & Lee (2008)
conducted the research entitled “Understanding EFL Learners’ Strategy
Awareness”. Their intention is to find out whether or not there were significant
main effects or interaction effects of the variables on strategy use: (1) gender, (2)
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major, (3) education level, (4) English learning self image, (5) importance of
English, and (6) strategy awareness, they found out that except for major and
gender, all the other variables had significant influences on strategy use and
strategy awareness. Gender and major were expected to be helpful indicators of
successful learning, but they turned out not to affect strategy use and awareness
alone. However, when gender and major are combined with other variables, they
interactively affected strategy use and awareness. The term learning strategies
refers to techniques, behaviours, actions, thought process, problem solving, or
study skills taken by the learner to make learning easier, faster, more
self-directed, more effective, and more transferable to a new situation (Oxford
and Crookall 1989; Oxford 1990), and enable more independent, autonomous,
lifelong learning (Allwright 1990 cited Ehrman et al. 2003). There are many other
definitions of learning strategies. All of them imply learners conscious
movement toward a language goal (Bialystok 1990; Oxford 1990, 1996; cited
Ehrman et al. 2003). Oxford (1990) classified learning strategies into six
groups, they are memory, cognitive strategies, compensation strategies,
metacognitive strategies, affective strategies, and social strategies. Those six
groups then classified into two categories, they are direct strategies divided into
memory strategies, cognitive strategies, compensation strategies and indirect
strategies divided into metacognitive strategies, affective strategies, and social
strategies.

Table Direct and Indirect Strategies

Direct Strategies Indirect Strategies
Memory Strategies Metacognitive Strategies
a). Creating mental linkage a) Centering your language
b) Applying images and sounds b) Arranging and planning
c¢) Reviewing well your learning
d) Employing action ¢) Evaluating your

learning
Cognitive Strategies Affective Strategies

a) Practicing ) )
a) Lowering your anxiety
b) Receiving and sending messages strategies

¢) Analysing and reasoning b) Encouraging yourself
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d) Creating structure for input and output c) Taking your emotional
temperature
Compensation Strategies Social Strategies

a) Guessing intelligently 2) Asking question

b) Overcoming limitations in speaking

and writing b) Cooperating with others

¢) Emphathizing with

others

The following is the explanation of classification of learning strategies
provided by Oxford.
1. Direct strategies

Language learning strategies that directly involved the target language
are called direct strategies. All direct strategies require mental processing of the
language.

2. Indirect Strategies
Indirect strategies are divided into metacognitive strategies, affective
strategies, and social strategies. All these strategies are called as ‘indirect’
because they support and manage language learning without directly involving
the target language. Indirect strategies are useful in virtually all language
learning situations and are applicable to all four language skills : listening,
speaking, reading, and writing.

Many of the initial studies on language learning strategies were aimed at
defining the “Good” language learner. As the knowledge of second language
acquisition increased during the 1970s, teachers and researchers concluded
that no single method of language teaching and research findings would mark
the start of universal success in teaching a second language (Brown, 2007). It
was realized that certain learners seemed to be successful regardless of
methods or teaching techniques. “Certain people appeared to be endowed with
abilities to succeed; others lacked those abilities” (p.132). Observations and
research studies led researchers (Rubin, 1975; Stern, 1975; Rubin and
Thompson, 1994) to describe “good” language learners in terms of personal
characteristics, styles, and strategies. They believe that good language learners:
1. Find their own way, taking responsibility for their own learning,
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2. Organize information about language,

3. Are creative, and try to feel the language by experimenting its grammar and
words,

4. Create opportunities for practice in using the language inside and outside
the classroom,

5. Learn to live with uncertainty by not getting confused and by continuing to
talk or listen without understanding every word,

6. Use memory strategies to bring back what has been learned,

7. Make errors work for them and not against them,

8. Use linguistic knowledge, including knowledge of the first language, in
learninga  second language

9. Use contextual cues to help them in comprehension,

10. Learn to make intelligent guesses,

11. Learn chunks of language as wholes and formalized routines to help them
perform “beyond their competence”,

12. Learn to use certain tricks to keep conversations going,

13. Learn certain production strategies to fill in gaps in their own competence,

14. Learn different styles of speech and writing and learn to vary their language
regarding the formality of the situation..

Method

This research applied quantitative method, the data were collected from
questionnaire of SILL (Strategies Inventory of Language Learning) developed by
Oxford; there are six types of learning strategies, they are memory, cognitive,
compensation, metacognitive, affective and social strategies.

The researcher used Strategy Inventory for Language Learning (SILL)
version 7.0 as instrument to collect the data in this research. Questionnaire was
used to get quantitative data about learning strategies of the students. One of
the most widely used measures has been the Strategy Inventory for Language
Learning (SILL). (Dérnyei 2005, White, Schramm and Chamot 2007). It is a
structured questionnaire, aiming to assess how often learners employ specific
language learning strategies.

It equips teachers with the strategy profile of their students and uncovers to
learners the kinds of strategies they resort to when learning English as a second
or foreign language (Oxford 1990).

The version 7.0 of SILL contains of 50 items, each item describes a
language learning strategy and students were asked to respond to the SILL
items by indicating how often they employ the strategies and SILL characterized
into six subscales: (a) memory strategies (items 1 to 9), (b) cognitive strategies
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(items 10 to 23), (c) compensation strategies (items 24 to 29), (d) metacognitive
strategies (items 30 to 38), (e) affective strategies (items 39 to 44), (f) social
strategies (items 45 to 50). These SILL 50 items are evaluated on a five-point
Likert scale ranging from 1 to 5. The number indicates how often the learner
uses the strategies.

Never or almost never true of me = 1
Generally not true of me =2
Somewhat true of me =3
Generally true of me = 4

Always or almost always true of me = 5

Results

The most frequently used learning strategy by sixth semester students of
English Department of STAIN Palopo is metacognitive; this strategy is also the
highest level of usage. These strategies help students to coordinate their
learning and plan language leaning in efficient way. Metacognitive strategies
(e.g., identifying one’s own learning style preferences and needs, planning for an
target language task, gathering and organizing materials, arraging a study soace
and a schedule, monitoring mistakes, and evaluating task success, and
evaluating the success of any type of learning strategy) are employed for
managing the learning process overall. Among native English speakers learning
foreign languages, Purpura (in Oxford, 2003) found that metacognitive strategies
had ‘a significant, positive, direct effect on cognitive strategy use, providing clear
evidence that metacognitive strategy use has an executive function over
cognitive strategy use in task completion.

In the questionnaire of SILL (strategy inventory for language learning)
developed by Rebecca Oxford the students marked their learning strategies A to
F on 5-point scale (SILL-Oxford), strategy A refers to Memory strategies, which
“help learners store in memory the important things they hear or read in the new
language, thus enlarge their knowledge base and help learners to retrieve
information from memory when they need to use it for comprehension or
production;” this category of strategies is used at the low level of frequency.
These strategies help students to coordinate their learning and plan language
leaning in efficient way.

Category B refers to Cognitive strategies, which are “skills that involve
manipulation or transformation of the language in some direct way, e.g., through
reasoning;” this category of strategies is used at the medium of frequency.
Category C refers to Compensation strategies, which are “behaviors used to
compensate for missing knowledge of some kind, e.g., inference (guessing)
while listening or reading;” this category of strategies is used at the low level of
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frequency. Category D refers to Metacognitive strategies, which are “behaviors
used for centering, arranging, planning, and evaluating one’s learning;” this
category of strategies used at a high level of frequency. Category E refers to
Affective strategies, which are “techniques like self-reinforcement and positive
self-talk;” this category of strategies is used at the low level of frequency.
Category F refers to Social strategies, which are “actions involving other people
in the language learning process;” this category of strategies is used at the low
level of frequency.

This result is consistent with several related studies. For examples, Carol
(2010) who found the strategies used by two successful learners, Nina and Kira,
and considers the effect of other learner variables (motivation, nationality, age,
gender, personality) on successful language learning. The research concludes
that succesful learners was used metacognitive strategies. The second is Arifin
(2000). He found that English learning behavior of Indonesian adults may be
characterized to fall into transitional phase from cognitive orientation to social
and metacognitive learning pattern.

The third are Chang, Ci-Yi et al. (2007). They found that statistically
significant differences were found in the use of cognitive strategies,
metacognitive strategies, social strategies and overall strategies with regard to
gender. They also found statistically significant differences were found in the
use of six subcategories of language learning strategies and overall strategies
with regard to major. The study was designed to investigate the influence of
gender and major on college EFL learning strategy use in Taiwan.

Conclusion

From the findings and discussion of the research, it is found that the most
frequently used learning strategy by sixth semester students of English
Department of STAIN Palopo is metacognitive; this strategy is also the highest
level of usage. These strategies help students to coordinate their learning and
plan language leaning in efficient way. Metacognitive strategies (e.g., identifying
one’s own learning style preferences and needs, planning for an target language
task, gathering and organizing materials, arraging a study soace and a schedule,
monitoring mistakes, and evaluating task success, and evaluating the success of
any type of learning strategy) are employed for managing the learning process
overall. Among native English speakers learning foreign languages, Purpura (in
Oxford, 2003) found that metacognitive strategies had ‘a significant, positive,
direct effect on cognitive strategy use, providing clear evidence that
metacognitive strategy use has an executive function over cognitive strategy use
in task completion.
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