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Abstract  
In the academic year 2024–2025, this study intends to examine how the Wordwall program 
affects the writing abilities of eighth-grade students at SMP Junior High School. Writing is 
often a challenging skill for students, particularly at the junior high school level, where 
issues such as limited vocabulary, grammatical errors, and lack of motivation are common. 
Wordwall, an educational tool designed to enhance learning through interactive exercises, 
was used as the medium in this study. The study used a one-group pre-test-post-test design 
and a quantitative pre-experimental methodology. The sample consisted of 38 students 
from class VIII-B. The pre-test measured students' initial writing abilities, followed by a 
treatment using Wordwall that focused on vocabulary enhancement, writing strategies, 
and real-time feedback. A post-test was carried out following the procedure to assess 
improvements in writing skills. Statistical analysis using a one-sample t-test showed a 
notable enhancement in pupils' writing skills, with the post-test scores (mean = 73.39) 
being higher than the pre-test scores (mean = 54.44). The results indicated the pupils' 
writing abilities were enhanced by using Wordwall, especially in vocabulary acquisition, 
idea generation, and writing organization. The findings suggest that Wordwall is an 
effective tool for improving junior high school pupils' writing abilities, offering an 
enjoyable and engaging approach to learning. The study concludes that Wordwall can be 
an influential resource in improving writing competencies in the digital era. 
Keywords: Wordwall Application, Writing Skills, Junior High School, Vocabulary, 
Feedback, Quantitative Research, Pre-Test Post-Test Design 
 
Introduction  

Writing skills are one of the language competencies that are considered the most 
complex and challenging for students to master, especially at the Junior High School. 
This challenge does not only come from linguistic aspects such as vocabulary and 
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grammar, but also from the ability to organize ideas and express ideas in writing. 
Based on research by (Wahid & Sudirman, 2023) and (Iqlima Isnani, 2022), students' 
success in writing is highly dependent on the role of teachers in guiding and choosing 
appropriate methods. In addition, writing skills require a combination of cognitive, 
metacognitive, and cultural understanding abilities (Cer, 2019), so the learning 
process must be designed comprehensively and interestingly. 

However, writing learning in junior high schools is often still carried out 
conventionally and with minimal use of technology, especially in Islamic boarding 
school environments that are limited in terms of the variety of learning media. This 
condition causes low student motivation and participation in writing. To overcome 
this problem, interactive, interesting learning media are needed that are able to 
provide direct feedback, one of which is the use of the Wordwall application. 

Wordwall is a technology-based learning platform that allows teachers to create 
various types of interesting interactive exercises. Wordwall can be utilized in 
teaching writing skills through three aspects, namely: 

1. Improving Vocabulary Mastery 
Wordwall provides a variety of interactive templates such as quizzes, word 

matching, and word games that can help students enrich their vocabulary 
contextually (Hamdani, 2023). This vocabulary is very important in 
supporting writing skills, especially in building appropriate and meaningful 
sentences. 

2. Providing Real-Time Feedback 
One of Wordwall's superior features is its ability to provide automatic 

feedback after students complete the exercises. This feature helps students 
identify their mistakes directly and provides an opportunity to correct them 
quickly (Amri & Sukmaningrum, 2023). This is very useful in the editing and 
revision stages of the writing process. 

3. Improving Student Motivation and Engagement 
Attractive visual features such as pictures and illustrations make learning 

more fun and contextual, thus encouraging students to be more active and 
creative in writing (Arsyad, 2024). Wordwall also provides an interactive 
learning experience, which is in accordance with the characteristics of junior 
high school pupils who typically favor visual and technology-based 
instruction. 

Several previous studies have shown that Wordwall is effective in improving 
writing skills and vocabulary mastery (Riswanto et al., 2023). However, there are 
important gaps in the literature that have not been explored in depth. First, most of 
these studies were conducted at the senior high school level, while research on the 
specific impact of Wordwall on junior high school students is still limited. In fact, 
junior high school students have different characteristics and learning needs, which 
require a stronger visual and interactive approach. Second, there has not been much 
research that explicitly explores how visual features and real-time feedback in 
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Wordwall can increase student engagement in the writing process, encourage critical 
thinking, and build confidence in expressing ideas in writing. 

The main problem that this study aims to solve is the low writing skills of junior 
high school students, which is brought on by a shortage of educational media that 
can integrate visual aspects, student engagement, and provide direct feedback. 
Wordwall is anticipated to be a remedy for this issue because it offers features that 
are in accordance with the learning needs of junior high school students, such as 
interesting visual exercises, interactive activities, and automatic feedback that can 
speed up the writing revision process. 

Based on this background, this research attempts to close this gap by specifically 
exploring how the application of Wordwall, especially the visual features and real-
time feedback, can improve junior high school students' writing skills. The findings 
of this study are anticipated to aid in the creation of a technology-based writing 
learning model that is more effective, enjoyable, and in accordance with the needs of 
students in the digital era. 

 
Method  
 This study employs a one-group pretest-posttest methodology and a 
quantitative technique pre-experimental design. This approach was chosen 
because it seeks to quantify how using the Wordwall app affects junior high school 
students' writing skills statistically. This design is considered appropriate because 
the focus of the study is on the effectiveness of implementing media in one 
particular class without a control group, taking into account time constraints and 
class access.  
 The subjects of the study were 38 students of class VIII-B of Junior High School 
junior high school. The study consisted of three stages, namely pretest, treatment, 
and posttest.  

1. In the pretest stage, students were asked to write one paragraph based on a 
certain situation, such as "please tell me about your feelings today."  

2. On February 24, 2025 the therapy was administered in a single session. The 
treatment stage was carried out using three Wordwall features such as 
random wheel, anagram, unjumble. 

a. Random Wheel is used to determine vocabulary or expressions of 
feelings randomly. Students spin the wheel and write sentences 
based on the words that appear such as happy, sad, angry, scary and 
others. 

b. Anagram is used to rearrange random letters into words related to 
expressions of feelings such as d-t-r-i-e corrected to tired. 

c. Unjumble: used to sort random words into grammatically correct 
sentences such as nervous-I-feel corrected to I feel nervous. 
 This activity aims to strengthen vocabulary mastery and sentence 
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structure in expressing feelings. Students interact using digital 
devices, namely laptops and projectors individually. Researchers 
facilitate the process by giving instructions, guiding activities, and 
providing direct feedback. In addition, researchers also provide 
teaching on how to write correctly. The writing process for students 
consists of five stages: prewriting, drafting, revising, final checking, 
and publishing (Zalzulifa & Putri, 2022). The first thing students do 
is plan ideas before writing, such as brainstorming and making an 
outline. The second is writing an initial draft to express ideas without 
focusing on perfection. The third is improving the content, structure, 
and flow of the writing to make it clearer and more organized. The 
fourth is checking for technical errors such as grammar, spelling, and 
punctuation. and finally publishing the writing to their friends. 

3. At the posttest stage, students are given writing assignments with a level of 
difficulty equivalent to the pretest to measure the development of their 
writing skills. 

 The assessment instrument uses a writing assessment rubric that includes four 
aspects, namely content, organization, vocabulary, grammar, and mechanics, each 
assessed with a score of 1-20(Ummah, 2019). 

1. Content 
Assesses the extent to which written ideas are developed clearly, completely, 
and relevant to the topic. A score of 20 indicates very clear information and 
perfect idea development. A low score indicates minimal or irrelevant 
information. 

2. Organization 
Assesses the fluency of expression, regularity of ideas, and coherence of 
writing. A score of 20 means that ideas are neatly arranged, logical, and easy 
to understand. A low score means that the writing is uncommunicative and 
chaotic. 

3. Vocabulary 
Assesses the accuracy of word choice and mastery of word formation. A 
score of 20 means that word choice is very appropriate and varied. A low 
score indicates a limited and inappropriate vocabulary. 

4. Grammar 
Assesses the use of sentence structure and grammar rules. A score of 20 
means that grammar is complex and accurate. A low score means that there 
are many confusing errors. 

5. Mechanics 
Assesses spelling, punctuation, and writing format. A score of 20 means that 
writing is almost free of mechanical errors. A low score indicates many 
errors to the point that the writing is difficult to read. Each aspect is 
assessed with a score range, namely Excellent (20), Fair (6–10), Good (11–
14), Very Good (15–19), and Poor (<5). 
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 The One Sample T-Test statistical test was used to examine the pretest and 
posttest data in order to ascertain the significance of the increase in writing skills 
after using Wordwall. Ethical considerations in this study include permission from 
the school and teachers, as well as consent to participate from students. Student 
identities are kept confidential with an anonymous system, and data are used for 
research purposes only. 
 
Results 

Considering the information gleaned from the quantitative pre-experimental 
approach using a single group pre-test post-test design, the study's findings 
demonstrated that the application of the Wordwall application had an 
improvement in the pupils' writing abilities in class VIII-B of Junior High School 
Middle School. This can be seen from the The average score increased from 54.44 
in the pre-test to 73.39 in the post-test, with a difference of 18.95 points. The 
increase in score not only occurred overall, but was also seen in specific aspects of 
writing abilities according to the evaluation criteria. The analysis's findings 
demonstrated that the most significant increase occurred in the following aspects: 

1. Grammar 
Many students showed improvements in the use of tenses and more 
appropriate sentence structures after using Wordwall. 

2. Vocabulary 
Activities such as Random Wheel and Anagram helped students expand 
vocabulary related to expressing feelings. 

3. Organization 
Students began to be able to compose writing with a more coherent and 
logical paragraph structure, possibly due to gradual practice during the 
treatment process. 

However, this increase did not occur evenly across all students. Some students 
showed very significant improvements, especially those who were active and 
involved in learning sessions using Wordwall. On the other hand, students who 
were less active experienced more moderate improvements. This indicates that 
active participation and involvement during the digital learning process greatly 
affect student learning outcomes. Qualitatively, feedback from students also 
supports these findings. Several students said that using the Wordwall application 
made writing activities more fun and challenging. They found it easier to 
remember vocabulary and construct sentences because the interactive form of 
learning through digital games made them feel less stressed.  

Examples of student writing before and after treatment also showed clear 
differences. In the pre-test, many students were only able to write simple sentences 
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such as: “Todey, I am sed bicos I cen not languge english. While english izy 
anderstending.” However, after treatment, they were able to write more complete 
and expressive paragraphs, such as: “Today, I am sad because I can’t language 
english. While english easy understanding. And I study very hard for can grabbed 
dream. Because I for can pround parents. I want to ast for prayer to parents.” Even 
though the writing is not perfect, they try to correct previous mistakes. 

To find out the results of the Application of Wordwalls in Writing Skills 
Learning, the researcher used a one-sample t-test, which was employed to assess 
how significant improvement in writing skills after the treatment was given. The t 
value shows how much difference there is between the average value of students' 
writing skills and the expected value. The p value shows the level of statistical 
importance. The findings are deemed significant if the p value is less than 0.05: 

 
Table 1. One Sample T-test 

One-Sample Test 

 

Test Value = 70 

t df 
Sig. (2-
tailed) 

Mean 
Difference 

95% Confidence 
Interval of the 

Difference 
Lower Upper 

result
s 

3.183 37 .003 3.395 1.23 5.56 

 
     The results of the one sample test indicate that the Sig. (2-tailed) result is.141, 
as shown in the above table. According to these findings, Sig. (2-tailed) < 0.05. Thus, 
it can be said that H1 (Alternative Hypothesis), which states that there is an impact 
of the Wordwall application on the writing abilities of junior high school pupils in 
class VIII-B at Junior High School in the 2024–2025 academic year, can be accepted. 
 
Discussion  

The findings of this study are consistent with (Riswanto et al., 2023) who 
claimed that the Wordwall app not only enhances pupils' writing skills but also 
increases their motivation to learn. The similarities lie in the formation of ideas and 
the enhancement of writing abilities and better sentence structures. However, in 
this study, the improvement appeared more significant in the aspect of vocabulary 
mastery used in feeling expressions, as also found by (Purwitasari, 2022). 
Purwitasari noted that Wordwall was effective in improving mastery of vocabulary 
categories such as nouns, verbs, and adjectives. This is also reflected in The study's 
findings, which revealed that pupils were using more varied verbs and adjectives 
in their writing drafts. 

Despite showing positive nonetheless, there are a number of limitations to this 
study that should be taken into account. First, the findings' generalizability is 
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constrained by the comparatively small sample size (only 38 students). Secondly, 
the lack of a control group makes it challenging to quantify the effectiveness of 
Wordwall comparatively with other methods. Third, the short duration of the 
experiment (one session) is not enough to assess the long-term impact on students' 
writing skills. 

The practical implications of this study provide insight for teachers in 
integrating digital media in learning. Teachers can use Wordwall for the prewriting 
stage by displaying images or keywords as stimuli. In addition, Wordwall can be 
combined with collaborative methods, such as group discussions or peer reviews, 
so that students not only learn individually but also exchange ideas with each 
other. Teachers are also advised to design a variety of Wordwall activities 
according to learning objectives, for example by focusing on sentence structure, 
cohesion, and text coherence. Furthermore, further research with a longer 
duration of use and the use of Wordwall in several sessions is needed to determine 
whether the improvement in writing skills can be maintained in the long term. In 
addition, Wordwall has the potential to be adapted to various grade levels and 
types of text, such as narrative, descriptive, and expository, so that its use can be 
more flexible according to learning needs. 
 
Conclusion  
    The researcher came to the conclusion that the wordwall application had an 
impact on the writing skills of class VIII-B Junior High School pupils based on the 
findings of statistical calculations. The results of the pre-test and post-test scores 
demonstrate this, with the highest pre-test score being 67 and the highest post-test 
score being 87. Consequently, there is a difference in the way the wordwall 
application is used before and after therapy. A one sample t-test is used for 
hypothesis testing, and if the Sig. (2-tailed) <0.05, it can be said that H1 is 
acceptable and H0 is not. Based on the results of the hypothesis test, it can be 
concluded that H1 (Alternative Hypothesis), which states that there is an effect of 
the use of the wordwall application on the writing ability of class VIII-B Junior High 
School students in the 2024/2025 academic year, can be accepted. The hypothesis 
test value obtained the Sig. (2-tailed) result of 0.03 < 0.05. The study's findings 
indicate that the wordwall application has an impact and has improved things. 
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