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This study examines how The Batman (2022) represents urban
corruption through a social realism perspective. Using a qualitative
descriptive method, the research analyzes selected scenes, dialogues,
and visual elements that depict political, institutional, and social
corruption within Gotham City. The findings indicate that corruption in
the film is portrayed as systemic rather than individual, embedded in
political authority, law enforcement, and urban structures. Through
realist aesthetics and spatial representation, the film reflects
contemporary concerns regarding institutional failure and socio-
economic inequality. By applying Raymond Williams’ concept of social
realism, this study demonstrates that a mainstream superhero film can
function as a critical reflection of structural corruption in modern urban
society. This research contributes to film studies by integrating
corruption analysis within a social-realist framework applied to
contemporary popular cinema.
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1. Introduction

Education is widely recognized as a key medium for transmitting knowledge,
values, and cultural identity, and its role has become increasingly urgent as
societies navigate rapid global change. Mardhiah et al. (2024) explain that a school
functions as a formal setting where multicultural education can be taught
effectively. It provides a space where students learn to appreciate and value one
another, treating everyone with dignity regardless of differences in race, religion,
language, culture, or personal traditions.

In Indonesia, this urgency is amplified because the country’s rich cultural
diversity coexists with a nationally standardized curriculum that often struggles to
reflect students lived cultural realities. Although curriculum policies highlight
character education and contextual learning, classroom practices continue to rely
heavily on uniform textbooks that may not represent local cultural backgrounds.
This situation aligns with Petri et al. (2025), who describe the disconnect between
students’ cultural experiences at home and the content they encounter in school, a
gap that can contribute to disengagement and low academic performance.

Building on this broader concern, recent studies highlight the significant
benefits of integrating local cultural values into teaching and learning. Shih (2024)
found that culturally grounded instruction enhances motivation and strengthens
students’ cultural identity. Fahadah and Thomps (2025) argue that culturally
responsive pedagogy greatly boosts students’ willingness to participate in learning,
especially among students from marginalized communities, because lessons
connect more closely with their cultural identities and everyday experiences.
Studies in Southeast

Asia reports similar outcomes. Trung and Van (2020) observed that well
executed efforts to integrate a nation’s traditional cultural values into educational
activities can play a meaningful role in supporting students’ holistic growth and
overall development. Moreover, Indonesian research such as Ali Topan et al. (2024)
demonstrates that culture-based learning offers an alternative pedagogical
approach designed to increase student interest and deepen comprehension of key
concepts.

However, previous research also identifies persistent challenges that
complicate cultural integration. Many studies focus on classroom practice without
addressing curriculum development as a broader structural framework. Research
in Indonesia documents teachers’ difficulties in adapting learning materials due to
limited training in cultural competence and minimal institutional support (Natasya
and Kembaren, 2025 and Husnaini, 2025). When these constraints occur, cultural
content is often included in surface level ways.

For example, teachers may use cultural symbols only as illustrations,
mention local traditions briefly without embedding them meaningfully in learning
outcomes, or add isolated cultural examples that are not connected to the overall
curriculum structure. These practices reflect what scholars describe as symbolic
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rather than transformative integration.

As the literature grows, it becomes clear that there remains a lack of
comprehensive synthesis that connects cultural theory, curriculum planning, and
practical classroom implementation. Most studies either discuss cultural relevance
conceptually or offer stand-alone classroom examples, leaving limited insight into
how local cultural values can be systematically embedded into curriculum
development. In Indonesia, this gap is even more pronounced because interest in
culturally responsive education continues to increase while clear guidelines for
curriculum level integration remain underdeveloped. This disconnect underscores
the need for an integrated perspective that examines cultural values not only as
classroom resources but as foundational considerations in curriculum design.

Based on these gaps, this study aims to examine how local cultural values
can be meaningfully integrated into curriculum development. The objective of this
literature review is to synthesize theoretical perspectives, summarize empirical
findings, and identify practical strategies for embedding cultural values within
curriculum planning. The novelty of this work lies in its effort to connect cultural
theory, curriculum design, and pedagogical implementation into a unified
analytical framework.

This integrative approach aligns with Abdalla and Moussa (2024), who
emphasize that implementing culturally responsive teaching requires designing
learning materials that reflect students’ cultural backgrounds, guiding teachers to
develop cultural competence, and cultivating positive, supportive relationships
between teachers and learners.

2. Method

This study employed a qualitative research design through an integrative
literature review, a method that enables the synthesis of theoretical discussions,
empirical findings, and policy perspectives related to the integration of local
cultural values into curriculum development. An integrative review was chosen
because it allows the researcher to examine diverse forms of evidence, making it
possible to develop a comprehensive understanding of the topic across different
educational contexts.

The sources included in this study consisted of peer reviewed journal
articles, academic reports, and policy documents published between 2018 and
2025. The literature was identified through searches conducted in several
academic databases, including Google Scholar, ERIC, Scopus, and DOAJ. The
selection process was guided by inclusion criteria that focused on studies
discussing culture based education, curriculum development, and culturally
responsive pedagogy. Studies were excluded if they did not address curriculum
level integration, lacked relevance to cultural values in education, or were
conceptual papers without direct connection to curriculum planning or
instructional practice.
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The identification of relevant literature followed several steps. First,
database searches were conducted using combinations of keywords such as “local
culture”, “curriculum development”, “culturally responsive education”, and “local
wisdom”, connected through Boolean operators including AND and OR. Second, the
titles and abstracts of identified sources were screened to determine relevance.
Third, full texts were examined to verify alighment with the research focus.
Ambiguities or uncertainties during the selection process were resolved through
repeated review of the full text and cross checking alignment with the research
objectives.

Quality assessment of the included sources was carried out by evaluating
methodological clarity, transparency of findings, and relevance to the topic. This
assessment ensured that only credible and academically sound references were
included in the synthesis. Although the study did not employ traditional research
instruments, a structured protocol guided the entire selection and evaluation
process to maintain consistency and rigor.

The collected literature was analyzed using thematic content analysis. Each
source was reviewed for its objectives, methodological approaches, and central
findings. The extracted information was then organized into thematic categories
such as conceptual foundations of local cultural values, strategies for integrating
cultural elements into the curriculum, international comparisons, and challenges
encountered by educators. This analytical process made it possible to identify
recurring patterns, contrasts, and existing gaps, providing a synthesized
perspective on how local cultural values are incorporated into curriculum
development.

3. Result

The analysis of the collected literature reveals several recurring patterns
regarding how local cultural values are integrated into curriculum development
across diverse educational settings. Although the studies vary in scope and
methodological orientation, their findings converge into five major themes that
reflect both the strengths and challenges of cultural integration in education. The
themes are outlined below.

1. Strengthening Cultural Identity and Character Formation

Across the reviewed studies, one of the most consistent findings is that
integrating local cultural elements helps cultivate students’ sense of identity and
moral character. Many studies highlight that learners who encounter instructional
materials grounded in their cultural heritage display stronger self-awareness, a
clearer understanding of community norms, and improved interpersonal
behaviors. This pattern appears in both Indonesian and international contexts,
although Indonesian studies tend to emphasize the role of local wisdom in shaping
character-based education more explicitly.
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2. Enhancing Learning Engagement and Relevance

Another prominent theme shows that culturally embedded curricula
significantly increase learning motivation and relevance. When students engage
with lessons that reflect familiar stories, traditions, or everyday practices, they
participate more actively and demonstrate deeper understanding of new concepts.
International studies report similar increases in student engagement, while
Indonesian studies frequently highlight improved comprehension and stronger
connections between school content and real-life experiences.

3. Persistent Challenges in Implementation

Despite these positive outcomes, the findings also reveal considerable
barriers that restrict the effectiveness of cultural integration. Many teachers
struggle to adapt curricular materials due to limited training in cultural pedagogy,
while others face shortages of culturally informed resources. In several Indonesian
studies, the influence of rigid national standards is identified as a factor that limits
flexibility, leading to classroom practices where cultural elements are added only
superficially rather than integrated meaningfully. International studies report
similar challenges, although they tend to focus more on institutional constraints
and teacher preparation gaps.

4. Need for Collaboration and Systemic Support

An additional finding highlights the importance of coordinated efforts
among policymakers, educators, and local communities. Studies note that cultural
integration is most successful when institutional support is strong and when
communities contribute their cultural knowledge to curriculum development.
Without such collaboration, implementation often depends on individual teacher
initiative, making cultural integration inconsistent across schools. This pattern is
particularly evident in Indonesia, where regional variations create unequal
opportunities for sustaining culturally grounded education.

5. Emerging Direction Toward Balanced Cultural and Global Competence

Finally, the reviewed literature points to a growing movement toward
educational approaches that balance global competencies with local cultural
understanding. Schools in many contexts are beginning to recognize that preparing
students for global participation does not require abandoning cultural identity.
Instead, integrating local wisdom is viewed as a pathway to developing students’
adaptability, critical awareness, and intercultural competence. Indonesian research
particularly emphasizes that this balance is essential for producing learners who
are both rooted in their cultural heritage and capable of navigating broader global
environments.
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4. Discussion

The discussion begins by emphasizing that the reviewed studies collectively
demonstrate the strong potential of integrating local cultural values into
curriculum development. The findings consistently point to several central
outcomes, notably the strengthening of students’ cultural identity, the
enhancement of character formation, and the creation of meaningful, inclusive
learning experiences. These outcomes align with key principles of culturally
responsive pedagogy, which assert that instruction becomes more effective when
itrecognizes and affirms learners’ cultural backgrounds (Abdalla and Moussa 2024,
Caingcoy 2023, Hidayati et al. 2024).

In international contexts, research shows that embedding cultural elements
into instructional practices improves students’ engagement and sense of belonging.
For example, studies in various countries report that culturally relevant content
supports learners in forming stronger connections with curricular materials,
encourages active participation, and promotes deeper comprehension (Lau and
Shea 2022, Zhou and Hassan 2024). The Indonesian context reflects similar
patterns. A number of studies highlight that local wisdom serves as a powerful
foundation for contextual learning and character development (Rahmawati 2025,
Chaeretal. 2021, Hadi et al. 2023, Mursidi 2025, Wijayanti 2025, Sakti et al. 2024).
This parallel suggests that although cultural expressions differ across regions, the
pedagogical value of cultural relevance is widely shared.

Although the benefits are clear, the review also reveals notable tensions
within the literature, especially concerning implementation. Many teachers
recognize the importance of cultural integration, yet transforming this recognition
into effective instructional strategies remains challenging. Several studies report
that teachers lack adequate preparation for designing lessons that meaningfully
incorporate cultural content or that align with national curriculum standards (Laila
et al. 2025, and Mustofa et al. 2025). These conditions often result in cultural
elements being included superficially rather than through approaches that support
transformative learning. Limited institutional support and rigid standardization
frameworks add further layers of difficulty, reducing teachers’ flexibility in
contextualizing learning activities.

These patterns suggest that the barriers are not only pedagogical but also
systemic. Although policies encouraging cultural integration exist, the gap between
policy formulation and practical implementation remains wide. Schools often lack
concrete mechanisms for converting policy directives into classroom procedures,
and professional development opportunities remain uneven. Meaningful
integration therefore requires coordinated action among policymakers, curriculum
developers, teachers, and local communities to ensure that cultural representation
is authentic, accurate, and pedagogically grounded (Kartini et al. 2025).
Community involvement is especially valuable because it helps ensure that cultural
content reflects lived experiences rather than symbolic gestures.
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The implications of these findings point to several strategic steps for
improving future practice. Teacher preparation programs need to embed training
in cultural competence, context-based pedagogy, and curriculum adaptation
strategies. This approach aligns with existing recommendations that emphasize
the importance of equipping teachers with the knowledge, skills, and attitudes
needed to work effectively within culturally diverse classrooms (Fitrianto and
Farisi 2025). Moreover, the development of instructional materials based on local
cultural heritage represents a practical pathway for embedding cultural relevance
in everyday lessons, as suggested by studies highlighting the effectiveness of
culturally grounded teaching materials (Laraswati et al. 2024). At the policy level,
continuous refinement of the National Education Standards is needed to
accommodate culturally responsive practices while maintaining academic rigor
(Helda and Syahrani 2022).

At the same time, the discussion must acknowledge the limitations of this
review. Although the selected studies provide substantial insight, the reliance on
published literature means that certain practices or innovations occurring in local
schools may not be fully represented. Variations in the availability of studies across
regions may also influence the balance of perspectives. These limitations
underscore the need for more empirical, classroom-based research to complement
the conceptual and policy-oriented literature.

Finally, contrasting the Indonesian context with international trends reveals
both convergence and divergence. While the overall value of cultural integration is
widely acknowledged, Indonesia faces challenges that are strongly shaped by its
national curriculum structure, professional development systems, and regional
diversity. These contextual differences emphasize the need for tailored
implementation strategies that honor local cultural richness while aligning with
national educational priorities.

5. Conclusion

This review shows that integrating local cultural values into curriculum
development offers meaningful contributions to students’ identity formation,
moral development, and learning engagement. The analysis across the selected
studies demonstrates that culturally grounded curricular practices help create
learning environments that are more relevant, inclusive, and connected to students
lived experiences. At the same time, the comparison between Indonesian and
international contexts illustrates that cultural integration is valued globally,
although its implementation varies depending on teacher readiness, curriculum
flexibility, and the level of institutional support available.

Although the overall patterns observed in the reviewed literature are
consistent, the findings also indicate several challenges that must be acknowledged.
Many studies highlight limited teacher preparation, uneven policy implementation,
and restricted access to culturally contextualized learning resources. These issues
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suggest that cultural integration, while conceptually strong, still requires stronger
structural support to be translated into effective classroom practice. The review
further shows that inconsistencies across regions in Indonesia may influence how
cultural values appear in the curriculum, making broad generalizations difficult
and calling for careful interpretation.

Based on these insights, future research is encouraged to examine
classroom practices more closely. Studies that involve direct observation, teacher
reflections, or collaborative action research may provide richer evidence on how
cultural values function in real instructional situations. It would also be beneficial
for future work to explore practical models of collaboration between teachers,
policymakers, and local communities to strengthen the sustainability of culturally
responsive curriculum design. Expanding investigations across diverse regional
and cultural settings will help ensure that the development of culturally grounded
education continues to evolve in ways that are both contextually relevant and
responsive to broader educational goals.
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