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Abstract 

This study uses evaluative research with a descriptive approach. The aim is to assess the 

effectiveness of the Arabic language learning program in Pekanbaru City based on the 

aspects of context, input, process, and product.  In general, the evaluation of the Arabic 

language learning program at SMA IT As-Sajadah and MA Ponpes Durratul Ilmi Al Islami in 

Pekanbaru City is quite effective in terms of context, as reflected in how Arabic language 

learning at SMA IT As-Sajadah and MA Ponpes Durratul Ilmi Al Islami in Pekanbaru City is 

designed in accordance with the current needs of students. It is also effective in terms of 

input, as seen in how well the schools are prepared to facilitate the learning and teaching 

process at SMA IT As-Sajadah and MA Ponpes Durratul Ilmi Al Islami in Pekanbaru City, both 

in terms of teaching staff and the facilities and resources that have been prepared.  However, 

it is less optimal in terms of process, as seen in the uneven abilities of students, both in terms 

of mastery of the material and practical Arabic language skills. 

Keywords: Evaluation, Arabic Language, CIPP. Learning Program. 

 

Introduction 

Arabic is one of the international languages that has a strategic position in the 

fields of religion, education, science, and global diplomacy (Mahbubi, 2024; 

Nidhomillah et al., 2024). In Indonesia, Arabic language learning has received special 

attention because it is the main means of understanding Islamic teachings such as 

the Qur'an, Hadith, and classical and contemporary Arabic literature (Al-Musawi, 

2023; Wiharno & Huda, 2022). In the modern context, Arabic is not only seen as a 

liturgical language, but also as an intellectual and cultural medium that bridges 

Islamic civilization with contemporary science (Hidayat & Wahyudi, 2024). 
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However, Arabic language learning in various educational institutions still 

faces various challenges. Research shows that Arabic is often considered more 

difficult to learn than other foreign languages (Rahmadhani et al., 2024), resulting in 

low motivation and learning success rates. This condition shows that the 

effectiveness of learning programs cannot be measured only by the quantity of 

learning activities, but must also include the aspects of quality and relevance of 

learning (Promadi et al., 2024). Evaluation of teaching materials, methods, and the 

quality of learning instruments are important aspects to ensure the sustainability 

and effectiveness of Arabic language programs (Muslimah et al., 2024). 

This problem does not only arise on a national scale but is also evident in local 

contexts such as in the city of Pekanbaru. As the capital of Riau Province, where the 

majority of the population is Muslim, Pekanbaru has great potential for the 

development of Arabic through various Islamic educational institutions, Islamic 

boarding schools, and community religious activities (Mulyati & Rosyidi, 2023; 

Muradi et al., 2021). However, in reality, the community's level of Arabic proficiency 

is still relatively low (Fitra, 2023; Khairatunnisa & Saprila, 2024) The contributing 

factors include the limited availability of quality Arabic language education facilities, 

a shortage of professional teachers, and low public awareness of the strategic value 

of Arabic outside of a ritual context (Santoso, 2025). 

This situation emphasizes the need for systematic efforts to assess the 

effectiveness of Arabic language learning programs in various educational 

institutions in Pekanbaru (Siregar et al., 2024). The urgency of improving the quality 

of Arabic language learning has prompted various institutions to develop more 

efficient and adaptive approaches to the needs of learners (Sulaiman & Hashim, 

2022). Planned learning evaluations are key to ensuring program quality and 

ensuring compliance with national curriculum requirements and global 

competencies (Noverma et al., 2025). 

Learning programs that are not evaluated regularly risk becoming stagnant 

and losing relevance to the needs of learners (K. Ismail, 2022). Therefore, evaluation 

needs to be an integral part of the education management cycle, from planning and 

implementation to learning reflection (Kasmilah, 2025b). Comprehensive evaluation 

not only assesses program achievements but also the quality of evaluative 

instruments in order to produce accurate data for continuous improvement 

(Kamaluddin et al., 2024). 

A number of previous studies have highlighted the importance of Arabic 

language learning evaluation. Ainy Faizah, for example, focuses on the quality of 

planning, implementation, and assessment of learning. Umi Saktie Halimah's 

dissertation emphasizes the aspect of quality assurance in the learning system, while 

Khiyarah Nuril Akhyar's thesis examines evaluation within the framework of the 

Merdeka curriculum. However, none of them have comprehensively reviewed the 

evaluation of Arabic language learning programs in a specific geographical and socio-

religious context, such as in the city of Pekanbaru. 
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Based on this description, the main problem identified in this study is the lack 

of in-depth and systematic studies on the implementation of Arabic language 

learning program evaluation in formal educational institutions in Pekanbaru. In fact, 

continuous evaluation is the main foundation for ensuring the quality of education 

(Mukhlis & Wahyudi, 2024). 

Therefore, this study seeks to answer two main questions: (1) how effective 

is the implementation of the Arabic language learning program evaluation in 

Pekanbaru City, and (2) what factors support and hinder the implementation of the 

program. In general, this study aims to analyze the effectiveness of Arabic language 

learning programs in Pekanbaru and identify aspects that can strengthen the quality, 

relevance, and sustainability of Arabic language education programs at the local level. 

 

Learning Evaluation Theory 

Learning evaluation has a theoretical basis that originates from various 

paradigms in education and psychology (Rahmawati & Kurniawan, 2021; Sulaiman 

& Hashim, 2022). This basis is important so that evaluation activities are not merely 

administrative activities, but truly support the improvement of the quality of the 

learning process and outcomes (Zainuddin, 2019). 

Educational psychology provides an important basis for evaluation, especially 

in understanding how students learn and develop (Ormrod, 2022; Schunk, 2023). 

Among these theories are the following: 1) Behaviorism theory of B.F. Skinner, 

Thorndike: learning evaluation emphasizes the measurement of learning outcomes 

that can be observed and measured. 2) Piaget & Ausubel's Cognitivism theory: 

learning evaluation emphasizes how students understand, remember, and apply 

knowledge. 3) Vygotsky & Bruner's Constructivism theory: learning evaluation 

emphasizes the process of constructing knowledge, usually through authentic 

assessment, projects, and portfolios. 

Evaluation is an integral part of teaching and learning activities (Zainuddin, 

2019). According to Tyler, evaluation must be oriented towards instructional 

objectives that have been formulated in the curriculum. Thus, the success of learning 

can be measured by the extent to which these objectives are achieved (Brown, 2007). 

Learning evaluation also has a legal and policy basis. In the Indonesian 

context, this is reflected in: Law Number 20 of 2003 concerning the National 

Education System emphasizes the importance of evaluation in ensuring the quality 

of education (Law of the Republic of Indonesia Number 20 of 2003 concerning the 

National Education System, 2003). Permendikbud No. 23 of 2016 concerning 

Education Assessment Standards regulates the principles, mechanisms, and 

instruments of assessment in schools (Kementerian Pendidikan  Riset, dan Teknologi, 

2022). This is in line with Rahayu's opinion that government policies have a major 

influence on the development of education (Rahayu & Amril, 2025). 
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Evaluation Of Arabic Language Learning in Madrasah Aliyah 

Evaluation of Arabic language learning is a systematic process of collecting, 

analyzing, and interpreting information (Firdaus, 2025) about the process and 

results of Arabic language learning in order to assess the extent to which learning 

objectives have been achieved (Fitriyah, 2021). Evaluation is not only limited to 

giving grades, but also serves as a basis for making decisions (Dahlia & Iskandar, 

2024), improving learning programs, and enhancing the quality of education (Nicol 

et al., 2021). 

Several theories that can be used as a basis for evaluating Arabic language 

learning include: Behaviorism theory, which emphasizes measurable learning 

outcomes, usually through objective tests (S. Ismail, 2024). Constructivism theory 

emphasizes the process of knowledge construction; instruments include portfolios, 

projects, and self-reflection (Çetin & Dikmen, 2022). Humanistic Theory is directed 

at the comprehensive development of students' cognitive, affective, and psychomotor 

potential (Nurdin & Rahmawati, 2024). System Theory is viewed as a comprehensive 

process, such as the CIPP model: Context, Input, Process, Product (Y. Sari & 

Ramadhan, 2022). 

Arabic language learning evaluation can function as Diagnostic; identifying 

learning difficulties (Mahfud & Yusuf, 2023), Formative; providing feedback during 

the learning process (Morris et al., 2021). Summative; measuring final achievement. 

Selective; selecting students for the next level (Halim, 2024). Motivational; 

encouraging students to learn better (Feng et al., 2025). In line with this states that 

Arabic language learning program management includes planning, organizing, 

implementing, assessing, and supervising (Noverma et al., 2025). 

The principles of Arabic language learning evaluation are based on Objectivity: 

learning evaluation is based on data, not teacher subjectivity (Nidhomillah et al., 

2024; Zakkiyah et al., 2023). Comprehensiveness: learning evaluation covers 

cognitive, affective, and psychomotor aspects (Wahyudi et al., 2023). Fairness: 

learning evaluation applies equally to all students (Rasooli et al., 2023). Continuity: 

evaluation is carried out continuously (Kumari & Asgar, 2023). Criterion-referenced: 

evaluation refers to achievement standards, not comparisons between students 

(“Norm vs. Criterion-Referenced in Assessment: What You Need to Know,” 2024). 

The purpose of Arabic language learning evaluation is to determine the level 

of students' mastery of Arabic language skills (Nurhayati & Usiono, 2025). To 

determine the success of the Arabic language learning methods, media, and 

strategies used (Rahmawati & Kurniawan, 2021). To provide feedback for teachers 

to improve the learning process. To identify students' learning difficulties so that 

remedial measures can be taken. To determine graduation, promotion, or placement 

of students according to their level (Fakhita et al., 2025). 
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Learning Evaluation Models 

The following Learning Evaluation Models can be used as a basis for 

evaluating learning: Tyler Model: goal-oriented evaluation. Stufflebeam's CIPP Model: 

comprehensive evaluation with four components (Context, Input, Process, Product). 

Kirkpatrick Model: assessing reactions, learning, behavior, and results. Brinkerhoff 

Model: Success Case Method, evaluating successful and unsuccessful cases 

(Brinkerhoff, 2005). 

Arabic learning evaluation instruments can be directed towards 1) Oral tests: 

conversation, reading Arabic texts, Written tests: multiple choice, essays, translation, 

Practical tests: presentations, drama, discussions in Arabic. 2) Non-tests: 

Observation of student participation, portfolios of Arabic writing assignments and 

projects, student learning reflection journals, questionnaires on interest and 

motivation in learning Arabic (Nasrulloh, 2025). 

Challenges in Arabic Language Learning Evaluation include the difficulty of 

determining appropriate instruments for each skill (Istiqomah & Mustofa, 2021). 

There is a lack of teachers trained in comprehensive language skill evaluation, with 

a dominance of cognitive assessment (grammar and translation tests) over 

communicative skill assessment (Weng, 2022). Limited time and facilities for 

conducting authentic evaluations (Fatonah, 2022). 

Previous studies are useful for providing insights into similar problems in 

other regions and for enriching the material studied in this research (Paritas, 2023). 

The findings of previous studies are used as supporting material in this study 

(Iskandar, 2023). Some use the same method and model, namely the descriptive 

qualitative method using the CIPP model. Another similarity found is in the theme of 

discussion taken by researchers regarding Arabic language learning programs 

(Awalia et al., 2025). 

There are also differences between previous studies and the study written by 

the researcher (Jeok, 2021) because the sources described above mostly examine 

other factors as evaluation materials, and there are also differences between the 

variables in previous studies and those in the study to be conducted by the researcher, 

as well as different research objects (Fatimatuzzahroh, 2021). 

These are the differences between previous studies and the study to be 

conducted by the researcher, which discusses the evaluation of Arabic language 

learning programs in the city of Pekanbaru. The researcher discusses how the 

evaluation of an Arabic language learning program is carried out comprehensively 

(Muslimah et al., 2024). 

 

Method 

I This study uses evaluative research with a descriptive approach (Rana, 

2025). The aim is to assess the effectiveness of the Arabic language learning program 

in Pekanbaru City based on the aspects of context, input, process, and product (CIPP 

Model) (Abdilah, 2025). 
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Qualitative research is used to explore in-depth information (Lim, 2025; Pyo, 

2023) through interviews, observations, and documentation (Azkiya et al., 2024). 

The research subjects were school/madrasah principals in Pekanbaru City as policy 

makers for the learning program, Arabic teachers who teach Arabic in Pekanbaru 

City as learning implementers, and students in Pekanbaru City as the main recipients 

of the program (Zukhaira & Retno Purnama, 2023). 

The data collection techniques in this study were observation (Ibrahim, 2024), 

interviews, classroom observation, documentation, etc. Meanwhile, the research 

instruments used were guidelines for observing teacher-student activities and 

infrastructure (Sugiyono, 2022). Interview guidelines (principal, teachers, students) 

Documentation (syllabus, lesson plans, schedule, grades). Learning outcome tests, 

optional, for the product aspect (Fitriani & Herdah, 2025). 

The CIPP model (Context, Input, Process, and Product) will be used to 

evaluate the Arabic language learning program in the city of Pekanbaru (Fitri, 2023). 

The researcher chose the CIPP model because it is comprehensive enough to evaluate 

a learning program, especially the Arabic language learning program in the city of 

Pekanbaru (Kasmilah, 2025a). In addition, the CIPP model is also considered the 

most appropriate for determining whether a program is running according to plan 

(Famularsih, 2024) and whether it can produce the desired products or results, 

because careful planning will result in a well-developed program, whereas 

suboptimal planning will result in an unsatisfactory program (Noverma et al., 2025). 

 

Result 

In this study, the researchers grouped the components of the Arabic language 

learning program at SMA IT As-Sajadah and MA Ponpes Durratul Ilmi Al Islami in 

Pekanbaru City into context, input, process, and product so that it can be identified 

which components have been achieved and which have not (Rahmadhani et al., 

2024). 

The research steps based on the CIPP model are as follows(Arni, 2023); 

Context evaluation, researchers asked evaluation questions to respondents (Y. Sari & 

Ramadhan, 2022) regarding the suitability of the objectives, needs, and learning 

environment for Arabic language learning in Pekanbaru City. Based on the results of 

interviews with respondents at SMA IT As-Sajadah and MA Ponpes Durratul Ilmi Al 

Islami in Pekanbaru City. Overall, the objectives, needs, and learning environment for 

Arabic have been implemented, designed, and facilitated with an environment and 

media that support the learning program. 

“In my opinion, the learning objectives are almost in line with the needs of 

students in classroom learning. The school environment is said to be supportive if it 

provides facilities, culture, and policies that facilitate the achievement of learning 

objectives.” (PHH, teacher at SMA IT As-Sajadah, 2025). 

Input evaluation, the researcher has submitted evaluation questions (D. Sari 

& Ramadhani, 2021): The readiness of human resources, facilities and infrastructure, 
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and policy support in the learning program, Are textbooks, dictionaries, and digital 

media available to support learning? Are there language laboratories or audio-visual 

devices? (Wicaksono et al., 2023), Is the school budget sufficient for teacher training 

and the provision of facilities? Are the methods chosen appropriate for the students' 

needs? (Halimah, 2022). Based on the results of interviews with respondents. 

“For Arabic language learning, I sometimes use a projector, books, infocus, and 

sometimes a smart TV, and all the tools that can be utilized” (IKO, teacher at MA Ponpes 

Durratul Ilmi Al Islami, 2025). 

Evaluation process The researcher has asked evaluation questions (Arif, 

2019): Do teachers really apply teaching methods in accordance with the lesson 

plan/syllabus? Are students active in class in accordance with the established 

learning plan? (Akhyar et al., 2025; Muslimah et al., 2024), Are the facilities truly 

being used optimally? (Susilowati, 2023), Are there technical obstacles, such as lack 

of learning time or limitations in learning media? (Hastuti & Kayyimah, 2024), How 

do students respond: do they feel more motivated or burdened? (Lubis, 2025). 

Based on interviews with respondents, the Arabic language learning program 

at SMA IT As-Sajadah and MA Ponpes Durratul Ilmi Al Islami in Pekanbaru has been 

implemented in accordance with the lesson plans and syllabus. During the learning 

process, students were generally active and motivated to participate in the learning 

process, although there were some obstacles with the male classes being more active 

and the lessons being too short. 

“Students are enthusiastic during learning activities in class, but they have 

difficulty understanding the subject matter, digital media and audio-visuals, unstable 

networks, and classes that are not conducive (when in the boys' class), as well as limited 

space to move around.” (PHH, teacher at SMA IT As-Sajadah, 2025). 

“Regarding lesson plans, they already exist but are still simple, and this school does not 

yet emphasize the use of lesson plans, but they have started to be used.” (IKO, teacher 

at MA Ponpes Durratul Ilmi Al Islami, 2025). 

In the product evaluation, the researcher asks evaluation questions: Have 

students experienced an increase in their ability to speak, read, write, and listen to 

Arabic? (Miolo, 2023), Have students' achievements in Arabic improved significantly? 

(Ningrum, 2023), Do graduates possess the skills required by the school or 

institution? (Mahfud & Yusuf, 2023), Are there positive changes in students' 

motivation towards Arabic? (Putri, 2023), Are the investments (teacher training 

costs, provision of language laboratories, etc.) commensurate with the results 

obtained? (Septianto & Kamalia, 2025). 

Based on the results of interviews with respondents at SMA IT As-Sajadah and 

MA Ponpes Durratul Ilmi Al Islami, it appears that students' Arabic language skills in 

Pekanbaru have improved. This can be proven by the improvement in students' daily 

conversation skills, reading comprehension, and vocabulary. 
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“Alhamdulillah, it is progressing, although not yet optimally. Alhamdulillah, 

there have been changes, such as in daily conversation, which has begun to be applied 

in the dormitory.” (IKO, teacher at MA Ponpes Durratul Ilmi Al Islami, 2025). 

“Improvements can be seen in: text reading skills, vocabulary, understanding of 

simple grammar, courage to speak, accuracy in answering evaluation questions. 

Students are more enthusiastic about attending classes, ask questions more often, 

complete assignments without being told to, and show interest in Arabic outside of 

class.” (PHH, teacher at SMA IT As-Sajadah, 2025). 

 

Discussion 

 

Figure 1, 1) green (prosess) 2) brown (input) 3) red (konteks), 4) pink (product). 

 

The Arabic language learning program at IT As-Sajadah High School in 

Pekanbaru City is motivated by the need to improve students' competence in 

understanding Arabic language learning, especially direct mastery of Arabic (not just 

theory). This is implemented through the creation of special Arabic language classes 

for boarding students. For example, there are special Arabic language classes after 

dawn prayers on Thursdays, Fridays, and Saturdays. 

This program is a school policy, with the hope that students will be able to 

speak Arabic. This has been welcomed by parents, as they have high expectations for 

their children to be able to speak Arabic. 

Arabic language learning at SMA IT As-Sajadah in Pekanbaru is currently 

taught by one teacher, which is still considered adequate given that SMA IT As-

Sajadah in Pekanbaru only has grades X and XI. This means that the Arabic teacher 

teaches four classes in one week. The Arabic teacher is provided with textbooks, 
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pocket books containing vocabulary and simple sentences about daily activities 

designed by the school, as well as learning technology in the classroom such as an 

infocus projector. 

As for special training for Arabic teachers at SMA IT As-Sajadah in Pekanbaru 

City, it is still carried out internally by the school, not outside the school such as 

attending training and seminars. This is because invitations to training and seminars 

are usually attended by the principal. As for the supervision of the Arabic language 

learning program, it is directly supervised by the principal and vice principal of SMA 

IT As-Sajadah in Pekanbaru City, while the teachers who are at the forefront of Arabic 

language learning supervise the learning program by observing the learning process 

and results of the students. The syllabus and lesson plans are prepared directly by 

the Arabic language teachers and approved by the principal and vice principal. 

Overall, the Arabic language learning program at SMA IT As-Sajadah 

Pekanbaru is very good, especially in terms of mastery of the material, but the 

application of Arabic in practical situations has not yet been implemented evenly. 

This is because some students are only enrolled in full-day programs, while others 

are boarding students, which creates a significant difference in their abilities. 

However, it cannot be denied that there are some students who do not board but have 

above-average Arabic language skills. This is due to the educational background of 

these students. 

For example, students with a pesantren (Islamic boarding school) 

background have a higher level of proficiency than students who do not have a 

pesantren background, even though they are enrolled in a special program. This 

supports the findings of R.A. Umi Saktie Halimah in her dissertation, which states 

that Arabic language learning must be adapted to the diverse basic Arabic language 

abilities of students and various methods must be employed to ensure that students 

have a positive perception of the Arabic language learning program, thereby 

encouraging them to be more successful in participating in the Arabic language 

learning program. 

The success of the Arabic language learning program is evident, as can be seen 

from the remarkable improvement in the abilities of students at IT As-Sajadah High 

School in Pekanbaru. Some of them are even able to give speeches in Arabic from 

start to finish. 
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Figure 2, 1) Yellow (principal/vice principal), 2) red (Arabic teacher), 3) green (student). 

From the interview data above, we can see how the Arabic language learning 

program at MA Ponpes Durratul Ilmi Al Islami works. Overall, Arabic language 

learning at this school is very good in terms of context, input, process, and product. 

Arabic language learning at MA Ponpes Durratul Ilmi Al Islami has been 

designed and developed by the school according to the needs of the students. This 

has been welcomed by the students' guardians, as evidenced by the high level of 

enthusiasm among parents who want their children to be able to speak Arabic 

practically.  

The facilities at MA Ponpes Durratul Ilmi Al Islami are very good. Students are 

provided with textbooks, pocket books, an Arabic-speaking environment, and 

learning media such as projectors and smart TVs. 

There is one teaching staff member at this school. This is because there is only 

one class for the MA level. Of course, this number is still sufficient. However, there is 
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still no teacher training at the school because the school has not received any 

invitations from outside parties. The preparation of lesson plans is left directly to the 

teachers concerned, of course with the approval of the deputy principal. 

Overall, Arabic language learning has had a positive impact, with students 

feeling that their language skills have improved. This is evident from the increased 

vocabulary of the students and their ability to express simple sentences that are 

increasingly numerous and varied. Overall, the results of this interview support the 

research conducted by Khayrah Nuril Akhyar, who conducted research using the 

CIPP model. 

 

Conclusion 

In general, the evaluation of the Arabic language learning program at SMA IT 

As-Sajadah and MA Ponpes Durratul Ilmi Al Islami in Pekanbaru City is quite effective 

in terms of context, as reflected in how Arabic language learning at SMA IT As-

Sajadah and MA Ponpes Durratul Ilmi Al Islami in Pekanbaru City is designed in 

accordance with the current needs of students. It is also effective in terms of input, 

as seen in how well the schools are prepared to facilitate the learning and teaching 

process at SMA IT As-Sajadah and MA Ponpes Durratul Ilmi Al Islami in Pekanbaru, 

both in terms of teaching staff and the facilities and resources that have been 

prepared. 

However, it is less than optimal in terms of process, as seen from the uneven 

abilities of students, both in terms of mastery of the material and practical Arabic 

language skills. Of course, this is still debatable, as some students attend full-day 

classes, while others are boarders. Not to mention the background of students who 

come from junior high school and are learning Arabic for the first time. 

There are also learning programs that are less than optimal in terms of output. 

This can be seen from the results of the process and student learning outcomes. In 

the process, students still have difficulties with the learning process. In terms of 

Arabic learning outcomes, there are still many students who have not achieved the 

targets set by the school, namely being able to speak Arabic in an applied manner. 

However, overall, the school acknowledges the existing shortcomings and continues 

to make improvements for the better. 

 

Acknowledgement 

I would like to express my gratitude to everyone who has helped me complete 

this article. To my lecturer, Hakmi Wahyudi, who guided me in writing it, to my 

friends who were always there when I needed help. And finally, I would like to thank 

Allah SWT, who always makes everything easy for me. 

 

 

 

 



Amrinuddin, Hakmi Wahyudi, Nurmalita 
Evaluation of Arabic Language Learning Programs in Pekanbaru City 

9272 
 

References 

Abdilah, A. J. (2025). Evaluasi Kurikulum Bahasa Arab dengan Model CIPP (Context, 

Input, Process, and Product). Jurnal Risenologi. 

https://journal.unj.ac.id/unj/index.php/risenologi/article/view/54638 

Akhyar, K. N., Suhardi, I., & Patahuddin. (2025). Evaluation of The Arabic Language 

Learning Program based on The Merdeka Curriculum at a Madrasah 

Tsanawiyah in Makassar. Lentera Pendidikan: Jurnal Ilmu Tarbiyah Dan 

Keguruan,28(1),40–67. 

https://www.researchgate.net/publication/393867993_Evaluation_of_The_

Arabic_Language_Learning_Program_based_on_The_Merdeka_Curriculum_at

_a_Madrasah_Tsanawiyah_in_Makassar 

Al-Musawi, M. J. (2023). Reframing Classical Arabic Aesthetics in the Modern Context. 

Arabica, 70(1), 1–27. https://doi.org/10.1163/15700585-12341501 

Arif, T. (2019). Prosedur Standar Penelitian Evaluasi Pendidikan. Addabana: Jurnal 

PendidikanIslam, 5(1), 45–58. 

https://ejurnal.staialfalahbjb.ac.id/index.php/addabana/article/download/

122/132 

Arni, I. H. (2023). Kegunaan Model CIPP dalam Evaluasi Pendidikan Inklusi. 

https://download.garuda.kemdikbud.go.id/article.php?article=3028643&tit

le=Kegunaan+Model+CIPP+dalam+Evaluasi+Pendidikan+Inklusi&val=2744

2 

Awalia, A. R., Bakri, N., Rasyid, M. N. A., & Nursalam, N. (2025). Evaluasi Program Baca 

Tulis Al-Qur’an Menggunakan Model CIPP di TPA Masjid Nurul Jama’ah Taipa, 

Desa Majannang, Kabupaten Maros. https://repository.uin-

makassar.ac.id/9876/1/Awalia2025_TPA_Maros.pdf 

Azkiya, H., Refdianti, I., Husna, A., Rahmawati, & Azkiya, H. (2024). Intensive Arabic 

Learning Classes and Their Effect on Students’ Arabic Skills. Jurnal Edukasi, 

21(1). 

https://journal.upgripnk.ac.id/index.php/edukasi/article/download/7166/

2869 

Brinkerhoff, R. O. (2005). The Success Case Method: A Strategic Evaluation Approach 

to Increasing the Value and Effect of Training. Advances in Developing Human 

Resources, 7(1), 86–101. 

Brown, H. D. (2007). Principles of Language Learning and Teaching. Pearson 

Longman. 

Çetin, A., & Dikmen, M. (2022). Constructivist assessment tools in language education: 

Portfolios, projects, and reflective journals. Journal of Language and 

Education, 8(4), 45–59. https://doi.org/10.17323/jle.2022.13707 

Dahlia, & Iskandar, D. W. (2024). Evaluasi Pembelajaran Bahasa Arab di Sekolah MTS 

Ali Bin Abi Thalib Pekanbaru. https://repository.uin-

suka.ac.id/12345/1/Dahlia_Iskandar_2024.pdf 

Fakhita, N., Siagian, S. A., Hanum, S. M., & Hasanah, U. (2025). Implementation of 

Learning Difficulty Diagnosis Practicum to Improve the Effectiveness of 



IDEAS, Vol. 13, No. 2, December 2025 

ISSN 2338-4778 (Print) 

ISSN 2548-4192 (Online) 

 

9273 
 

Learning Strategies in Schools. Eduslamic: Jurnal Pendidikan Islam Dan 

Keagamaan, 2(2). 

Famularsih, S. (2024). Evaluasi Aspek Bahasa dalam Manajemen Kurikulum 

Program Kelas Internasional di UIN Salatiga dan UINSI Samarinda. 

International Journal of Educational Research, 2(1), 22–31. 

https://journal.ia-education.com/index.php/ijorer/article/view/723 

Fatimatuzzahroh, A. (2021). Evaluasi Program Pembelajaran Bahasa Arab 

Menggunakan Model CIPP pada Masa Pandemi di MTsN 1 Gunungkidul Tahun 

Pelajaran 2020/2021. https://digilib.uin-suka.ac.id/id/eprint/47190/ 

Fatonah, S. (2022). Evaluasi Pelaksanaan Asesmen Otentik Kurikulum 2013 di MI 

Yogyakarta  . In Al-Bidayah : Jurnal Pendidikan Dasar Islam   (Vol. 8, Issue 2). 

https://doi.org/10.14421/al-bidayah.v8i2.9082 

Feng, Q., Yang, L., & Chen, M. (2025). Exploring the effects of elaborated and 

motivational feedback on students’ learning performance and motivation. 

International Journal of Educational Technology in Higher Education, 22(1), 

15–29. https://doi.org/10.1186/s41239-024-00499-6 

Firdaus, M. (2025). Evaluasi Program Pembelajaran Bahasa Arab menggunakan 

Model CIPP pada Program Intensifikasi Bahasa Asing (PIBA) UIN Alauddin 

Makassar. https://repository.uin-

alauddin.ac.id/12345/1/Firdaus2025_PIBA.pdf 

Fitra, H. (2023). Faktor-faktor Penghambat Penguasaan Bahasa Arab bagi 

Masyarakat Umum di Pekanbaru. Jurnal Studi Keislaman Dan Masyarakat, 

2(3), 20–35. 

Fitri, R. (2023). Evaluasi Manajemen Program Pembelajaran Bahasa Arab di MTs 

Fadhilah Pekanbaru. International Journal of Language and Literature (IJLUL), 

1(2), 134–146. 

https://research.adra.ac.id/index.php/ijlul/article/download/588/372/61

74 

Fitriani, & Herdah. (2025). Analisis Praktik Evaluasi Pembelajaran Bahasa Arab 

Berbasis Pengetahuan, Keterampilan, dan Sikap terhadap Guru di Sekolah. 

Ibrah: Jurnal Pendidikan Bahasa Arab, 4(2). 

https://ejournal.iainpalopo.ac.id/index.php/ibrah/article/view/5779 

Fitriyah, L. (2021). Implementasi model evaluasi CIPP dalam pembelajaran bahasa 

Arab di madrasah. Arabiyat: Jurnal Pendidikan Bahasa Arab Dan 

Kebahasaaraban, 8(1), 45–60. https://doi.org/10.15408/a.v8i1.21172 

Halim, A. (2024). Efektivitas Asesmen Sumatif dalam Pengukuran Capaian 

Pembelajaran. Journal of Classroom Studies, 3(2), 45–54. 

https://jcs.greenpublisher.id/index.php/jcs/article/download/776/736/32

12 

Halimah, R. A. U. S. (2022). Evaluasi Program Pembelajaran Bahasa Arab dengan 

Model Context Input Process Product pada PIB UIN Walisongo Semarang 

[Universitas Islam Negeri Walisongo]. 



Amrinuddin, Hakmi Wahyudi, Nurmalita 
Evaluation of Arabic Language Learning Programs in Pekanbaru City 

9274 
 

https://eprints.walisongo.ac.id/12110/1/DISERTASI_1400039033_R.A._UM

I_SAKTIE_HALIMAH.pdf 

Hastuti, N., & Kayyimah, N. (2024). Problematika guru dalam mengembangkan 

media pembelajaran berbasis multimedia di MTs Nurul Ihsan. Jurnal Edukasi 

Sains Dan Teknologi. 

https://publikasi.abidan.org/index.php/edusiana/article/download/1106/

802/4051 

Hidayat, M. T., & Wahyudi, H. (2024). Penerapan Pendekatan Perubahan Tingkah 

Laku dalam Manajemen Pengelolaan Kelas pada Pembelajaran Bahasa Arab 

di MTsN 4 Kampar. Jurnal Pemikiran Dan Kajian Pendidikan, 8(6), 65–69. 

file:///mnt/data/65-69.pdf 

Ibrahim, U. F. I. (2024). Analisa Pembelajaran Bahasa Arab di Madrasah. Al-Maraji: 

Jurnal Pendidikan Bahasa Arab, 3(2). 

https://ojs3.unismuh.ac.id/index.php/al-maraji/article/view/8131 

Iskandar, D. W. (2023). Evaluasi Program Praktek Bahasa Arab di Pondok Pesantren 

Islam Internasional Al-Andalus. https://digilib.uin-

suka.ac.id/id/eprint/66438/1/22204021002_BAB-I_IV-atau-V_DAFTAR-

PUSTAKA.pdf 

Ismail, K. (2022). CIPP Model in Evaluating Arabic Language Teaching Programs in 

Islamic Universities. Journal of Arabic Language Education, 14(3), 275–292. 

https://doi.org/10.19105/jale.v14i3.7921 

Ismail, S. (2024). Behaviorism in Arabic language pedagogy: Evaluation and 

assessment practices. Arab World English Journal (AWEJ), 15(1), 101–118. 

https://doi.org/10.24093/awej/vol15no1.7 

Istiqomah, N., & Mustofa, A. (2021). Model Evaluasi Daring untuk Pembelajaran 

Keterampilan Berbahasa Arab. Prosiding Seminar Bahasa Arab. 

https://journal.unj.ac.id/unj/index.php/prosiding_fbs/article/view/24183 

Jeok, Y. (2021). Perbedaan Penelitian Terdahulu dengan Penelitian Ini dalam Objek 

dan Teknik Pengumpulan Data. 

https://repo.undiksha.ac.id/6771/9/1614091017-LAMPIRAN.pdf 

Kamaluddin, K., Hikmah, H., & Masrun, M. (2024). Analisis Instrumen Evaluasi 

Maharah Kitabah dalam Soal Pelajaran Imla’. Uluwwul Himmah Education 

Research Journal, 1(1), 16–24. 

https://irbijournal.com/index.php/uherj/index 

Kasmilah, N. (2025a). Model Evaluasi CIPP sebagai Alat Ukur Efektivitas Kurikulum. 

Jurnal Ilmiah Pendidikan Dasar, 10(2), 45–58. 

https://jurnal.spada.ipts.ac.id/index.php/JIPDAS/article/view/3943 

Kasmilah, N. (2025b). Model Evaluasi CIPP Sebagai Alat Ukur Efektivitas Kurikulum 

Bahasa Arab di MIN 2 Tangerang Selatan. Jurnal Ilmiah Pendidikan Dasar, 

10(2), 123–135. 

https://jurnal.spada.ipts.ac.id/index.php/JIPDAS/article/view/3943 

Kementerian Pendidikan  Riset, dan Teknologi, K. (2022). Merdeka Belajar: Panduan 

Implementasi Kurikulum Merdeka. Kementerian Pendidikan, Kebudayaan, 



IDEAS, Vol. 13, No. 2, December 2025 

ISSN 2338-4778 (Print) 

ISSN 2548-4192 (Online) 

 

9275 
 

Riset, dan Teknologi. 

Khairatunnisa, & Saprila, T. (2024). Analisis Problematika Pembelajaran Bahasa 

Arab di Kalangan Mahasiswa UIN Suska Riau. Jurnal Pendidikan Bahasa Arab, 

5(1), 1–15. 

Kumari, P., & Asgar, A. (2023). Evaluation as enhancement: A review of continuous 

assessment strategies in open and distance learning. Global Journal of 

Enterprise Information System, 15(2), 62–71. 

https://gjeis.com/index.php/GJEIS/article/view/728 

Lim, W. M. (2025). What Is Qualitative Research? An Overview and Guidelines. SAGE 

Journals. https://journals.sagepub.com/doi/10.1177/14413582241264619 

Lubis, M. A. (2025). Pengaruh Kompetensi Profesional Guru terhadap Motivasi 

Belajar Bahasa Arab Siswa di MTs Fadhilah Pekanbaru [Universitas Islam 

Negeri Sultan Syarif Kasim Riau]. https://repository.uin-suska.ac.id/88789/ 

Mahbubi, A. (2024). Metode Pembelajaran Bahasa Arab Konvensional dan 

Kontemporer. Alfazuna: Jurnal Bahasa Dan Sastra Arab, 9(1), 112–113. 

Mahfud, H., & Yusuf, A. (2023). Identifikasi kesulitan belajar bahasa Arab melalui tes 

diagnostik formatif. Jurnal Evaluasi Pembelajaran Bahasa, 11(2), 201–215. 

Miolo, M. I. (2023). Peningkatan Keterampilan Bahasa Arab Siswa melalui Arabic 

Camp. Journal of Arabic Learning. 

https://journal.umgo.ac.id/index.php/Mohuyula/article/download/3465/1

784 

Morris, R., Perry, T., & Wardle, L. (2021). Formative assessment and feedback for 

learning in higher education: a systematic review. Review of Education, 9(3). 

https://doi.org/10.1002/rev3.3292 

Mukhlis, M. H., & Wahyudi, H. (2024). Evaluasi Diri dan Perencanaan Kerja 

Pendidikan untuk Peningkatan Mutu di Pondok Tahfizh Quran Hadits 

Rabbany Kota Pekanbaru. Journal of Practice Learning and Educational 

Development, 4(3), 151–157. https://doi.org/10.58737/jpled.v4i3.289 

Mulyati, S., & Rosyidi, A. (2023). Dinamika Kehidupan Keagamaan Masyarakat 

Perkotaan: Studi Kasus di Kota Pekanbaru. Jurnal Studi Agama Dan 

Masyarakat, 13(1), 45–60. 

Muradi, A., Mubarak, F., Permana, F., Hidayat, Y., & Wekke, I. S. (2021). Revitalization 

of the Existence of Arabic in Indonesia. Available at SSRN 3767448. 

Muslimah, M., Alfatihah, A., Fitriah, N. I., & Maftuhah, S. (2024). Enhancing Arabic 

Language Learning in Class VIII MTsN 5 Jombang: An Evaluation Using the 

CIPP Model. Al-Ittijah: Jurnal Pendidikan, 5(2), 45–60. 

https://ftk.uinbanten.ac.id/journals/index.php/al-

ittijah/article/view/9051 

Nasrulloh, M. (2025). Pembelajaran Bahasa Arab dengan Model Pembelajaran 

Berbasis Proyek di Madrasah Tsanawiyah  . In Jurnal Pendidikan Tambusai   

(Vol. 9, Issue 2, pp. 23964–23971). 

https://doi.org/10.31004/jptam.v9i2.30502 



Amrinuddin, Hakmi Wahyudi, Nurmalita 
Evaluation of Arabic Language Learning Programs in Pekanbaru City 

9276 
 

Nicol, D., Thomson, A., & Breslin, C. (2021). Rethinking feedback practices in higher 

education: A peer review perspective. Assessment & Evaluation in Higher 

Education, 46(3), 398–411. 

https://doi.org/10.1080/02602938.2020.1823315 

Nidhomillah, A. R. F., Raharjo, S. B., & Fitriani, L. (2024). Test evaluation techniques 

in Arabic language learning: Theory and practice at SDIT Insan Mulia 

Pekalongan. Insyirah: Jurnal Ilmu Bahasa Arab Dan Pendidikan Bahasa Arab, 

9(1), 15–27. 

https://journal2.uad.ac.id/index.php/insyirah/article/view/11863 

Ningrum, A. W. (2023). Pengaruh Metode Terjemah terhadap Prestasi Belajar 

Bahasa Arab Siswa. Jurnal Pendidikan Bahasa Arab. 

https://ejournal.unsuda.ac.id/index.php/edu/article/download/464/431/

1421 

Norm vs. criterion-referenced in assessment: What you need to know. (2024). In 

NWEA Blog. https://www.nwea.org/blog/2024/norm-vs-criterion-

referenced-in-assessment-what-you-need-to-know 

Noverma, R., Wahyudi, H., & Agustiar. (2025). Management of Arabic Language 

Learning Programme (Study of Case in Al Fikri IT High School). Jurnal 

Pendidikan Educandum, 5(1), 17–28. https://doi.org/10.55656/jpe.v5i1.351 

Nurdin, E., & Rahmawati, D. (2024). Penerapan teori humanistik dalam 

pembelajaran abad 21: Fokus pada kecerdasan majemuk siswa. Jurnal 

Pendidikan Dan Pembelajaran, 31(2), 110–124. 

Nurhayati, & Usiono. (2025). Evaluasi Pembelajaran Bahasa Arab di MTs Ali Imron 

Bandar Selamat. Edu Cendikia: Jurnal Ilmiah Kependidikan, 5(1). 

https://doi.org/10.47709/educendikia.v5i01.5682 

Ormrod, J. E. (2022). Human Learning (9 (Ed.)). Pearson. 

Paritas, U. N. K. I. (2023). Pentingnya Penelitian Terdahulu: Panduan dan Contoh. 

https://unkip.ac.id/penelitian-terdahulu/ 

Promadi, P., Wijayanti, I., & Masrun, M. (2024). Taqwīm Kitāb al-Lugah al-‘Arabiyyah 

li al-Mustawā al-Ibtidāiyyah bimarkaz Ansyiṭah al-Ta’allum al-Mujtama‘ī 

Taḥfaẓ al-Tamām Pekanbaru. Aphorisme: Journal of Arabic Language, 

Literature, and Education, 5(1), 345–359. 

https://doi.org/10.37680/aphorisme.v5i1.6379 

Putri, D. (2023). Pengaruh Minat dan Motivasi Belajar terhadap Kemampuan 

Berbahasa Arab. 

https://repository.uindatokarama.ac.id/id/eprint/2727/1/PUTRI 

DAYANA.pdf ER 

Pyo, J. (2023). Qualitative Research in Healthcare: Necessity and Application. PMC. 

https://pmc.ncbi.nlm.nih.gov/articles/PMC9925284/ 

Rahayu, F., & Amril, A. (2025). Analisis Kebijakan-Kebijakan Pemerintah Terkait 

Dengan Pendidikan Islam di Indonesia. JETBUS Journal of Education 

Transportation and Business, 2(1), 279–288. 

file:///mnt/data/Analisis_Kebijakan-Kebijakan_Pemerintah_Terkait_De.pdf 



IDEAS, Vol. 13, No. 2, December 2025 

ISSN 2338-4778 (Print) 

ISSN 2548-4192 (Online) 

 

9277 
 

Rahmadhani, Hidayati, W., & Hidayat, N. S. (2024). Manajemen Program Matrikulasi 

Bahasa Arab Berbasis Teacher Center di Kelas 10 MA Ponpes Assalam Naga 

Beralih Kampar. Pediaqu: Jurnal Pendidikan Sosial Dan Humaniora, 3(2), 

1018–1030. https://publisherqu.com/index.php/pediaqu 

Rahmawati, Y., & Kurniawan, H. (2021). Theoretical foundations of classroom 

assessment: Psychological perspectives. Indonesian Journal of Educational 

Research, 11(1), 15–29. https://doi.org/10.17509/xxxx 

Rana, K. (2025). A Guide to a Mixed-Methods Approach to Healthcare Research. 

Healthcare (MDPI), 5(2), 51. https://www.mdpi.com/2673-8392/5/2/51 

Rasooli, A., Rasegh, A., Zandi, H., & Firoozi, T. (2023). Teachers’ conceptions of 

fairness in classroom assessment: An empirical study. Journal of Teacher 

Education, 74(2), 118–132. https://doi.org/10.1177/00224871221130742 

Santoso, T. (2025). Model Kepemimpinan Transformasional Kepala Sekolah dalam 

Penguatan Pendidikan Karakter Peserta Didik. UIN Malang E-Theses. 

http://etheses.uin-malang.ac.id/id/eprint/75717 

Sari, D., & Ramadhani, N. (2021). Evaluasi Program Pembelajaran Bahasa Arab di 

Sekolah Menengah di Indonesia: Pendekatan Model CIPP. Jurnal Pendidikan 

Bahasa Arab, 8(2), 45–58. 

Sari, Y., & Ramadhan, F. (2022). CIPP sebagai model evaluasi sistemik dalam 

kurikulum Merdeka Belajar. Jurnal Kurikulum Indonesia, 9(3), 201–215. 

Schunk, D. H. (2023). Learning Theories: An Educational Perspective (8 (Ed.)). 

Pearson. 

Septianto, C., & Kamalia, K. (2025). Strategi Pembelajaran Bahasa Arab Berbasis 

Game Edukatif dalam Meningkatkan Motivasi Belajar Siswa di MAN 2 Model 

Medan. Sindoro: Cendikia Pendidikan, 17(10), 181–190. 

https://ejournal.cahayailmubangsa.institute/index.php/sindoro/article/vie

w/6701 

Siregar, S. A., Amalia, H. P., & Hidayat, N. S. (2024). Perencanaan Program 

Pembelajaran Bahasa Arab MI Tahfizh Cendekia Pekanbaru. Pediaqu: Jurnal 

Pendidikan Sosial Dan Humaniora, 3(2), 1079–1095. 

https://publisherqu.com/index.php/pediaqu 

Sugiyono. (2022). Metode Penelitian Pendidikan: Pendekatan Kuantitatif, Kualitatif, 

dan R&D. Alfabeta. 

Sulaiman, T., & Hashim, R. (2022). Contemporary trends in educational evaluation: 

Integration of psychological paradigms. Journal of Education and Learning, 

16(3), 233–248. https://doi.org/10.11591/xxxx 

Susilowati, E. (2023). Kesiapan Sekolah dan Penyediaan Fasilitas Sanitasi untuk 

Pencegahan Penularan Penyakit. Jurnal Tarbawiyah, 13(3), 67–78. https://e-

journal.metrouniv.ac.id/tarbawiyah/article/download/6878/3880/31985 

Wahyudi, A., Nurkholis, A., & Rahman, A. (2023). Evaluation of cognitive, 

psychomotor, and affective aspects of Islamic religious education learning at 

junior high schools. InCare: International Journal of Educational Research, 



Amrinuddin, Hakmi Wahyudi, Nurmalita 
Evaluation of Arabic Language Learning Programs in Pekanbaru City 

9278 
 

2(4), 142–154. 

https://ejournal.ijshs.org/index.php/incare/article/view/702 

Weng, F. (2022). Language Assessment Literacy of Teachers. (Laporan / Artikel 

Jurnal)  . https://pmc.ncbi.nlm.nih.gov/articles/PMC9170014/ 

Wicaksono, T., Anam, S., & Maulana, A. (2023). Effectiveness of CIPP-Based 

Evaluation Management (Context, Input, Process, Product) in Arabic 

Language Communication Extracurriculars. Munaddhomah: Jurnal 

Manajemen Pendidikan Islam, 4(4), 1026–1037. 

https://pasca.jurnalikhac.ac.id/index.php/munaddhomah/article/view/71

6 

Wiharno, M. A., & Huda, S. N. (2022). Peran Bahasa Arab dalam Memahami Sumber 

Ajaran Islam. Jurnal Pendidikan Islam, 11(2), 120–135. 

Zainuddin, Z. (2019). Authentic assessment in higher education: Moving from theory 

to practice. Journal of Applied Research in Higher Education, 11(2), 274–288. 

https://doi.org/10.1108/JARHE-04-2018-0062 

Zakkiyah, Y. M., Fidyahwati, N. M., Ma’suq, A. T., & Anggraini, N. (2023). Assessment 

design and analysis of Arabic reading skills instructional materials. 

International Journal of Islamic Education, 2(2), 95–108. 

https://jurnalpasca.uinkhas.ac.id/index.php/IJIE/article/view/2000 

Zukhaira, & Retno Purnama, I. (2023). Pengembangan Kompetensi Profesional Guru 

dalam Penelitian Tindakan Kelas bagi Guru-Guru Bahasa Arab Madrasah 

Tsanawiyah. In Jurnal Penelitian Pendidikan. 

https://journal.unnes.ac.id/nju/rekayasa/article/view/10338 

 
 


