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Task-Based Language Teaching (TBLT) has become very
popular for young learners. However, it is not consistently or
effectively used in the classroom. The present study is a
systematic thematic review of the literature on TBLT for young
learners. This study is designed to explore the ways in which
children participate in task-based activities in primary English
lessons and, ultimately, which type of tasks is most effective in
supporting children's communicative language use, which in
turn will lead them towards communicative language
teaching. Focusing on 40 peer-reviewed studies that are
published between 2015 and 2025, a qualitative thematic
review has been carried out. The empirical study was only
taken in classroom-based TBLT with young EFL learners that
fulfilled strict criteria. Some themes were identified in task
design, input-based instruction, interactional patterns, learner
motivation, implementation challenges, and finally assessment
and technology. Results highlight that engaging, hands-on,
meaningful activities, and cooperative communication and
interaction stimulate engagement, vocabulary development,
and willingness to communicate in young learners. However,
tasks that are too early, too production-oriented, and test-
oriented can limit participation and cause anxiety, which can
increase their affective filter. Emotional safety, peer support
that is structured, and opportunities to repeat tasks are also
noted as important, as these can enable children to experiment
with language without stress, judgement, and fear of failure.
The theme of adaptation of tasks to larger, exam-oriented
classes is used particularly to address this point, which is often
found in many EFL settings. The results also indicate that the
design of tasks, organization of the classroom, and assessment
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methods of teachers should be in line with TBLT principles in
learning. Therefore, providing developmentally appropriate
environments with tasks and non-judgmental environments is
critical to ensure the long-term success of young learners in
English and in their everyday language.

1. Introduction

Task-Based Language Teaching (TBLT) has become a vital approach for
teaching English to young learners. Teachers nowadays look for communicative,
engaging, and meaningful methods, and for this reason, TBLT has become an
important solution. Its focus on real-life tasks gives young learners opportunities
to use language purposefully and effectively in early learning situations.

Young students gain the advantages of learning through doing in early-grade
classrooms, and TBLT assists the students in this developmental process by
focusing on meaningful interaction and communicative activities instead of
isolating grammar teaching (Long, 2015). Research on young learners further
shows that children learn effectively when they engage in hands-on, purposeful
activities that reflect real-life communication (Emilia & Sukyadi, 2025; Pinter, 2017;
Shintani, 2016).

Research shows that Task-Based Language Teaching enhances learners’
communicative competence because they are involved in communication and
meaning-oriented activities instead of instruction based only on form (Long, 2015).
Young learners also demonstrate in empirical research that task-based activities
can develop vocabulary knowledge and oral fluency because they use language
purposefully (Shintani, 2016; Pinter, 2017). For example, Shintani (2016) proved
how input- and task-based teaching helped vocabulary acquisition in beginner-
level children, as it provided them with valuable exposure and practice.

Research on classroom-based instruction in primary classrooms also
indicates that task-supported interaction facilitates the development of listening
and speaking skills and leads to early literacy skills (Pinter, 2017; Ghazali, 2020).
Overall, these findings indicate that TBLT naturally fosters language development
by allowing young learners to learn through meaningful communication.

In addition, Task-Based Language Teaching supports learner autonomy and
motivation by actively engaging students in meaningful and goal-oriented tasks
(Long, 2015; Pinter, 2017). Some recent work also highlights that tasks promote
cooperation, scaffolding, and problem-solving among young learners (Pinter,
2017). Children tend to feel more engaged when they can interact, create, solve
problems, and collaborate with peers (Pinter, 2015; Lu & Fan, 2021). Tasks also
encourage learners to negotiate meaning, ask questions, and support each other,
which strengthens both language skills and social development.
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Yet, previous research is limited for several reasons: many studies are
conducted with adults or older students, a few studies are short-term and fail to
account for the changes over the long term, some studies are conducted in non-
classroom settings, and only a few studies explain how teachers adapt TBLT to fit
the curriculum or classroom demands or to the cognitive and emotional
development of young learners.

The study of task-based language teaching has been conducted repeatedly
using small groups or short-term teaching periods and with controlled or quasi-
experimental designs, which do not necessarily capture the actual conditions of the
classroom (Long, 2015; Shintani, 2016). In the classroom, TBLT has been found to
have practical problems, such as difficulty in gaining time, curriculum pressure,
especially in the context of primary education (Pinter, 2017; Ghazali, 2020). These
constraints indicate a clear gap in the literature regarding how TBLT operates in
authentic, sustained classroom environments with young learners.

This study is important because many classrooms still depend on teacher-
centered, grammar-translation approaches that limit meaningful communication.
A few studies have shown that Task-Based Language Teaching (TBLT) has the
potential to promote engagement, motivation, and the use of authentic language
among young learners, and at the same time facilitate cognitive, social, and
emotional growth. Conventional form-based teaching strategies often deny
young learners the chance to use English in an expressive and proficient way since
they often focus on memorizing, repeating, and drilling instead of communicating
in a meaningful way (Long, 2015; Pinter, 2017).

TBLT, on the other hand, promotes active use of language in children as they
perform real activities, thus conforming to the natural learning activities of young
learners (Pinter, 2017). Current research also adds that task-based teaching helps
young EFL learners gain confidence, develop their relationships with peers, and
consider English as a communicative tool instead of only an academic subject
(Rahman & Hasan, 2025; Lu & Fan, 2021). As a result, studying the introduction of
TBLT in actual primary classroom contexts provides useful information, which can
be used by teachers to shift towards a more communicative and developmentally
adequate teaching approach.

To address the gaps in the past studies, this study shifts towards TBLT in real
primary-level English classrooms by focusing on young learners’ engagement,
interaction, and language use. It also examines how task design and classroom
practice affect children’s communication. It also discusses the challenges teachers
face when using TBLT. Investigating classroom-based TBLT with young learners
allows for a clearer understanding of how tasks work under real teaching
constraints. It also includes teacher adaptations, learner responses, and practical
constraints.
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Finally, this research connects with theories, for instance, Communicative
Language Teaching (CLT), cognitive theory, the Input Hypothesis, and Second
Language Acquisition (SLA), by showing how task-based ideas work better with
young learners. It also gives helpful guidelines to teachers, and it offers a base for
future long-term research on Task-Based Language Teaching.

Therefore, this study aims to review how TBLT supports young learners’
English development and how tasks influence their engagement and
communication. This study represents a systematic thematic review of research on
TBLT, focusing on classroom-based evidence from primary English learning
contexts.

2. Method

The purpose of this section is to explain the steps that were taken to identify,
select, and evaluate the studies for inclusion in the thematic review. It also explains
how the selected studies were analyzed to identify major themes related to Task-
Based Language Teaching (TBLT) for young learners. The writing is clear and
concise and uses an academic style.

Research Design

This study followed a systematic thematic review design. A systematic review
approach was used to identify and select relevant studies in an organized way.
Thematic analysis was then used to examine repeated ideas, common patterns, and
major themes across the selected studies. This design was suitable for the present
study because it aimed to review research on TBLT for young learners and
understand how task-based instruction supports language learning in classroom
contexts.

Data Sources

To find and select the articles for this review, searches were completed in
well-established academic databases and academic platforms, such as Google
Scholar, ResearchGate, ERIC, and JSTOR. These sources were selected because they
provide access to peer-reviewed journal articles, empirical studies, theoretical
discussions, review papers, and classroom-based research related to language
teaching, young learners, and English as a Foreign Language (EFL).

The time frame for study publication limited the articles included in the
review to those published from 2015 through 2025. This time frame was selected
to include current literature and recent research on TBLT, young learners,
classroom interaction, task design, assessment, and technology use.

Search Keywords

A series of key terms was used in each search to locate studies that met the
criteria of the review. The main search terms included “Task-Based Language
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Teaching,” “TBLT,” “task-based instruction,” “task-supported language teaching,’
“young learners,” “primary English classrooms,” “EFL young learners,” “task design,
“learning by doing,” “input-based tasks,” “classroom interaction,” “peer
collaboration,” “scaffolding,” “learner motivation,” “task motivation,” “technology-
mediated TBLT,” and “task-based assessment.”

These keywords were used separately and in combination to find studies
directly connected to TBLT and young learners. This helped the search process stay
focused on the topic of the review instead of moving toward general EFL classroom
environment or general academic achievement.

”

Inclusion and Exclusion Criteria

Studies selected for inclusion in the review needed to focus on Task-Based
Language Teaching, task-supported language teaching, or classroom-based task
use in English language learning. The selected studies also needed to be related to
young learners, primary-level learners, EFL classrooms, or relevant classroom-
based English learning contexts. The studies needed to report empirical data,
theoretical frameworks, review-based findings, or case study information. Studies
from journals or academic sources with a formal peer-review or scholarly
publication process were prioritized. Only studies written in English were included
in the review.

Studies that did not meet these criteria were excluded from the review. These
included studies that did not examine TBLT or task-supported English language
learning, studies that focused only on adult learners or older learners without
relevance to young learners, and studies that were not connected to classroom-
based English language learning. Studies were also excluded when they did not
provide empirical evidence, theoretical discussion, review-based information, or
case-based findings. Opinion pieces, informal online articles, duplicate studies,
studies without enough accessible information, and studies written in languages
other than English were also excluded.

Screening Process

The screening process was completed in several stages. First, studies were
identified through searches in Google Scholar, ResearchGate, ERIC, and JSTOR. After
the initial search, duplicate records were removed. Then, the titles and abstracts of
the remaining studies were reviewed to check whether they were related to TBLT,
young learners, EFL learning, task design, classroom interaction, motivation,
implementation challenges, assessment, or technology use.

Studies that were not related to the focus of the review were removed at this
stage. After that, full-text articles were examined more carefully based on the
inclusion and exclusion criteria. Studies were selected when they directly
supported the purpose of the review and provided useful information about TBLT
for young learners. Finally, 40 studies were selected for the thematic review.
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The selected studies were analyzed using thematic analysis as suggested by
Braun and Clarke (2019). We used thematic analysis to structure the key themes
that emerged from the various studies. The 40 studies were first read several times
to gain an overall picture of the concepts presented in each study. The main focus,
research context, participants, methods, findings and conclusions of each study
was discussed during the first reading.

Some ideas were repeated and patterns were found in the later readings.
These were then coded based on their relationship with the purpose of the review.
The analysis was directed towards the role TBLT plays in promoting the English
development, engagement, interaction and communication of young learners in
classroom scenarios.

Thematic Coding Procedure

Following Braun and Clarke’s (2019) approach, the thematic coding process
was completed step by step. The selected studies were read very carefully to
familiarize the reader with them, the first step. Then, importantideas and recurring
findings were identified and coded. Once the coding process was completed, the
codes were then aggregated into larger themes.

The selected studies were organized around six major themes: interaction,
scaffolding and peer collaboration, motivated engagement, implementing in
authentic classrooms, task design and learning by doing, input based tasks and
language development, and assessment and technology. Themes were formed and
then reviewed and adjusted for clarity with the themes being consistent with the
ideas in the studies. Finally, the themes were consolidated for a coherent
elaboration of the results.

3. Results

This thematic review emphasizes key findings from empirical research on
Task-Based Language Teaching (TBLT) for young learners. It focuses mostly on
literature published between 2015 and 2025. TBLT has had a strong position in
Second Language Acquisition (SLA) for many years, but its application in primary-
level education requires specific pedagogical adjustments because young learners
have different cognitive, social, and emotional needs. By aligning with the themes
established in the introduction, this review analyzes the literature across six major
dimensions.

These include task design and the principle of learning by doing, the role of
input-based tasks in early language development, interactional patterns and peer
scaffolding, the relationship between tasks and motivation, the systemic challenges
of implementation in authentic contexts, and emerging trends in assessment and
technology.
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Table 1. Summary of the key findings

Variables Key Findings Author(s)
Interaction, Perceptions of task difficulty amongst learners Butarbutar,
Scaffolding and imply that effective application of TBLT, 2021
Peer particularly in technology-mediated contexts, will
Collaboration demand proper task instructions and proper
scaffolding.
Peer interaction offers some unique pedagogical Sato and
benefits that are distinct from teacher-student Ballinger,
interaction. 2016
Motivation and The engagement of the learners in tasks is also a Hiver and
Engagement major factor that can be used to identify the Wu, 2022
effectiveness with which students can engage
with and learn through task-based instruction.
The personal differences in learners such as Hasan et
motivation and self-regulated learning behaviors al.,, 2025
affect the effectiveness of learners in the
engagement of authentic and task-like language
learning situations.
Implementation Even in the controlled or quasi-experimental Bryfonski
of Authentic environment, TBLT proves to be effective, and Mckay,
Classrooms teachers are challenged in real classrooms by the 2019
systemic factors.
The modification of tasks by teachers usually Butler,
occurs until it resembles a traditional drill that 2019
will allow the teacher to keep control and cover
the tests, which is referred to as task drift.
In most EFL settings (including Indonesia and Waluyo,
other Asian regions), EFL teachers are reluctant 2019
to embrace the concept of TBLT due to what is
referred to as assessment anxiety.
Task design and To children, language is perceived as a means of Pinter,
“Learning by action and not a system of rules that should be 2017
doing” studied and remembered in the long term.
The practice of emergency remote teaching Akter etal,
indicates the significance of meaningful, task- 2022
based interaction to keep the learners engaged,
which is a principle of TBLT pedagogy.
Input-Based that among young EFL learners, input-based Shintani,
Tasks and tasks are more effective than production-based 2016
Language drills during the first stages of learning
Development vocabulary.
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Communicative tasks influence vocabulary Teng, 2025
retention, contrasted with task-based learning, as
compared to traditional rote learning.
Assessmentand The pedagogical objectives of task-based Haruna et
Technology language teaching are in line with the al, 2025
technological and collaborative practices that
enable teachers to support the autonomy of
learners.
The method of task-based assessment (TBA) is Butler,
necessary among young learners since the paper- 2019
and-pencil methods used to evaluate
communicative competence overlook the fact that
it is a task-based development process.
Technology-mediated = TBLT  (e.g, digital Gonzalez-
storytelling, video exchange, or collaborative Lloret,
gaming) can produce authentic and recordable 2020
outputs which could be repurposed as learning
activities as well as assessment instruments.

Interaction, Scaffolding, and Peer Collaboration

Interaction-driven learning is one of the central themes of TBLT. Earlier
research questioned the ability of young learners to collaborate effectively because
their social-cognitive skills are still developing. However, some studies confirm that
children can scaffold each other’s learning in meaningful ways. Sato and Ballinger
(2016) state that peer interaction offers unique pedagogical benefits that are
different from teacher-student interaction.

Their review also shows that peer interaction creates a low-anxiety
environment where learners can feel more comfortable experimenting with
language and testing ideas without the fear of immediate correction. Perceptions
of task difficulty among learners also imply that effective application of TBLT,
particularly in technology-mediated contexts, requires clear task instructions and
proper scaffolding (Butarbutar, 2021).

This perspective is also supported and claimed by granular analyses of
classroom talk. Dao (2020) talks about the role of "interactional feedback" in task-
based interaction. Dao finds that when young learners encounter communication
breakdowns during a task, that time they naturally employ repair strategies such
as clarification requests and recasts.

These moments of negotiation push learners to modify their output and make
it more comprehensible by themselves. This is a process that drives interlanguage
development. Dao also explains that while children’s feedback is less explicit than
the teacher’s, it is often more developmentally accessible to their peers (Haruna et
al,, 2025).
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Azkarai and Kopinska (2020) on the other hand analyzed interaction patterns
among young EFL learners and found that they frequently engage in “language-
related episodes” (LREs). In these episodes, learners explicitly discuss word choice,
spelling, or grammar to complete the task. This research challenges the “English-
only” ideology that is often prevalent in EFL classrooms. Azkarai (2023) provides
empirical evidence that first language (L1) use during tasks is not “off-task”
behavior, but this is a high-level of cognitive strategy.

Young learners can use their L1 to plan the task, organize their roles, and
provide meta-cognitive support to their peers. Azkarai further argues that banning
L1 can stifle or can create difficulties among these scaffolding mechanisms,
whereas allowing strategic L1 use enables lower-proficiency learners and thus it
encourages learners’ participation in complex tasks and sustain interaction longer
than they could using English alone.

Overall, the studies show that peer interaction is not only a classroom activity
but also an important source of scaffolding. When tasks are clearly designed and
supported, young learners can help each other negotiate meaning, solve problems,
and participate more confidently.

Motivation and Engagement

The relationship between TBLT and motivation has also been confirmed in
recent research, where general theories of motivation are connected with the idea
of task motivation. Taylor (2025) distinguishes between global motivation toward
learning English and immediate emotional involvement in a classroom activity. In
a study on task-supported teaching, Taylor found that tasks involving learner
agency, choice, and collaboration are effective in supporting short-term task
motivation. Children become more willing to communicate when they feel that they
are active participants in an activity rather than passive receivers of knowledge.
Learner engagement in tasks is also a major factor in identifying how effectively
students participate in and learn through task-based instruction (Hiver and Wu,
2022).

This is consistent with a review of TBLT in the Asia-Pacific region by Butler
(2017) who states that gamified and interactive activities are always rated as more
pleasant by learners than the textbook-based lessons. Butler, however, cautions
that motivation is weak and very much influenced by the level of difficulty of tasks.
In case a task is cognitively demanding and linguistically overloaded, the learners
can get frustrated instead of flowing. Hasan et al. (2024) stated that the commonly
faced issues by the learners in the learning of English are confidence, classroom
interaction, and oral communication.

The personal differences in learners such as motivation and self-regulated
learning behaviors affect the effectiveness of learners in the engagement of
authentic and task-like language learning situations (Hasan et al., 2025).
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In this case, such a factor as task repetition plays a significant role. The meta-
analysis of the effects of task repetition performed by Bui and Huang (2018)
showed that repeating a task has no effect of boredom that the majority of teachers
are afraid of but instead, the tasks increase confidence and performance. In the case
of young learners, the initial stage of an assignment is usually absorbed by the
sensemaking and cognition of the process and its meaning.

Once repeated a few more times, learners have a sense of mastery and at the
conclusion they can change their focus into accuracy and complexity refinement.
Bui and Huang indicate that this competence feeling is a major motivational factor
in the main classroom. Therefore, the entertaining aspect of TBLT requires
thorough design and sequences according to the competence of learners (Pinter,
2017).

Implementation of Authentic Classrooms

Although the cognitive and affective advantages of TBLT are clear, recent
literature gives strong attention to the implementation gap between theory and
practice. The meta-synthesis of TBLT implementation in K-12 classrooms by
Bryfonski and McKay (2019) shows that even when TBLT is effective in controlled
or quasi-experimental environments, teachers face many systemic challenges in
real classrooms. These challenges include large class sizes that make pair work
difficult to monitor, inflexible and structure-driven curricula that do not always
match task-based objectives, and a lack of TBLT-specific teacher training.

TBLT teacher role is also quite different as compared to traditional teaching.
The role of the teacher, as explained by Branden (2016), is rather complicated
because it is more of a mediator of learning than a carrier of knowledge. The
teacher in a TBLT classroom should create tasks, establish the social atmosphere,
observe the interaction, and offer timely scaffolding, not to mention the
management of the noise and chaos involved in communicative interaction. Van
den Branden pointed out that this demands a lot of energy and pedagogical skills,
which is overwhelming to beginner teachers or to a teacher who is used to teacher-
centered presentation.

These issues are exaggerated in the case of examination-based education
systems. According to Waluyo (2019), in most EFL settings (including Indonesia
and other Asian regions), EFL teachers are reluctant to embrace the concept of
TBLT due to what is referred to as assessment anxiety. They are also afraid that as
much as tasks enhance fluency, it does not well equip the students with discrete
point grammar tests that ascertain academic progress.

In its turn, it leads to the fact that, according to Butler (2019), the
modification of tasks by teachers usually occurs until it resembles a traditional drill
that will allow the teacher to keep control and cover the tests, which is referred to
as task drift.
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This highlights the imminent necessity of research which focuses on the
adaptation of TBLT to the limitations of the real-life primary classroom, as opposed
to its application.

Task design and “Learning by doing”

The basic assumption in TBLT in young learners is that young learners
acquire language best when it forms part of meaningful activity. New literature
indicates that TBLT is in line with the cognitive developmental requirements of
children since it focuses on their learning by doing. The practice of emergency
remote teaching indicates the significance of meaningful, task-based interaction to
keep the learners engaged, which is a principle of TBLT pedagogy (Aktar et al,
2022).

According to Pinter (2017), to children, language is perceived as a means of
action and not a system of rules that should be studied and remembered in the long
term. Effective task design therefore cannot be limited to the separation of
linguistic forms to tangible activities that have definite and immediate
consequences. Pinter emphasizes that young learners need situated, physical tasks,
e.g. making something, playing a game, solving a puzzle etc., to keep mental activity
going, unlike the adolescents who might be content with abstract grammar
teaching. The authenticity of tasks has been introduced as one of the key issues of
the application of the Task-Based language Teaching especially in EFL settings
where the usage of language in actual scenarios is underestimated among learners
(Kessler, 2021).

Nonetheless, the major advancement in the recent theoretical considerations
is the critical difference between the beginners and production/comprehension
(Hasan et al., 2025). Ellis (2020) offers an excellent criticism of the production-first
in primary education. He makes a clear point that forcing young beginners to
produce immediately orally may be developmentally inappropriate, and may cause
anxiety, which can subsequently result in a fear of speaking. Rather, Ellis suggests
a modular method of task design, including the input-based tasks, including listen-
and-do ones, in early stages.

During these activities, children show the level of understanding in physical
doings (e.g., pointing, matching or drawing) before they are coaxed to give out the
target language. This method facilitates the hands-on learning and does not
interfere with the silent period of the initial language acquisition where learners
engage in developing an internal linguistic system, which is subjected to testing
only after the development is completed.

Input-Based Tasks and Language Development

The role of input-based tasks is an important trend in recent empirical
studies. Shintani’s (2016) research program provides evidence that input-based
tasks are more effective than production-based drills during the early stages of
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vocabulary learning among young EFL learners.

Her comparative studies show that when children focus on processing
meaning, such as identifying pictures from descriptions or responding to
instructions to build an object, they can learn vocabulary and grammatical forms
incidentally. Input-based tasks reduce the cognitive load involved in formulation
and articulation, which allows learners to focus more strongly on meaning.
Although not always directly implemented as TBLT, communicative and task-
oriented classroom practices have also been shown to support students’ speaking
development (Hasan et al., 2024).

In addition, current studies have generalized these results to the analysis of
the level of processing. Teng (2025) explores how communicative tasks influence
vocabulary retention contrasted with task-based learning as compared to
traditional rote learning. The results of the study by Teng also showed that tasks
that involve negotiation of meaning have a great impact on the long-term retention
of vocabulary.

Another issue the study also pointed out was that children who are thinking
deeply in a task, attempting to solve a problem or communicate something, have a
deep processing. Task-based engagement develops deeper neural connections to
lexical retrieval as opposed to rote learning, which in most cases involves surface
rehearsal. This implies that the TBLT meaning-first orientation does not only
promote fluency, as earlier believed, but also it is involved in the knowledge of
lexicon.

Assessment and Technology

The incompatibility between TBLT pedagogy and traditional assessment is
another important theme in the 2015 to 2025 literature. Butler (2019) explains
that task-based assessment is necessary for young learners because paper-and-
pencil methods often fail to evaluate communicative competence. A child may be
able to negotiate meaning during a game but fail to conjugate a verb in a gap-fill
exercise. This can create a distorted view of the child’s actual language ability. The
pedagogical aims of TBLT are also connected with technological and collaborative
practices that help teachers support learner autonomy (Haruna et al., 2025).

Technology has also come out as a good bridging factor to this gap. According
to Gonzalez-Lloret (2020), technology-mediated TBLT (e.g. digital storytelling,
video exchange, or collaborative gaming) can produce authentic and recordable
outputs which could be repurposed as learning activities as well as assessment
instruments. These online activities resonate with the digital native situation of the
contemporary young learner that might provide new means of interaction that did
not exist before in the previous TBLT studies.

In addition, Andujar (2020) presents the notion of mobile-mediated dynamic
assessment. It has been established that TBLT is a new and powerful method of
developing speaking fluency and grammatical competence with the help of learner-
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centered and interaction-based tasks (Majeed & Memon, 2022). Mobile devices
were also employed in his study to record interactions of the student in a particular
task in real-time that enables the teacher to give feedback immediately and
evaluate the processes of learning, as opposed to the product. Andujar also
discovered that this method gave a more comprehensive view of the capabilities of
the learners which could monitor the ability of the learners to negotiate meaning
and to use resources. This incorporation of technology is a promising horizon of
TBLT that can possibly address the logistical challenge of evaluating oral
interaction in large primary classes.

To sum up, the literature presents TBLT as a highly useful but also complex
pedagogical model for young learners. Task design, input processing, peer
interaction, motivation, assessment, and technology all show how language
development can be supported through meaningful classroom activity. However,
successful implementation depends on reducing systemic barriers, reshaping the
teacher’s role, and aligning assessment practices with communicative objectives.

4. Discussion

The thematic review shows that TBLT can strongly support young learners’
English development when tasks are designed and used in age-appropriate ways.
However, the findings also show that TBLT does not work effectively only because
tasks are added to the classroom. It works best when task design, rich input, peer
interaction, motivation, teacher support, and assessment are connected with each
other. Across the 40 studies, meaning focused and hands on tasks helped children
become more engaged, build vocabulary, and become more willing to communicate.

This indicates that TBLT should be understood not only as a teaching
technique, but also as a classroom approach that depends on the learning
environment, teacher decisions, and institutional support. There is empirical
evidence that meaning oriented and interactive tasks can promote learners’
speaking proficiency and motivation to a considerable degree in EFL classrooms in
general (Gortaire Diaz et al., 2023).

A major insight from the review is that input, interaction, and motivation
work together in young learner TBLT. Input based tasks give children language
exposure before they are asked to produce language. This is important because
young learners may become anxious if they are pushed into speaking before they
understand enough language. Interaction then gives learners a reason to use this
input in meaningful ways through peer support, clarification, repair, and shared
problem solving.

Motivation arises when the learner sees the usefulness of a task, its
manageability and its enjoyment. Motivation in TBLT is not just about having fun
in lessons. It is also associated with the success of tasks, emotional safety,
statement of objective, and the sense that children can participate without risk of
failure. This is why doing tasks based on input, peer scaffolding and task repetition
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are of value with young learners.

Furthermore, the review indicates that the gap between implementation is
due to the incompatibility of TBLT with real classrooms. Theoretically, TBLT
allows learners to be free from interaction, problem-solving, and language for
meaning. Many teachers are forced to teach in large classes, to be tied to certain
curricula, to have short lessons and to be driven by an examination system.

These situations lead teachers to concentrate on control, textbook
completion, grammar drill and test preparation. Consequently, teachers might
transform tasks into more conventional drills, simply in order to control the class
and cater for curriculum requirements, even if they have a positive attitude toward
TBLT. This is the reason for task drift. Resistance from teachers is not the sole issue.
[t is also linked to policy, pressure on curriculum, assessment systems, class size
and limited teacher training.

It is particularly relevant in primary EFL classrooms as young learners
require more structure and emotional support than older learners. What works for
older or more advanced students, may not work for younger or less advanced
students due to its abstractness, difficulty, and/or production level. Tasks must be
concrete, visual, physical and related to actual classroom activities for young
learners.

They also require explicit instructions and adequate scaffolding. This implies
that TBLT for young learners cannot just be an imitation of the adult TBLT models.
[t needs to be tailored for the cognitive, social and emotional growth of children. In
this regard, the study reveals that developmentally appropriate task design is
crucial for successful TBLT.

The other important point is the L1 in TBL. First language use is usually
viewed as a problem in traditional English only beliefs. The reviewed studies
indicate, however, that strategic use of the L1 could benefit planning, role
organization, peer explanation and self-confidence for lower proficiency learners.
This does not imply that the first language be used in the classroom in place of
English. Instead, it implies that the amount of first language usage is limited and
can be used to keep learners engaged in the task, enabling them to eventually shift
to English. This is significant in an inclusive classroom setting as weaker learners
or shy learners can engage more with the task if they have multiple resources to
support them in understanding it.

It is also seen from the discussion that assessment is one of the most
important obstacles in the way of TBLT. Teachers may not feel confident in
employing communicative tasks if it is the only means by which learning is judged
in school in terms of the grammatical structure of the paper test. This results in a
disconnect between the teaching and assessment. A child can get meaning, interact
with others and accomplish a communicative task well, and do poorly on a
traditional grammar test. If so, the assessment does not provide a complete
representation of the child's communicative ability.
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Therefore, task-based assessment and technology mediated assessment are
important. Digital recordings, short videos, speaking assignments and
collaborative products can be used to observe the actual language use more clearly,
particularly in large classes.

This review provides contribution to the field as to make TBLT as the most
effective method for young learners, it should be viewed as a connected classroom
system rather than a single method. The primary contribution is that task design,
input, interaction, motivation, teacher support and assessment should not be
analyzed in isolation. They work together in real classrooms. In addition, the
review indicates that emotional safety is a key principle of young learner TBLT.
Children must be provided with opportunities to try, repeat, ask, move, collaborate
and fail without fear. This is what allows tasks to become meaningful learning
experiences instead of simple classroom activities.

Concurrently, the results cannot be blindly transferred to all schools. The
differences in context, project implementation time and the high degree of EFL
classrooms focus are the limitations of the reviewed studies. Some teachers also
might have restricted time, training, classroom space and access to technology.
Regardless, there are definite practical consequences from the review. Primary
teachers can start with input based, game like and repeated tasks. They can also
include more learners by using pair work, peer support and limited strategic first
language use.

The role of the school and policy maker ought to be to assist the teacher in
training, flexible curriculum planning, as well as in the assessment so that the
communicative act has value. In this way, TBLT can be more concrete with the
young learners while maintaining the central theme of meaningful communication.

Recommendations

i.  Start with input-based, game-like tasks and planned repetition: Teachers of
young learners should design tasks that are meaning-focused, fun, and not
too heavy on speaking at the beginning. Stories, games, and simple problem-
solving tasks where children listen, point, move, draw or choose can give
them rich input without too much pressure. The same or similar tasks
should be repeated over time, so that learners feel more confident and can
notice their own progress. This helps them reduce their anxiety, especially
for shy or weaker students, and gives a natural step towards more natural
and open speaking tasks. This will also lower their affective filter.

ii.  Use of peer support and flexible L1 use to include all learners: Classrooms
should make pair and group work a regular part of TBLT, so that learners
can help each other by sharing meanings, ideas, and language. Teachers can
allow limited, strategic use of the first language during planning or problem-
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solving, especially in difficult tasks. This kind of peer scaffolding makes it

easier for children with lower proficiency to join in and stay engaged,

instead of staying silent or introverted. This will help the introvert students

to perform without the continuous fear of judgement. The teacher’s role is
to guide the interaction and keep the focus on meaning in English.

iii.  Align assessment and support for teachers with TBLT: Schools and
policymakers should adjust assessment and teacher support so that TBLT
can really work. Instead of relying only on grammar-focused tests, Grammar
Translation Methods in the classroom, they should include task-based
assessment, such as short speaking or group tasks that are similar to
classroom activities. Teachers also need more practical training, materials,
and realistic models of TBLT for large classes and exam-oriented systems.
Where possible, simple digital tools (recordings, pictures, short videos) can
be used to capture learners’ performance in tasks which at the end can make
those assessments more authentic.

5. Conclusion

This research is intended to summarize the application of task-based
language teaching (TBLT) with young learners and the themes that have been
found in the latest research.

Task-Based Language Teaching is also a communicative method that is well
known to foster meaningful language use and facilitate the growth of
communicative competence in learners, specifically in EFL settings (Maulana,
2021). The review further indicates that well designed, purposeful tasks, rich input
and opportunities for interaction, scaffolding and peer support can benefit children
in terms of their vocabulary, confidence and willingness to speak. It also shows
certain problems, such as big classes, pressure for examination, insufficient
training for teachers, etc. at the same time. All these results converge to support
the thesis that TBLT could be very beneficial for young learners if suitably designed
tasks, assessment and classroom conditions are put in place.

However, the results are limited by the small number of studies, the short
duration of many projects, and the focus on particular EFL contexts, which makes
it hard to generalize to all schools. Despite all of these limitations, the review
suggests some important implications for the field that means the entire field of
TBLT. Teachers and curriculum designers should work more to give importance on
input-based and game-like tasks, peer support, and planned repetition.

Moreover, policy makers need to work in particular ways to bring assessment
practices closer to real communicative tasks. For more future research, long-term
classroom studies are needed. The studies are needed that look at how TBLT works
in regular, exam-driven schools and this includes large classes and mixed-level
groups. Studies could also explore simple digital tools to support and encourage
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task-based assessments and collect evidence of children’s performance for
instance their spoken performances over time (Uddin et al., 2024). Thus, in this
way, future studies can help to keep the promise of TBLT for young learners into
more stable, acceptable and realistic classroom practices.
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