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Speaking anxiety and lack of confidence remain major
obstacles for Indonesian vocational high school students,
particularly when they are required to perform English orally
in front of the class. To address this issue, many teachers have
begun to adopt video projects as an alternative assessment tool
for speaking. This study investigates Grade XII Accounting and
Software Engineering students’ perceptions of video projects
as speaking assessment and examines how such projects help
reduce speaking anxiety and increase confidence. Employing a
comparative descriptive mixed-methods design, data were
collected from 60 students at a private vocational high school
in Surabaya through a Likert-scale questionnaire and semi-
structured interviews with eight selected participants. The
findings indicate that most students feel less anxious and more
confident when completing video projects than when giving
live presentations, mainly because they can rehearse, re-
record, and control their performance before submission.
Students also perceive video projects as an effective, engaging,
and motivating assessment format that allows greater
creativity and self-expression. However, some students still
experience pressure related to pronunciation, video quality,
and self-image, and they face practical challenges such as
technical problems, limited devices, and difficulty finding a
quiet place to record. Overall, the study concludes that video
projects are a promising, student-centered alternative for
assessing speaking in vocational contexts, provided that
teachers offer sufficient pedagogical and technical support and
balance video-based tasks with opportunities for spontaneous
speaking.
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1. Introduction

Speaking ability has long been recognized as a core aspect of English language
proficiency, particularly in educational settings where English is taught as a foreign
language (EFL). For Indonesian learners, speaking English is not just an academic obligation
but a valuable skill that can support future careers, enable participation in global contexts,
and facilitate communication in professional environments. However, despite its
importance, speaking is still one of the most difficult skills to master. Learners often face
problems such as finding the right words, constructing sentences, pronouncing sounds
accurately, and responding quickly in real-time interactions.

These challenges are further intensified by psychological factors like anxiety and low
self-confidence, which heavily affect students’ speaking performance (Leong & Ahmadi,
2017). Recent studies show that foreign language speaking anxiety can negatively affect
participation, performance, and willingness to communicate, even when technology is
integrated into blended or online learning environments (Yasar, 2025; Yuruk & Yilmaz,
2025).

In response to these challenges, many teachers have adopted student-generated video
projects and digital storytelling as alternative speaking tasks and assessment tools.
Research across different educational levels and contexts shows that creating videos or
digital stories can improve EFL students’ speaking skills, motivation, and confidence
(Baron, 2021; Mar et al., 2022; Murad et al., 2023; Rizky Fadillah, 2020; Sulistianingsih et
al,, 2025; Tatli et al., 2022).

These studies report gains in fluency, pronunciation, vocabulary, and overall speaking
performance, together with higher levels of engagement and enjoyment. Digital storytelling
in particular has been described as a multimodal, technology-rich approach that enables
learners to combine images, audio, text, and narration to tell personal or academic stories,
thereby providing meaningful contexts for oral practice and encouraging learners to speak
more (Nair & Md Yunus, 2022).

A growing body of research in Indonesia also supports the use of video-based projects
and vlogs for speaking. Classroom-based studies report that video projects can create a
more exciting learning atmosphere, motivate students to speak English, and enhance
speaking scores in senior high school and tertiary settings (Baron, 2021; Menggo et al,,
2022; Rizky Fadillah, 2020; Rohmiyati et al., 2025). Vlog assignments and other video-
based tasks have been found to foster practice, reduce anxiety, and improve overall English
proficiency among Indonesian EFL learners (Solikhah et al., 2025). At the same time,
reviews of student-generated video in higher education highlight its potential to transform
assessment into a more authentic, student-centered process that promotes ownership, self-
efficacy, and deeper learning (Hawley & Allen, 2018; Lam & Yunus, 2023).

However, video projects are not free from challenges. Studies on YouTube video
projects in EFL classrooms reveal that some learners still feel anxious due to low self-
perception, fear of peers’ negative judgment, and intimidating learning environments, even
when they prefer video tasks over traditional oral presentations (Sari & Iswahyuni, 2019).
Other research notes technical problems, lack of equipment, difficulties in finding a quiet
place to record, and pressure to produce high-quality videos (Menggo et al., 2022; Safei et
al., 2025; Sofyan & Aeni, 2024). This suggests that the effectiveness of video projects in
reducing anxiety and building confidence depends not only on the task design, but also on
the level of teacher support, available resources, and the classroom climate.

Indonesian students especially those in vocational high schools with diverse academic
orientations and varying levels of English exposure continue to face critical issues with
speaking anxiety and low confidence (Dwi, 2025). Many students fear making mistakes,
receiving criticism, or being judged by peers, leading to avoidance behaviors, silence, and
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low participation. These observations are consistent with the claims of Littlewood (2007)
and Baker and Westrup (2003), who argue that negative evaluation, linguistic insecurity,
and classroom pressure amplify students' reluctance to communicate. Consequently,
speaking anxiety becomes a barrier that not only affects performance but also reduces
learning opportunities.

Given these persistent challenges, the integration of technology-based assessments,
especially video projects, has gained attention as an alternative method to support speaking
development. Previous studies have shown that video projects provide a flexible, less
intimidating, and more autonomous environment for learners to practice speaking (Sari &
Iswahyuni, 2019). Students can rehearse, edit, and re-record their speech, reducing the
pressure of real-time performance and enabling them to produce more accurate and
confident spoken output (Aydin et al., 2025). Moreover, digital video tasks allow learners
to shift from high-stakes, live performance assessments to controlled environments where
they have greater agency over the speaking process.

Empirical findings also demonstrate that video production tasks contribute to
improved self-confidence and reduced speaking anxiety. Qomaruddin (2023) reported a
significant increase in students’ self-confidence after completing digital video-recorded
speaking tasks, it also helps reduce anxiety during speaking practice and enhance overall
oral performance. These findings align with the theoretical framework of self-efficacy
theory proposed by Bandura (1997), which states that mastery experiences, self-
regulation, and reduced affective filters contribute to confidence development. In other
words, when students feel more in control of the speaking task and have opportunities for
revision, they experience less fear of failure and more willingness to speak.

Notably, Dwi (2025) emphasizes that many vocational high school students perceive
video projects positively because these assessments allow them to practice independently
and reduce the fear associated with speaking in front of a live audience. However, despite
these benefits, vocational students still face technical challenges, time-management issues,
and worries about pronunciation, appearance, or background when recording their videos.
These challenges show that while video projects offer psychological advantages, they also
introduce new forms of stress, which must be addressed in their implementation.

While the existing literature focuses heavily on reducing anxiety, building confidence,
and improving speaking outcomes, a gap remains regarding comparative perceptions
among students from different academic tracks, particularly vocational tracks such as
Accounting and Software Engineering. Most studies treat students as a homogeneous group
without considering differences in academic specialization, technological familiarity,
learning styles, or communication needs. Vocational students in Software Engineering, for
example, may be more technologically literate and thus more comfortable with editing,
recording, and producing digital content, whereas accounting students may approach video
assignments more cautiously due to lesser exposure to multimedia tools. These differences
may influence how each group perceives video projects as a speaking assessment.

Thus, a study comparing Accounting and Software Engineering students’ perceptions
becomes crucial, particularly in vocational school environments where speaking skill
development is often overshadowed by technical or job-specific content. Understanding
these differences can contribute to more tailored pedagogical strategies, assessment
designs, and technological integration based on students’ academic backgrounds and
learning preferences.

Another rationale for this study lies in the shift toward technology-mediated
instruction in post-pandemic educational contexts. Asynchronous and digital assessments
are no longer supplementary but integral components of language pedagogy. Video-based
tasks align with 21st-century learning demands, promoting not only linguistic competence
but also digital literacy, creativity, and multimodal communication (Hafner & Miller, 2011).
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Therefore, identifying students’ perceptions toward such assessments helps
educators refine their teaching approaches, ensuring that video projects are both
pedagogically meaningful and socially inclusive.

The comparative lens makes this study distinct from the thesis it is derived from,
which focused solely on exploring anxiety and confidence without comparing academic
disciplines. With this comparative approach, the study offers a more nuanced
understanding of learners’ experiences, revealing how academic specialization shapes
attitudes toward technology-based speaking assessments. Therefore, these research
questions are proposed:

1. How do Accounting and Software Engineering students differ in their perceptions

of using video projects as a speaking assessment?
2. How do video projects influence speaking confidence and anxiety among students in
both majors?

2. Method

This study employed a comparative descriptive mixed-methods design, which,
according to Creswell and Poth (2016) is appropriate for exploring a phenomenon through
both numerical trends and in-depth experiential data, allowing researchers to compare
perceptions across groups while strengthening validity through triangulation. The
participants were Grade XII students from the Accounting and Software Engineering majors
at a private vocational high school in Surabaya, selected using purposive sampling.
Purposive sampling was chosen because it enables researchers to intentionally select
individuals who can provide rich information relevant to the research focus (Ary et al,,
2009; Creswell, 2013), in this case, students who had completed at least one video project
as a speaking assessment.

A total of 60 students (30 from each major) completed a 20-item Likert-scale
questionnaire measuring anxiety, confidence, and perceptions of video-based speaking
assessment, while eight students (four from each major) participated in semi-structured
interviews to gain deeper insight into their emotional and cognitive experiences. Data were
collected through questionnaires, interviews, and documentation of students' video project
submissions, following Cohen et al. (2002) emphasis on using multiple instruments to
enhance reliability. To check the internal consistency of the questionnaire, a pilot test with
a small group of students was conducted to check the clarity of the items and the
consistency of responses.

Feedback from the pilot led to minor revisions in wording, and the final questionnaire
was judged to be suitable for the main data collection. Quantitative data were analyzed
using descriptive statistical techniques to compare perception patterns between majors,
while qualitative interview data were analyzed using Creswell and Poth (2016) thematic
analysis steps—reading, coding, categorizing, and interpreting meaning—to identify
recurring themes and differences in students’ perceptions. This methodological approach
enabled a comprehensive understanding of how students from two different vocational
backgrounds perceived the use of video projects as an alternative speaking assessment.

3. Result
Research Question 1.

The questionnaire data show that video projects generally help students feel less
anxious when speaking English. For the item “I feel less anxious about speaking English
when I record a video compared to speaking in front of the class,” 40% of students agreed
and 26% strongly agreed, while none strongly disagreed or disagreed. This indicates that
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the majority of students experience lower anxiety when speaking through recorded video
than in live classroom presentations. Students explained in interviews that being able to
practice and retake their recordings reduced nervousness, as one student stated:

“I feel less anxious making a video because I can practice and retake if I need to. Speaking in
front of people make me a little nervous since it’s live, but I still try to stay confident and do my
best.”

However, the perception of pressure is more mixed. For the statement
“I feel less pressure when recording a video compared to live presentations,”

53% of students disagreed, 6% were neutral, and only 20% agreed and 20% strongly
agreed. This suggests that although many students feel less anxious overall, some still
experience pressure in the video-making process, possibly because they are concerned
about performance quality or technical aspects. Regarding a safe environment for self-
expression, 40% of students agreed and 30% strongly agreed that video projects allow
them to express themselves in English without fear of judgment, while 13% disagreed and
16% were neutral. This means most students feel more comfortable making mistakes and
trying to speak in English when using video.

In terms of confidence, the findings also show a positive pattern. For the statement

“Creating video projects allows me to practice and improve my speaking skill at my own pace”

60% of students agreed and 33% strongly agreed, with only 6% choosing neutral.
Likewise, for

“Video projects help me feel more confident in my ability to speak English fluently”

46% agreed and 23% strongly agreed. Interview data support this result; one student
described the experience as

“Like talking in front of a mirror”

which made them feel more relaxed and confident when speaking in English.

Overall, the findings indicate that video projects reduce speaking anxiety for most
students and simultaneously increase their confidence, mainly because they can control the
process, practice repeatedly, and edit their work before submission.

When the data are viewed by major, Accounting and Software Engineering students
show broadly similar patterns regarding anxiety and confidence. In both groups, the
majority of students indicated that they felt less anxious when recording videos than when
giving live presentations, and both groups reported that the possibility to rehearse and re-
record increased their confidence. Minor differences appeared only at the item level. For
example, Software Engineering students tended to mention the technical aspects of
recording as less intimidating, whereas accounting students more frequently reported
worries about editing and device availability.

In the interviews, some accounting students described themselves as

“kurang terbiasa dengan editing”

and felt that this contributed to pressure during the video-making process, while several
Software Engineering students stated that they were already familiar with basic recording
and editing tools, so their anxiety was focused more on language performance than on
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technology. These patterns suggest that, although video projects reduce speaking anxiety
and support confidence for both majors, students’ academic backgrounds shape the specific
sources of stress they experience.

Research Question 2.
The questionnaire results indicate that students generally have a positive perception
of video projects as a speaking assessment tool. For the item

“I find video projects to be an effective way to assess my speaking skills,”

67% of students agreed and 16% strongly agreed, while only 10% disagreed and 6%
were neutral. This means that most students see video projects as a valid method to
measure their English-speaking ability.

In terms of engagement, 56% agreed and 10% strongly agreed that video projects are
more engaging than traditional speaking assessments, while 16% disagreed and 16% were
neutral. Many students expressed that they enjoy the format and find it more interesting
than conventional oral tests. One student commented that video projects feel

“fun and less stress” and allow them to show their real speaking skills.

Students also commented on the accuracy of video projects in representing their
speaking ability. About 50% agreed and 13% strongly agreed that video projects accurately
reflect their speaking performance, but 20% disagreed and 5% remained neutral. This
shows that while many students trust video projects as a fair assessment, a notable
minority feel that the format still does not fully capture their “real” speaking, possibly due
to nervousness, technical issues, or the non-spontaneous nature of recording.

Regarding creative freedom, 40% agreed and 20% strongly agreed that they enjoy the
creative components of video projects, such as using visuals, settings, and role-plays.
However, 16% disagreed and 23% were neutral. Some students find creativity motivating
and feel that it helps them express their ideas better, while others prefer more structured,
traditional tasks. Students mentioned that creative components can attract the audience’s
attention and make the message clearer.

In terms of motivation, the responses are strongly positive. For the item

“Video projects motivate me to put more effort into improving my speaking skills,”

40% agreed and 40% strongly agreed, while only 16% disagreed and 3% were
neutral. This suggests that video-based assessment plays an important role in encouraging
students to practice more seriously and try to be more fluent in English.

Although the focus of this research question is perception, it is important to note that
some students’ perceptions are influenced by challenges they face. Many students reported
that managing the technical aspects of recording and editing videos was difficult, with 36%
agreeing and 20% strongly agreeing with this statement. They also experienced stress from
meeting quality expectations, struggled to find a quiet recording environment, and worried
about being judged based on their appearance, pronunciation, and accent. These difficulties
shape how some students perceive the overall assessment experience.

In terms of overall perception, Accounting and Software Engineering students again
displayed more similarities than differences. Both groups agreed that video projects are
effective for assessing speaking, more engaging than traditional oral tests, and motivating
because they encourage them to put more effort into their English. However, the qualitative
data point to some nuanced contrasts. Software Engineering students often highlighted the
creative and technical aspects of video projects—such as editing, background selection, and

6234 |



Ni Putu Wida Pertami, Putu Nur Ayomi
The Analysis of Code-Switching in My Nerd Girl: A Gender-Focused Sociolinguistic Study

visual design—as enjoyable challenges that made the tasks feel authentic and relevant to
their field.

In contrast, several accounting students emphasized that they appreciated the
opportunity to practice privately and avoid direct exposure in front of the class, but they
sometimes saw editing and production requirements as an additional burden. These
differences suggest that while the general perception of video projects is positive in both
majors, students’ academic specializations and levels of digital literacy influence which
features of the assessment they value most and which aspects they find most demanding.

4. Discussion
Research Question 1.

The results for Research Question 1 indicate that video projects provide a less
intimidating alternative to traditional live speaking assessments. Most students in this
study reported feeling less anxious when recording videos than when speaking in front of
the class, mainly because they could rehearse, re-record, and submit their performance only
after they felt ready. This pattern is consistent with previous findings that student-
generated video tasks can lower foreign language speaking anxiety and foster a safer
environment for oral production (Solikhah et al., 2025; Sari & Iswahyuni, 2019; Yuruk &
Yilmaz, 2025). YouTube video project study, for example, many non-English majors still
experienced some anxiety, but the majority preferred video projects over other speaking
tasks because the atmosphere was perceived as fun, less intimidating, and encouraging
(Sari & Iswahyuni, 2019).

The option to practice at one’s own pace and to repeat recordings until satisfied seems
crucial for reducing anxiety and strengthening confidence. This aligns with studies showing
that digital storytelling and video projects improve speaking skills while also enhancing
learners’ motivation and willingness to communicate (Mar et al., 2022; Murad et al., 2023;
Sulistianingsih et al., 2025). In these studies, students reported that the process of planning,
scripting, and narrating their own videos gave them more control over language use and
allowed them to build confidence gradually. Similar evidence is reported in Indonesian
contexts where video-project models significantly increased students’ speaking scores and
classroom engagement (Baron, 2021; Menggo et al., 2022; Rohmiyati et al.,, 2025).

Interpreted through Bandura’s notion of self-efficacy, video projects in this study
appear to provide repeated mastery experiences: students can see themselves succeed in
speaking English on video, which then strengthens their belief that they are capable
speakers. Recent research on video-based and vlog assignments similarly reports increased
self-confidence and perceived speaking competence after repeated video production cycles
(Solikhah et al., 2025; Sofyan & Aeni, 2024). When learners experience small, cumulative
successes, their anxiety tends to decrease and they are more willing to take risks in
speaking.

At the same time, the mixed responses on the item about “less pressure” suggest that
video projects do not completely eliminate anxiety. Some students still feel pressured by
high expectations regarding pronunciation, fluency, and video quality, or worry about how
they look and sound on camera. Similar concerns are documented in studies where
students are anxious about technical problems, limited access to devices, or the fear of
being judged based on their performance in recorded tasks (Lam & Yunus, 2023; Menggo
et al., 2022; Safei et al., 2025). These findings reinforce the idea that technology-mediated
tasks can shift the focus of anxiety from immediate live performance to issues of self-
presentation and production quality rather than removing it completely.

Overall, the findings of this study add to the growing evidence that video projects can
effectively reduce speaking anxiety and enhance confidence, especially when students are
given time to practice, clear guidelines, and supportive feedback. However, th(Iey also
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confirm that video projects work best when teachers actively address technical and
psychological barriers for example by providing basic training in video recording, flexible
deadlines, and assessment rubrics that value communicative effort over perfection. In this
sense, our results support recent calls to design video-based speaking assessments as
scaffolded, learner-centered tasks that are sensitive to students’ emotional needs as well as
their linguistic development (Sofyan & Aeni, 2024; Yasar, 2025).

Research Question 2

For Research Question 2, students in this study generally perceived video projects as
a useful, engaging, and motivating assessment tool for English speaking. The strong
agreement on items related to effectiveness and motivation mirrors findings from earlier
research showing that student-generated videos promote active learning, engagement, and
deeper involvement in the learning process (Hawley & Allen, 2018; Lam & Yunus, 2023;
Sofyan & Aeni, 2024). Speaking classroom, for instance, video projects were reported to
enhance student participation and cater to diverse learner needs by allowing flexible modes
of contribution (Sofyan & Aeni, 2024).

The students’ positive perceptions of creativity and enjoyment are consistent with
research on digital storytelling and video-based tasks, which emphasizes that such projects
provide authentic, multimodal opportunities for learners to express themselves (Mar et al.,
2022; Amaliah et al., 2022; Sulistianingsih et al., 2025; Tatli et al., 2022). When learners
design their own stories, choose settings, and integrate visuals, they tend to perceive
speaking tasks as more meaningful and enjoyable, which in turn strengthens their
willingness to speak. The present study confirms this pattern: many students described
video projects as “fun” and more interesting than traditional tests, and they felt that
creativity helped them communicate their ideas more clearly.

Nevertheless, the finding that a subset of students questioned whether video projects
accurately represent their “real” speaking ability reflects concerns raised in previous
literature. Several authors argue that recorded tasks may not fully capture spontaneous
interaction, turn-taking, or the ability to respond to unpredictable situations, which are
important components of communicative competence (Lam & Yunus, 2023; Menggo et al.,
2022). These results therefore support the suggestion that video projects should be used as
a complement rather than a complete replacement for live speaking assessments, so that
both prepared and spontaneous aspects of speaking can be assessed fairly.

Students’ perceptions in this study were also shaped by practical challenges, such as
technical difficulties, limited access to devices, unstable internet connection, and problems
finding a quiet place to record. Similar challenges are reported in other Indonesian and
international studies on video-based assignments, where students point out that technical
constraints and production demands can make video projects feel burdensome or even
unfair (Hawley & Allen, 2018; Fadillah, 2020; Rohmiyati et al., 2025; Safei et al., 2025). In
some cases, these obstacles reduce students’ enthusiasm and may lead them to perceive
video-based assessment as more about “editing skills” than about speaking competence.

Taking these perspectives together, our findings suggest that students tend to
perceive video projects positively when the pedagogical design and support are adequate.
They value video projects as an opportunity to demonstrate speaking skills in a more
flexible, creative, and less threatening format, but they also expect clear instructions,
manageable workload, and equitable access to resources.

This supports recommendations from recent research that teachers should provide
scaffolding in the form of sample videos, explicit rubrics, and technical guidance, and should
negotiate realistic expectations about production quality so that students focus on language
use rather than purely aesthetic aspects (Baron, 2021; Sofyan & Aeni, 2024; Sulistianingsih
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etal, 2025). In short, students’ generally positive perceptions of video projects as speaking
assessment are closely tied to how these projects are implemented in practice.

5. Conclusion

This study investigated Grade XII Accounting and Software Engineering students’
perceptions of video projects as a speaking assessment tool in a private vocational high
school in Surabaya. Using a comparative descriptive mixed-methods design, the research
examined how video projects influence speaking anxiety and confidence (RQ1) and how
students from both majors perceive the use of video projects as an assessment format
(RQ2). Sixty students completed a questionnaire and eight participated in semi-structured
interviews, allowing the researcher to combine numerical patterns with in-depth accounts
of their experiences.

In relation to the first research question, the findings show that video projects
contribute substantially to reducing speaking anxiety and increasing students’ confidence.
Most participants felt less anxious when recording videos than when delivering live
presentations in front of the class, because they could rehearse, re-record, and submit their
work only when they were satisfied with the result. Students also perceived video tasks as
providing a safer environment for self-expression; many reported that they could speak
more freely without fear of immediate judgment from peers or teachers. These conditions
enabled them to gradually improve their performance and develop mastery experiences,
which are central to the growth of self-efficacy in Bandura’s framework. At the same time,
the results indicate that anxiety does not disappear completely. A proportion of students
still felt pressured by expectations of good pronunciation, fluency, and video quality, and
some remained worried about how they would appear on camera.

With regard to the second research question, students from both Accounting and
Software Engineering majors expressed generally positive perceptions of video projects as
a speaking assessment. The majority agreed that video assignments are effective for
evaluating speaking skills, more engaging than traditional oral examinations, and
motivating because they encourage students to put more effort into their speaking. Many
also valued the creative freedom offered by video projects, noting that the opportunity to
design scenarios, choose settings, and organize content helped them convey their ideas
more clearly.

However, some students questioned whether video projects fully represent their
“real” speaking ability, particularly in spontaneous interaction, and several felt that
technical demands, environmental constraints, and time-consuming editing processes
introduced new forms of stress. Overall, the comparative design suggests that, despite
individual differences, students in both majors share similar views: video projects are a
promising, student-centered alternative to conventional speaking tests, but they must be
implemented carefully to avoid creating additional burdens.

Taken together, the findings reinforce the argument that video projects can function
as an effective technology-based assessment that supports the development of speaking
proficiency, lowers certain kinds of anxiety, and strengthens confidence, while also
revealing the practical and emotional challenges that need to be addressed so that all
vocational students can benefit equally from this assessment innovation.
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