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The integration of digital technology in education has become a global
phenomenon that is changing the paradigm of learning in the 21st century.
In Indonesia, the adoption of mobile learning applications such as Hablo
App shows an increasing trend in line with the national digital literacy
agenda. Teachers, as the main implementers, face a dilemma between the
transformative potential of technology and the reality of technical and
pedagogical constraints in the field. This study used an exploratory
qualitative case study design with a purposive sampling approach
involving two teachers who had implemented the Hablo App. Data
collection involved observation and interviews was administered to gather
specific data about usage patterns, satisfaction levels, and technical
difficulties. This study emphasizes the expectations and challenges of
teachers regarding the use of the Hablo App in classroom. These findings
hold significant implications for educational app developers, language
educators, and policymakers aiming to optimize digital learning.
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1. Introduction

The proliferation of digital platforms in educational contexts has
fundamentally altered the landscape of teaching and learning in the 21st century.
As educational institutions worldwide embrace technological innovation, the
integration of mobile applications and digital tools has become increasingly
prevalent in classroom environments (Crompton & Burke, 2018). The use of digital
platforms for educational purposes has grown significantly in recent years,
bringing both opportunities and challenges for teachers and students alike.
Globally, digital platforms are being rapidly adopted in classrooms, with research
indicating potential benefits such as improved engagement, personalized learning,
and efficient administrative management (Sung et al., 2016; Scherer et al., 2019;
Nikolopoulou et al., 2021).

In countries like Indonesia, integrating educational technology aligns with
the national agenda of digital literacy and technological proficiency in schools.
However, despite policy support, many schools face technical, logistical, and
instructional challenges in effectively implementing such technologies (Tondeur et
al,, 2017).

In line with the development of educational technology, the concept of
Mobile-Assisted Language Learning (MALL) has become an increasingly important
approach in language education. MALL refers to the integration of mobile devices
such as smartphones and tablets to facilitate language learning activities anytime
and anywhere. Recent studies highlight that mobile learning enables flexible access
to learning resources, interactive practice opportunities, and authentic language
exposure beyond classroom settings (Kukulska-Hulme, 2020; Hwang & Fu, 2019;
Klimova, 2021).

Through features such as interactive conversations, instant feedback,
multimedia materials, and self-paced exercises, mobile applications can facilitate
learner autonomy and improve communicative competence. Moreover, mobile
learning environments allow students to practice listening and speaking skills in
real-life contexts, thereby supporting communicative language teaching and
student-centered learning approaches.

The Hablo App is a digital foreign language learning tool designed to help
users practice their speaking skills through interactive conversation. The
application was developed by the Hablo Language Learning Team, a digital
education startup focusing on artificial intelligence-based language learning
technologies. The developers designed the application to simulate real-life
communication by integrating speech recognition technology and Al-based
conversational responses. Unlike most traditional language learning applications
that emphasize vocabulary memorization and grammar drills, Hablo focuses
primarily on developing speaking fluency through dialogue-based interaction.
With this approach, users can practice English more naturally, as if they were
communicating with a real interlocutor.
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Although educational apps like Hablo show potential for transforming
traditional classroom practices, the effectiveness of these tools often depends on
how they are integrated by teachers within specific educational settings. This
research focuses on exploring teachers' expectations and challenges in using the
Hablo App in schools, providing a nuanced understanding of its practical
application in educational environments While the Hablo App is positioned to
address some of these challenges, its actual impact in classrooms has yet to be fully
explored, particularly from the perspective of the teachers who use it daily.

The emergence of educational applications like Hablo reflects a broader
shift toward student-centered, technology-enhanced pedagogical approaches.
These platforms promise to address traditional challenges in education, including
limited engagement, communication barriers, and administrative inefficiencies
(Sung et al.,, 2016). While extensive research exists on the general benefits of
educational technology, there remains a significant gap in understanding the
specific experiences of teachers using the Hablo App in Indonesian schools.

Most existing studies focus primarily on student outcomes and
technological features rather than examining the practical challenges and
expectations that teachers encounter during implementation (Nikolopoulou et al.,
2021). Furthermore, limited research has explored the contextual factors that
influence successful technology integration in Indonesian educational settings.
Understanding these factors is crucial for developing effective implementation
strategies and support systems that can maximize the potential benefits of
educational applications like Hablo.

This study addresses these gaps by providing comprehensive insights into
teachers' perspectives on the Hablo App, examining both their expectations and
the challenges they face. The findings contribute to the growing body of literature
on educational technology integration and offer practical recommendations for
improving the implementation of digital learning platforms in schools. The
integration of technology in educational settings has been extensively studied, with
research consistently highlighting both opportunities and challenges. Davis et al.
(2019) emphasize that successful technology integration requires more than
simply introducing new tools; it demands fundamental changes in teaching
practices, institutional culture, and support systems. Similarly,

Ertmer and Ottenbreit-Leftwich (2010) argue that teacher beliefs and
attitudes play a crucial role in determining the success of technology integration
initiatives. Research on mobile learning applications specifically indicates that
these tools can enhance student engagement, facilitate personalized learning, and
improve access to educational resources (Kaliisa & Picard, 2017). However, studies
also reveal common implementation challenges, including technical difficulties,
insufficient training, and resistance to change among educators (Tondeur et al.,
2017).
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The Technology Acceptance Model (TAM) provides a useful framework for
understanding how teachers perceive and adopt new technologies. According to
Venkatesh and Davis (2000), perceived usefulness and perceived ease of use are
primary factors influencing technology acceptance. In educational contexts,
additional factors such as institutional support, training quality, and alignment
with teaching goals significantly impact teachers' willingness to adopt new
technologies (Scherer et al, 2019). Recent studies on teacher perceptions of
educational apps reveal mixed findings. While many educators recognize the
potential benefits of digital tools, they often express concerns about
implementation challenges, time constraints, and the need for ongoing support
(Blackwell et al.,2020).

An empirical gap exists in understanding teachers’ real-life experiences
with the Hablo App, as they may encounter limitations that differ from initial
expectations, such as insufficient technical support, user interface difficulties, or
mismatched functionalities with local teaching needs. Additionally, a theoretical
gap is evident, as most studies on educational apps focus on student outcomes
rather than examining how teachers navigate these tools in their workflows. While
some research highlights the benefits of technology for student engagement, less
is known about the institutional and personal factors that influence teachers’
willingness and ability to use such tools effectively.

This study seeks to address these research gaps the use of the Hablo App in
schools, by examining these elements, the study offers a novel contribution to
educational technology research, specifically in how apps are perceived and
utilized by teachers within Indonesian schools. The findings aim to inform future
improvements to the Hablo App and guide schools in supporting effective
technology integration for enhanced learning outcomes. What are the
expectations and challenges of teachers regarding the use of the Hablo App in
classroom settings?

2. Method

This study employs a qualitative exploratory case study design to examine
teachers' experiences with the Hablo App. The qualitative approach allows for in-
depth exploration of teachers' perspectives, providing rich insights into their
expectations, challenges, and experiences (Creswell & Creswell, 2017). The case
study methodology is particularly appropriate for this research as it enables
detailed investigation of a contemporary phenomenon within its real-life context
(Yin, 2018). This study used an exploratory qualitative case study design with a
purposive sampling approach involving two teachers who had implemented the
Hablo App.

Data collection involved observation, interviews and document analysis
(lesson plans). Those techniques were administered to gather specific data about
usage patterns, satisfaction levels, and technical difficulties. Data analysis followed
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Braun and Clarke's (2006) thematic analysis framework. Interview transcripts
were coded inductively to identify recurring themes and patterns. Ethical approval
was obtained from the university's research ethics committee. Informed consent
was secured from all participants, and confidentiality was maintained throughout
the research process. Participants were informed of their right to withdraw at any
time without consequences.

3. Result

The analysis of teacher experiences with the Hablo App reveals a
multifaceted landscape where high expectations for educational transformation
encounter the complex realities of classroom implementation. Through systematic
examination of qualitative data, including teacher interviews and observational
evidence, this study uncovers both the promising potential and persistent
challenges that characterize mobile learning application adoption in Indonesian
schools. The findings illuminate a critical gap between the theoretical benefits of
educational technology, and the practical constraints teachers face in their daily
instructional practice. The analysis revealed that both teachers entered them.

The Expectation Teachers Regarding the Use of the Hablo App in Classroom

Hablo App experience with high expectations, primarily centered around
three key areas: enhanced communication, improved lesson efficiency, and
increased student engagement. Teachers expressed strong expectations for
improved teacher-student communication:

"l expected the app would help me share student progress more efficiently with
parents, reducing the need for formal meetings and phone calls.” (Teacher 1)
"l imagine that the Hablo App would create a bridge between classroom learning
and home study. The ability to learning dialogue or conversation.” (Teacher 2)

These expectations align with existing research on mobile learning
applications, which suggests that effective communication tools can significantly
enhance educational outcomes (Kukulska-Hulme & Traxler, 2019). The teachers'
focus on communication reflects a broader desire for technological solutions that
can bridge traditional classroom boundaries and create more connected learning
environments.

Based on the document analysis of the English teachers’ lesson plans, it was
found that the teachers prepared their instructional planning in a structured
format consisting of learning objectives, teaching materials, learning activities,
teaching media, and assessment procedures. The lesson plans generally followed
the standard components of classroom instruction and reflected an attempt to
organize learning systematically before classroom implementation.
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The learning objectives were mostly written in behavioral terms and
focused on students’ ability to understand and use simple English expressions in
daily communication. The objectives emphasized communicative competence
rather than grammatical mastery alone. This indicates that the teachers oriented
their teaching toward practical language use and functional communication. The
formulation of the objectives also showed alignment with the communicative
approach, where students were expected to practice speaking, listening, reading,
and writing in integrated activities.

Furthermore, the learning activities described in the lesson plans were
divided into three stages: pre-activity, whilst-activity, and post-activity. In the pre-
activity stage, teachers planned to activate students’ prior knowledge through
greetings, simple questions, and short discussions related to students’ daily
experiences. This stage functioned as a warm-up activity to build students’
readiness and motivation to learn English.

During the whilst-activity stage, teachers planned interactive activities
such as dialogue practice, role-play, vocabulary matching, and group discussions.
These activities indicate that the teachers attempted to involve students actively
in the learning process rather than relying solely on lecturing. The lesson plans
demonstrate that learning was designed to be student-centered, allowing learners
to practice language through interaction and collaboration.

The post-activity stage was used to reinforce understanding through
reflection, feedback, and short exercises. Teachers also planned to provide
reinforcement by summarizing the lesson and asking students to conclude what
they had learned. This shows that teachers considered reflection as an important
part of learning consolidation.

In terms of teaching media, teachers planned to use various learning
supports such as textbooks, worksheets, and digital media. The presence of digital
learning tools in the lesson plans suggests that teachers expected technology to
support engagement and communication in learning. Previous findings also
indicate that teachers believe technological tools can enhance interaction and
improve student participation in classroom learning.

The assessment section of the lesson plans included both formative and
summative evaluation. Teachers planned to assess students through oral
performance, written exercises, and participation during classroom activities.
Oral performance assessment was particularly emphasized, indicating that
teachers prioritized students’ speaking ability as an important indicator of English
proficiency. This reflects the communicative orientation of instruction, where
language use in real situations is considered more meaningful than memorization
of rules.

However, the lesson plans also revealed that the assessment criteria were
sometimes written in general terms and lacked detailed rubrics. As a result, the
measurement of students’ performance could depend heavily on the teacher’s
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subjective judgment. Although teachers intended to monitor students’ progress
continuously, the absence of clear scoring guidelines suggests that assessment
implementation may vary across classes.

Overall, the observation of the lesson plans demonstrates that the teachers
had pedagogical awareness in organizing learning activities and encouraging
student participation. The lesson plans illustrate an effort to implement
communicative and student-centered learning, integrate technology, and conduct
ongoing assessment. Nevertheless, some components, particularly the
specification of assessment criteria and learning indicators, still need further
refinement to ensure more consistent and objective evaluation of students’
learning outcomes.

Learning Motivation

The teachers expressed high expectations for improved student engagement
through interactive features. The gamification features implemented consisting of
daily challenges, a point system, badge rewards, and progress graphs are highly
appreciated by the majority of research participants.

"I believed the app's gamification elements and multimedia capabilities would
motivate students who typically struggle with traditional teaching methods."
(Teacher 1)

"l expected students would be more responsive to mathematical concepts

presented through interactive exercises and visual representations.” (Teacher 2)

Teachers believed the app could serve as a bridge between school and home,
allowing better interaction with students and parents. They also anticipated that
the gamification and multimedia features would improve students’ interest in
learning and help explain difficult concepts more effectively.

Technical Challenge

The most prominent challenge identified was inadequate technical
infrastructure. By incorporating daily challenges, point systems, and virtual
rewards, the application successfully maintained consistent learning motivation.

"Frequent internet connectivity issues in our school make it difficult to rely on
the app consistently. Sometimes lessons are disrupted when the connection fails during
critical moments."” (Teacher 1)

"The school's Wi-Fi bandwidth cannot support all students accessing the app
simultaneously, leading to slow loading times and frustration.” (Teacher 2)
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This finding is consistent with broader research on technology integration in
developing countries, where infrastructure limitations remain a significant barrier
to effective educational technology implementation (Trucano, 2016). The technical
challenges highlight the importance of addressing foundational infrastructure
before introducing advanced educational applications. Both participants expressed
concerns about potential student distractions when using mobile devices for
educational purposes.

"While the app is educational, students sometimes get distracted by other
phone features or social media notifications during lessons."(Teacher 1)

"Managing student device usage requires constant monitoring, which can
detract from teaching time and focus."(Teacher 2)

Teachers also noted that while mobile devices support learning, they may
simultaneously distract students if not managed carefully. This dual role of
technology highlights the importance of digital citizenship education and classroom
management strategies. Moreover, teachers emphasized that institutional support
and adequate training are crucial to optimize the benefits of the Hablo App. These
results resonate with the Technology Acceptance Model (TAM), which suggests that
while perceived usefulness and ease of use encourage adoption, contextual factors
such as institutional readiness, infrastructure, and ongoing support play equally
important roles in shaping technology acceptance. These concerns reflect broader
debates about mobile device usage in educational settings and the need for clear
digital citizenship guidelines (Selwyn, 2016).

The teachers appreciated the app's assessment capabilities despite
implementation challenges.

"The immediate feedback feature helped students identify mistakes quickly,
though technical glitches sometimes prevented proper score recording.” (Teacher 2)

"Digital quizzes were popular with students and provided me with instant data
on comprehension levels, when the system worked properly.” (Teacher 1)

Based on their experiences, both teachers provided valuable
recommendations for enhancing Hablo App implementation. Teachers highlighted
the positive aspects of the app’s assessment features. Immediate feedback and
digital quizzes were considered beneficial in promoting active learning and
providing real-time insights into student performance. Nevertheless, technical
glitches sometimes undermined the effectiveness of these features, reducing
teachers’ trust in the system.

This contrast between expectations and real classroom experiences reflects
the implementation gap often discussed in educational technology research. The
findings suggest that to maximize the app’s potential, schools need to strengthen
their infrastructure, provide consistent technical support, and offer continuous
professional development for teachers.
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4. Discussion

The findings support and extend the Technology Acceptance Model (TAM) in
educational contexts. While both teachers initially perceived the Hablo App as
useful and potentially easy to use, their actual adoption was significantly influenced
by external factors such as infrastructure limitations and institutional support. This
suggests that educational technology acceptance models should incorporate
contextual factors beyond individual perceptions (Teo, 2011). The study also
contributes to understanding the implementation gap between educational
technology promises and classroom realities. Despite positive expectations and
recognition of potential benefits, practical challenges significantly impacted
effective usage, highlighting the importance of comprehensive implementation
planning and support systems.

Sung, Chang, & Liu (2016) conducted a meta-analysis on integrating mobile
devices into teaching and learning. Their results showed that mobile applications
significantly enhance student performance and engagement. However, similar to
this study, they noted challenges related to infrastructure and teacher readiness,
suggesting that effective integration requires more than just technology—it also
demands support and preparation. Kaliisa & Picard (2017) explored mobile
learning in higher education, particularly in African contexts. They found that while
educational apps have the potential to transform learning by increasing access and
interaction, limited internet connectivity and insufficient teacher training were
major obstacles.

These findings mirror the challenges faced by teachers in Indonesia when
implementing the Hablo App. Blackwell, Lauricella, & Wartella (2020) investigated
the use of digital technology in early childhood education. Their research
emphasized that teacher beliefs, digital literacy, and institutional culture strongly
influence the adoption of new technologies. This aligns with the present study,
where teachers expressed optimism about the Hablo App but also revealed
hesitancy due to technical issues and the risk of student distraction.

These findings align with (Davis, 1989) Perceived usefulness refers to the
degree to which individuals believe that using a particular technology will
enhance their job performance, while perceived ease of use represents the extent
to which users believe that utilizing the technology will be free from excessive
effort. In the context of this research, TAM effectively explains the complex
dynamics observed in teachers' responses to the Hablo App implementation.

This research extends TAM by demonstrating that in educational contexts,
external factors such as institutional infrastructure, technical support, and
organizational readiness play equally important roles in technology acceptance
alongside individual perceptions. The findings suggest that successful
implementation of educational technologies like the Hablo App requires
addressing both user perceptions and systemic barriers to create a supportive
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environment for technology adoption.

Beside that this research also supported by (Rogers, 2003) Technological
infrastructure created obstacles to widespread adoption. The theory also explains
the importance of observability in innovation diffusion, which was compromised
in this context due to technical glitches that prevented teachers from consistently
demonstrating the app's benefits. The research contributes to diffusion theory by
highlighting how contextual factors in developing countries, such as
infrastructure limitations and institutional readiness, can significantly impact the
diffusion process of educational innovations, even when the innovation possesses
clear relative advantages.

Constructivist Learning Theory provides essential theoretical support for
understanding teachers' pedagogical expectations regarding the Hablo App and
their vision for transformed learning experiences. This theory emphasizes that
learning occurs through social interaction, with key concepts including the Zone
of Proximal Development (ZPD), scaffolding, and active knowledge construction
by learners. The research findings demonstrate how teachers viewed the Hablo
App as a potential facilitator of constructivist learning principles, particularly in
enhancing social interaction and providing digital scaffolding for student learning
(Vygotsky's, 1978).

The research contributes to constructivist theory by demonstrating how
digital tools can potentially enhance social learning and scaffolding when properly
implemented, but also reveal the critical importance of addressing technical and
management challenges to realize constructivist learning potentials. This research
underscores that while educational technologies like the Hablo App have the
theoretical potential to support constructivist pedagogical approaches, their
effectiveness depends significantly on the quality of implementation and the
support systems surrounding their use.

The integration of these three theoretical frameworks provides a
comprehensive understanding of the complex phenomena observed in the Hablo
App implementation study. TAM explains the individual-level factors affecting
teachers' technology acceptance, highlighting how perceived usefulness and ease
of use influence adoption decisions. The Diffusion of Innovation Theory elucidates
the systemic factors that either facilitate or hinder the spread of educational
innovations within institutional contexts.

Meanwhile, Constructivist Learning Theory provides the pedagogical
rationale for teachers' expectations and their vision of transformed learning
experiences through technology integration. The findings suggest that future
educational technology initiatives must move beyond simply introducing new
tools to creating comprehensive ecosystems that support technology adoption at
individual, institutional, and pedagogical levels.
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Only through such integrated approaches can educational applications like
the Hablo App achieve their potential to meaningfully transform teaching and
learning experiences in sustainable and effective ways.

This study's limitations include the small sample size and focus on a specific
geographical region. Future research should examine larger, more diverse teacher
populations and include student perspectives on Hablo App usage. Longitudinal
studies could provide insights into how teacher experiences evolve over time as
they become more familiar with the technology. Additionally, comparative studies
examining different educational apps or comparing technology-enhanced versus
traditional teaching methods could provide broader insights into effective
educational technology integration strategies.

5. Conclusion

This study reveals that while teachers hold optimistic expectations about the
Hablo App's potential to enhance educational experiences, they face significant
implementation challenges that must be addressed for successful integration. The
findings emphasize that successful educational technology adoption requires more
than simply introducing new tools; it demands comprehensive infrastructure
development, ongoing professional support, and careful attention to contextual
factors.

The research contributes to understanding the complex dynamics of
educational technology implementation in Indonesian schools and provides
practical insights for improving digital learning platform integration. For the Hablo
App to realize its full potential, developers and educational institutions must
collaborate to address infrastructure limitations, provide adequate training, and
ensure ongoing technical support.

Future educational technology initiatives should prioritize holistic
implementation approaches that consider teacher perspectives, institutional
readiness, and contextual factors. Only through such comprehensive approaches
can educational applications like Hablo truly transform teaching and learning
experiences in meaningful and sustainable ways.
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