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Abstract

Higher education in Indonesia struggles to combine academic excellence with character
development, because knowledge is often separated from life values. A pesantren-based
curriculum offers an alternative that integrates both holistically. This study explains the concept,
strategies, implementation, evaluation, and challenges of this curriculum at the University of
Darussalam Gontor. Using a descriptive qualitative approach based on documents, the literature,
and field information, the study finds that the model balances academic competence and spiritual
identity through three integrated dimensions: academic, Islamic, and social. The novelty of this
study lies in a single framework that unites curriculum design, the formation of a dual identity,
and an assessment system that balances academic achievement with pesantren-based learning.
Competencies are assessed through the Cumulative Grade Point Average (IPK), the Pesantren
Performance Index (IPKs), and the Student Academic Support Credit System (AKPAM),
measuring 15 competencies. The main challenges are balancing modern academic standards with
pesantren values, the gap between the concept of integration and educators” ability to apply it,
and the combined workload of academic, religious, and organizational activities. These findings
enrich the concept of a holistic curriculum and offer an operational reference for Islamic higher
education institutions that wish to align academic standards with the character development of
their graduates. The findings are limited to one institution and rely mainly on documents and
literature.

Keywords: integrative curriculum; Islamic higher education; integration of knowledge and
values; student character formation

Abstrak

Pendidikan tinggi di Indonesia menghadapi tantangan dalam memadukan keunggulan akademik
dengan pembentukan karakter karena ilmu kerap dipisahkan dari nilai kehidupan. Kurikulum
berbasis pesantren menawarkan alternatif yang memadukan keduanya secara holistik. Penelitian
ini menjelaskan konsep, strategi, pelaksanaan, evaluasi, dan tantangan kurikulum tersebut di
Universitas Darussalam Gontor. Dengan pendekatan kualitatif deskriptif yang bertumpu pada
dokumen, literatur, dan informasi lapangan, penelitian ini menemukan bahwa model tersebut
menyeimbangkan kompetensi akademik dan identitas spiritual melalui tiga dimensi terpadu,
yaitu dimensi akademik, keislaman, dan kemasyarakatan. Kebaruan penelitian ini terletak pada
satu kerangka yang menyatukan desain kurikulum, pembentukan identitas ganda, serta sistem
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penilaian yang menyeimbangkan capaian akademik dan pembelajaran kepesantrenan.
Kompetensi dinilai melalui Indeks Prestasi Kumulatif (IPK), Indeks Kinerja Pesantren (IPKs),
dan Sistem Kredit Dukungan Akademik Mahasiswa (AKPAM) yang mengukur 15 kompetensi.
Tantangan utamanya meliputi menjaga keseimbangan antara standar akademik modern dan nilai
pesantren, kesenjangan antara konsep integrasi dan kemampuan pendidik menerapkannya, serta
beban kegiatan akademik, keagamaan, dan organisasi yang berlapis. Temuan ini memperkaya
konsep kurikulum holistik dan menjadi rujukan operasional bagi perquruan tinggi Islam dalam
menyelaraskan standar akademik dengan pembentukan karakter lulusan. Temuan ini terbatas
pada satu institusi dan terutama bertumpu pada telaah dokumen dan literatur.

Kata kunci: kurikulum integratif, perquruan tinggi Islam; integrasi ilmu dan nilai;
pembentukan karakter mahasiswa
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Introduction

Higher education in Indonesia faces a major challenge in producing graduates
who are intellectually gifted and professionally competitive, but who also hold a strong
moral and spiritual foundation. Amid rapid globalization and technological change,
knowledge is often separated from the values of life. As a result, education tends to
pursue academic excellence without balancing it with comprehensive character
development, a trend that reflects a crisis of values and the fragmentation of scholarship
(Fernadi, 2024). This situation calls for an alternative curriculum model that integrates
academic achievement with the instillation of noble values, so that education not only
enlightens the mind but also shapes a personality marked by integrity and good
character.

As Islamic educational institutions with deep roots in the nation’s history and
civilization, pesantren hold a distinctive view of education. For pesantren, education is
not merely the transfer of knowledge but the shaping of the whole person, a process that
unites faith, knowledge, and good deeds in one way of life. The value of tawhid as the
foundation of faith, adab as the foundation of ethics, and independence and
responsibility as the outcomes of education have long driven educational activities in
pesantren (Zarkasyi, 2020). This distinctive character has inspired and philosophically
grounded the development of a pesantren-based higher education curriculum, as a
response to the crisis of values and the fragmentation of knowledge in education today.

A pesantren-based higher education curriculum has emerged as a model that
integrates Islamic educational values into all aspects of academic life (Maulidy et al.,
2026). This model rejects the separation between religious and secular studies and views

every branch of knowledge as a path to knowing Allah SWT while also serving the
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common good. Through the integration of the formal curriculum, character
development, and the residential college system, students are shaped to hold a strong
dual identity: they excel in academic competence while maturing spiritually and
morally. The pesantren-based curriculum therefore not only equips students with
professional skills but also fosters the awareness that knowledge is a trust, to be carried
out with the intention of worship and realized through tangible service to the
community.

Previous studies have examined the synergy between pesantren and university
curricula (Maulidy et al., 2026), models of holistic curriculum integration for Islamic
boarding schools and higher education (Sirojuddin et al., 2025), the management of
pesantren-based higher education at the University of Darussalam Gontor (Unida
Gontor) (Hidayat et al., 2025), the strategies of a pesantren university in developing
student competence (Zarkasyi et al., 2024), and partnership models between pesantren
and Islamic universities (Dinata et al., 2025). These studies show growing attention to
this field. However, in the literature reviewed for this study, curriculum design, the
formation of a dual student identity, and the assessment of both academic and
pesantren-based achievement are seldom brought together in one operational
framework.

This study addresses that gap. Its novelty lies in a single, cohesive framework
that unifies curriculum design, the formation of a dual identity, and an assessment
system that balances academic achievement with pesantren-based learning, drawing on
the case of Unida Gontor. The study contributes an operational reference for Islamic
higher education institutions that wish to align academic standards with the character
development of their graduates. Accordingly, this paper aims to explain the concepts
and models for integrating pesantren values into the higher education curriculum, to
analyze strategies for developing student competencies based on a dual identity, and to
describe the implementation, evaluation, and challenges of these strategies at Unida
Gontor. It is hoped that this paper offers a comprehensive overview and contributes to
the development of Islamic higher education that is character based, integrity driven,

and relevant to the needs of the times.

Method

This study employs a descriptive qualitative approach. The approach was chosen

because the study seeks an in-depth understanding of the meaning, values, and
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processes of curriculum implementation in their original context, rather than measuring
numerical relationships or statistics. The research design combines a literature review,
written documents, and a description of implementation in the field, so that the
conceptual framework can be developed systematically and supported by evidence of
direct implementation (Miles et al., 2014). The research proceeded in sequence: collecting
relevant data sources, categorizing the material according to the focus of the discussion,
and analyzing the data to draw conclusions.

The data sources, the analytical process, and the research objectives are directly
interrelated. The data provide the foundation for explaining the concepts and models of
pesantren value integration, while the analysis shows how these values are translated
into strategies for competency development, implementation, and evaluation. The
whole process addresses three main aspects: the conceptualization and modeling of the
integration of pesantren values into the higher education curriculum; strategies for
developing student competencies based on a dual identity, academic and pesantren; and
the implementation, evaluation, and challenges of the pesantren-based curriculum.

The study used primary and secondary data. Primary data were obtained from
observations and interviews at Unida Gontor. Secondary data came from three kinds of
documentation: the student disciplinary regulations of Unida Gontor for the 2026/2027
academic year, as established by the Directorate of Islamic Boarding Schools (DKP)
(Direktorat Kepesantrenan, 2026); the curriculum documents of each study program at
Unida Gontor over the past five years; and documents summarizing the Cumulative
Grade Point Average (IPK) and the Pesantren Performance Index (IPKs) for each
academic year. Several reference books also served as secondary sources. The primary
subject of the study is the curriculum design of Unida Gontor, an example of a higher
education model that integrates the academic system with the pesantren system.

Data were collected by reviewing existing documents and gathering information
from various sources in the literature. The document and literature review gathered
information on the curriculum structure, the competencies to be achieved, and the
methods of academic and pesantren-based guidance implemented at Unida Gontor
(Abdurrahman, 2024). It also collected concepts, theories, and findings from previous
research related to the three aspects of the study, so that they could be organized into a
comprehensive analytical framework.

The data were analyzed with content analysis in three stages: data reduction,

data presentation, and conclusion drawing (Miles et al., 2014). In the reduction stage, the
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researchers sorted and grouped information from observations, interviews, and
supporting documents (curriculum documents, curriculum outlines, and IPK and IPKs
summaries) into three dimensions of educational integration: academic, Islamic, and
social. These dimensions were identified by examining the data for the development of
academic competencies, the internalization of Islamic values, and social awareness and
responsibility. In the presentation stage, the findings were organized narratively and
systematically to show the relationship between curriculum implementation and the
three dimensions. In the conclusion stage, the researchers interpreted the emerging
patterns and related them to the theoretical framework of curriculum integration, which
served as the analytical tool. The interpretation indicated that the academic, Islamic, and
social dimensions are integral to the educational objectives of Unida Gontor.

Data validity was ensured through source triangulation, that is, by comparing
information from official curriculum documents, academic policies, and various
reference materials in the literature, so that the findings are consistent and scientifically

reliable (Carter et al., 2014; Nurfajriani et al., 2024).

Results and Discussion
Conceptualization and Models for Integrating Pesantren Values into the Higher
Education Curriculum

The findings show that the pesantren-based integrative curriculum is designed
as a way of developing a higher education curriculum that deliberately integrates three
aspects of learning into one mutually supportive system: mastery of knowledge, moral
character development, and the instillation of a holistic life vision. In this framework,
the curriculum is more than a list of formal courses. It is a comprehensive framework
that guides the whole teaching and learning process (Maulidy et al., 2026). This
conceptualization responds to the tendency of modern higher education to separate
science from ethical values, knowledge from everyday life, and academic learning from
social reality (Zarkasyi, 2020).

Philosophically, the concept is rooted in the pesantren worldview, which treats
knowledge, faith, and good deeds as an inseparable unity. Knowledge is studied not
merely for its own sake but as a means of deepening faith and of applying it in daily life
(Al-Attas, 1980). The principle of tawhid serves as the ontological and epistemological
foundation that runs through every stage of education, from planning to evaluation, and

so removes the separation between religious and general studies (Kuncara et al., 2026).
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Within this framework, all fields of knowledge, including the natural sciences, the
humanities, and technology, are viewed as one body of knowledge that serves humanity.
This position is consistent with wider discussions of the dichotomy and integration of
knowledge in contemporary Islamic education (Fernadi, 2024).

On this basis, the integration model consists of three interrelated dimensions:
academic, Islamic, and social (Sirojuddin et al., 2025). The academic dimension focuses
on mastering a field of study academically and professionally through systematic,
critical, and problem-solving scientific methods. The Islamic dimension provides values
and ethics that direct every academic achievement toward worship and the common
good. The social dimension gives students opportunities to grow and contribute through
community service, collaboration with local communities, and social initiatives
(Zarkasyi et al., 2024). The three dimensions do not work in isolation. They support one
another in a cycle that produces graduates with strong academic ability and good moral

character. Figure 1 summarizes the conceptual model.

A Conceptual Model for the Design of a
Pesantren-Based Higher Education Curriculum

Academic Dimensions Islamic Dimensions Social Dimensions

Figure 1. Conceptual Model of Curriculum Design

The three-dimensional model is consistent with the theoretical framework of a
holistic curriculum, which holds that well-rounded education develops the cognitive,
affective, and psychomotor domains simultaneously rather than focusing only on
intellectual ability (Budiyanti et al., 2024; Krathwohl, 2002). Because the dimensions
reinforce one another, no aspect of learning is neglected.

The integration model is implemented through an interdisciplinary learning
approach that combines fields such as science, the social sciences, and the arts in one
framework of understanding. Students are taught to understand the material in depth
and are guided to see the relations among concepts, for example how particular scientific
principles relate to Islamic ethics (Maksudin, 2023). The approach is supported by
teaching methods that address the cognitive, affective, and psychomotor domains at

once, such as group discussions, case studies based on real problems, project-based
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learning, and reflection sessions. As a result, the role of lecturers shifts from delivering
content to facilitating learning and modeling both academic values and ethics.

The model also shows that the hidden curriculum is as influential as the formal
curriculum. The campus environment, communication between lecturers and students,
an inclusive academic culture, punctuality, and the exemplary conduct of educators all
convey values that are not listed in curriculum documents but shape students’” character
profoundly and continuously (Hafferty & Franks, 1994; Giroux & Penna, 1979). These
findings reinforce the literature on the hidden curriculum, which holds that the
environment and role modeling have a profound influence on character development
(Ishomuddin & Aziz, 2025). This study adds that, at Unida Gontor, the hidden
curriculum is not left to chance but is designed systematically through the boarding
school system.

Unida Gontor is a concrete application of this conceptualization and integration
model. Its curriculum structure removes the distinction between Islamic and general
studies by placing Islamic and general courses in one framework (Sufratman et al., 2022).
A notable feature is the 24-hour boarding system, which supports a structured lifestyle
that includes daily congregational prayer, strict time discipline, proficiency in Arabic
and English for global communication, mandatory participation in student
organizations, and thematic community service programs (Hidayat et al., 2025). The
formal and hidden curricula operate in tandem, which allows Unida Gontor to function
not merely as a university but as a model of a “modern pesantren” that joins the scholarly
traditions of the pesantren with the academic demands of contemporary higher
education.

These findings reinforce the argument that integrating pesantren values into the
higher education curriculum is not merely a normative concept but can be implemented
concretely and consistently within an educational system. The model positions Islamic
values not as an add-on to the curriculum but as a paradigm that shapes the entire
educational architecture (Fernadi, 2024). This agrees with the tiered system of
development, from daily to annual activities, that characterizes a pesantren-based
curriculum. Theoretically, the findings suggest that a college curriculum is not limited
to academic documents and course catalogs. The 24-hour residential life system shows
that a structured environment can be a primary educational tool on par with classroom
learning. This broadens the understanding of an integrative curriculum by showing that

the integration of academic activities, religious practice, and community life is key to

IQRO: Journal of Islamic Education



920 | Cindy Marchellina EI Fitri et al.

internalizing educational values. The model can therefore serve as a reference for other
Islamic universities that wish to align academic standards with the character

development of their graduates.

Strategies for Developing Student Competencies Based on a Dual Identity (Academic
and Pesantren)

The findings indicate that student competency development in the pesantren-
based curriculum is designed to foster a “dual identity”: a competitive academic and
professional identity together with a strong Islamic and pesantren identity. The strategy
relies on collaboration among three elements, namely curriculum content, teaching
methods, and the educational environment. These elements work together so that
academic achievement, the development of attitudes, and pesantren-based character
remain connected (Farih & Magfiroh, 2025). An integrative curriculum needs adaptive
teaching methods, and the campus environment, from norms to facilities, acts as a
catalyst for developing both identities at the same time (Nurkholis & Santosa, 2022).
Competency development therefore extends beyond the classroom to extracurricular
experiences such as collaborative projects, student activities, and social interactions that
foster critical thinking and values of sustainability.

In terms of academic identity, the strategy integrates various fields of study, such
as the exact sciences, the social sciences, and the humanities. Students gain deep mastery
of the subject matter and learn to see the connections between scientific concepts and
Islamic values. This contextual approach is reinforced by the teaching methods
described above, which engage the cognitive, affective, and psychomotor domains
together, including group discussions, case studies based on real problems, project-
based learning, and self-reflection sessions (Taufik & Santosa, 2024). Instructors act not
only as conveyors of material but also as facilitators and role models, which brings
knowledge and moral values to life in every academic activity.

In terms of pesantren identity, students” abilities are shaped through a campus
life system integrated with pesantren traditions, in which formal classes form only a
small part of the educational process. Life in the dormitories, regular communal
worship, inclusive social interaction, and the experience of proper conduct in daily life
form the foundation for strengthening students’ pesantren identity (Syarifah et al., 2025).
These values are conveyed through active campus interaction, such as punctuality, close

yet respectful relations between lecturers and students, and norms of togetherness and
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collective responsibility. Students absorb the values naturally in their daily activities, so
that the values are internalized rather than remembered only temporarily.

The dual-identity strategy is evident in the educational practices of Unida
Gontor, where academic ability and pesantren skills are developed as one integrated
system (Zarkasyi et al., 2024). The curriculum combines Islamic studies with general
education, and the pesantren system reinforces it through round-the-clock boarding life,
proficiency in Arabic and English as tools for global communication, mandatory
participation in student organizations, and thematic community service programs.
Competencies are assessed not only through academic achievement but also through
students” attitudes, discipline, and participation in pesantren life, so that discipline,
independence, and social responsibility grow in tandem with academic competence
(Echsanuddin, 2022). Discipline, for example, is fostered through the structured lifestyle
of the pesantren, while independence develops as students manage their dormitory life
on their own, whether in studying, managing time, or resolving daily problems (Bahtiar
et al., 2025).

Taken together, these findings show that academic competencies and pesantren
competencies are not two separate domains but one whole in which each reinforces the
other (Taufik & Santosa, 2024). Students not only acquire knowledge but are also trained
to apply it holistically. This creates a comprehensive and transformative learning process
that is intended to produce graduates who are intellectually astute, emotionally and

spiritually mature, and ready to contribute to modern Islamic civilization.

Implementation, Evaluation, and Challenges of the Pesantren-Based Curriculum

At Unida Gontor, implementation follows the three-dimension model described
above (Sirojuddin et al., 2025). The curriculum is carried out not only through classroom
courses but also through daily life in the boarding school system. Praying in
congregation, punctuality, a simple lifestyle, educators who serve as role models, and
norms of community and shared responsibility belong to what is commonly called the
hidden curriculum (Echsanuddin, 2022). These values are not formally written in any
document, but they are instilled through campus routines that run throughout the day.
Character development therefore occurs comprehensively and continuously, rather than
through the memorization of theories in the classroom.

The success of the curriculum is measured through an evaluation system that

goes beyond academic achievement to include students’” development in attitude,
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behavior, and consistency in practicing Islamic values. Assessment combines academic
learning outcomes, observation of daily behavior, participation in religious and social
activities, and the ability to apply knowledge through community service. In this way,
the evaluation ensures that the integration of knowledge, faith, and good deeds is
reflected in actual attitudes and actions rather than only on paper (Budiyanti et al., 2024).

The evaluation instruments fall into two categories: test-based instruments,
which consist of course examination scores, and non-test-based instruments, which
consist of IPKs scores. Student competencies are measured through the Student
Academic Support Credit System (AKPAM), which assesses 15 competencies in three
main categories (Figure 2). Knowledge (Ilmu) covers creativity, analytical thinking,
cognitive flexibility, critical thinking, and complex problem solving. Faith (Iman) covers
discipline and moral consciousness, sincerity and service orientation, Islamic
brotherhood, social commitment, and emotional intelligence. Action (Amal) covers
coordinating with others, negotiation, judgment and decision making, leadership and
social influence, and self-reliance. Each competency is expressed as a score and
categorized as “excellent,” “good,” “fair,” or “bad.” This allows a measurable
assessment of each student’s competency profile across the three categories, and it makes

the integration of knowledge, faith, and action visible in students” concrete actions.

Main Competencies

ol RN

i
ol

Show All Compelencies.

I]E

Figure 2. 15 Competencies of Unida Gontor Students

Nevertheless, implementing a pesantren-based curriculum is not without
challenges. These include maintaining a balance between the demands of modern
academic standards and efforts to preserve pesantren values; the gap between the
concept of integration and educators’ ability to apply it in the classroom; and shifting

trends in values and technology that influence students” mindsets (Mustopa et al., 2021).
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Such challenges parallel the management challenges identified for pesantren-based
Islamic higher education more broadly (Fatmawati et al.,, 2023). In addition, the
combined workload of academic, religious, organizational, and community service
activities calls for careful time management, so that everything proceeds in balance
without reducing the quality of learning or spiritual depth (Shofi & Hidayah, 2026).
Despite these challenges, the pesantren-based curriculum increasingly shows its
relevance as a holistic, character-building alternative in higher education (Nurkholis &
Santosa, 2022). Unida Gontor shows that the integration of knowledge and Islamic
values can be sustained through harmony among the formal curriculum, character
development, and the integrated life of the pesantren. The model opens opportunities
for graduates who excel academically, remain steadfast in their faith, have noble
character, and are ready to help build a civilization grounded in truth and the common

good.

Conclusion

This study concludes that the pesantren-based curriculum is an educational
model that integrates the mastery of knowledge with the instillation of noble values.
Grounded in the philosophy of tawhid, which bridges the gap between religious and
secular knowledge, the model joins three dimensions, academic, Islamic, and social, into
one mutually complementary system. The integration of formal learning, character
development, and a full-time boarding school lifestyle fosters a balanced dual identity:
students grow to be intelligent, skilled, and ready to compete professionally while
remaining committed to the values of tawhid, etiquette, and social responsibility, and
value-rich daily habits act as a hidden curriculum that complements the theories taught
in the classroom. The success of the curriculum is measured not only by academic
achievement but also by the balance between the Cumulative Grade Point Average (IPK)
and the Pesantren Performance Index (IPKs), supported by the Student Academic
Support Credit System (AKPAM). Implementation faces real challenges, ranging from
maintaining a balance between academic standards and pesantren values, to closing the
gap between the concept of integration and educators’ ability to apply it, to managing
shifting trends in values and technology and the combined workload of student
activities. Theoretically, the study broadens the concept of an integrative curriculum by
showing that a structured residential environment can educate on a par with classroom

learning.
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Practically, policy support, stronger educator capacity to integrate values into
every course, and refinement of the evaluation system are important steps for
developing and expanding this model of character-based Islamic higher education. This
study focuses on practices at Unida Gontor, so its findings are specific to that
institutional context and may not apply directly to other universities without adaptation.
A further limitation is that the data sources rely on document and literature review, so

future research could enrich these findings through direct field observation.
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