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Abstract

This study investigates how religious moderation is practiced as an adaptive process
by Islamic Education (PAI) teachers affiliated with Nahdlatul Ulama (NU) working in a
Muhammadiyah-based primary school. It addresses a gap in existing studies that
largely emphasize normative and policy-oriented perspectives of moderation, while
paying limited attention to teachers’ lived experiences, identity negotiation, and
pedagogical practices in cross-traditional educational settings. A qualitative case study
was conducted at SD Muhammadiyah 2 Samarinda from March to April 2026, involving
three purposively selected PAIl teachers. Data were collected through direct
observation, semi-structured online interviews via Zoom, and documentation, and
analyzed using an interactive model combined with thematic coding. The findings reveal
that teachers’ religious understanding is grounded in the Quran and Hadith,
accompanied by selective acceptance of intra-Islamic differences within the domain of
furu’iyah. Social interaction with non-Muslims is allowed within worldly affairs, while
clear theological boundaries are maintained. Moderation is understood as a balanced
stance that integrates doctrinal commitment with social tolerance. In classroom
practice, moderation is implemented through the integration of theological instruction
and values of respect, supported by exemplification of prophetic conduct. Teachers
also demonstrate the ability to maintain their NU-based identity while adapting to the
Muhammadiyah institutional environment. These findings indicate that religious
moderation operates as a context-dependent and dynamic process shaped by textual
commitment, social interaction, and pedagogical strategies, conceptualized in this study
as “adaptive moderation,” contributing to a more practice-oriented understanding of
moderation in Islamic education.
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Introduction

The internal diversity within the Muslim community in Indonesia, particularly between
Nahdlatul Ulama and Muhammadiyah, is a socio-religious reality that is not only structural
in nature but also manifests in educational practice. Differences in theological,
methodological, and religious practices often give rise to complex dynamics, especially
when these two traditions intersect within a single institutional setting such as a school. In
this context, Islamic Religious Education (PAIl) teachers do not merely serve as content
deliverers but also as agents who manage differences and shape students’ religious
orientations. However, some previous studies have tended to view the teacher’s role
normatively as an agent of moderation, without deeply examining how the teacher’s own
religious identity influences moderation practices in cross-tradition situations(Rahiem,
2025). This indicates that the practical dimensions and subjective experiences of teachers
have yet to be critically explored.

In recent years, the concept of religious moderation has become a dominant
discourse in Indonesia’s education policy, particularly through programs by the Ministry of
Religious Affairs that emphasize the importance of the wasathiyah approach as the
foundation for a harmonious religious life (Keagamaan, 2019). Religious moderation is
positioned as a solution to the potential for radicalism and as a strategy for fostering
tolerance in a pluralistic society. However, much of the research examining religious
moderation remains focused on conceptual and normative levels, such as definitions,
values, and its urgency in education (Ardiansyah & Erihadiana, 2022; Nasir & Rijal, 2021).
This approach tends to assume that moderation can be internalized linearly through
curricula and policies, without considering the complexity of practices on the ground that
involve differences in identity, experience, and social context (Bianda et al., 2026).

A number of empirical studies have indeed begun to focus on the practice of religious
moderation in social and educational contexts. The study by Khasanah et al. (2023)
emphasizes the importance of an inclusive approach in learning to foster tolerance, but
does not explain how teachers manage differences stemming from diverse religious
backgrounds (Khasanah et al., 2023). Research by Dewantoro et al. (2026) and Qorib &
Umiarso (2025) indicates shared values of moderation between NU and Muhammadiyah,
yet places greater emphasis on ideological commonality rather than daily classroom
practices (Dewantoro et al., 2026; Qorib & Umiarso, 2025). Meanwhile, the study by
Partono et al. (2025) reveals that religious moderation involves a process of identity
negotiation, but the context remains limited to the university environment, not elementary
education (Partono et al., 2025). Thus, although the existing literature has acknowledged
the importance of moderation and cross-identity interactions, most studies have yet to
address the micro-praxis dimension within a pedagogical context.

Furthermore, other studies examining religious moderation in society tend to
describe practices of tolerance as a form of harmonious social cooperation (Firmansyah
et al,, 2025), or as the result of processes of adaptation and acculturation within
communities (Syamsuddin et al., 2025). However, such approaches often generalize the
practice of moderation as something stable and uniform, without revealing the tensions,
boundaries, and negotiations that may occur in actual practice. In the context of education,
particularly in cross-identity interactions such as those between NU and Muhammadiyah,

256



Journal of Indonesian Islamic Studies
Vol 5, No. 2, April 2026, pp. 255 - 263
elSSN 2808 - 8395

religious moderation is not only related to values but also to how individuals simultaneously
manage identity, religious authority, and pedagogical practices.

Based on this review, there is a clear research gap. First, most studies still frame
religious moderation at the normative and policy levels, rather than in concrete classroom
practices. Second, research on the relationship between NU and Muhammadiyah tends to
be macro-level (historical and ideological) and has not yet extensively examined micro-
level dynamics within the context of formal education. Third, studies that specifically link
teachers’ religious identities, social adaptation processes, and pedagogical strategies for
managing differences remain very limited. These gaps highlight the need for a more
contextual and experience-based approach to understanding religious moderation as a
tangible social practice.

Given this gap, this study aims to analyze how Islamic Education teachers with a NU
background understand and practice religious moderation in Muhammadiyah-affiliated
schools, how the processes of adaptation and negotiation of religious identity unfold, and
how the value of moderation is implemented in the classroom. This study offers a novel
contribution through the development of the concept of “adaptive moderation,” an
approach that views religious moderation not merely as a norm or value, but as a dynamic
process involving the adaptation, negotiation, and integration of religious identity within
specific social and pedagogical contexts. Thus, this study is expected to enrich the study
of religious moderation in Islamic education by presenting a more contextual, empirical,
and practice-based perspective.

Method

This study employs a qualitative approach using a case study design to gain an in-
depth understanding of the practice of religious moderation as a form of adaptation by
teachers with a Nahdlatul Ulama background in Muhammadiyah-affiliated schools. This
design was chosen because it allows for the exploration of phenomena in a contextual,
holistic, and subject-experience-based manner, making it suitable for addressing the
research focus that emphasizes social-religious processes and dynamics in education
(John W. Creswell, 2016). The research was conducted at SD Muhammadiyah 2 Samarinda
during the period of March-April 2026, which was selected because it represents the
context of cross-religious identity interactions within formal educational institutions.

The research subjects consisted of three Islamic Religious Education (PAl) teachers
with a NU background who teach at the school. Subjects were selected using purposive
sampling based on the following criteria: (1) active IRE teachers, (2) having a NU religious
background, and (3) having teaching experience in a Muhammadiyah setting. The limited
number of subjects (three informants) was deemed sufficient for a qualitative case study,
as this research focused on data depth rather than breadth, and allowed for an intensive
exploration of the experiences and meanings constructed by the informants (John W.
Creswell, 2016; Sugiyono, 2020). Furthermore, this number meets the principle of data
saturation, wherein the information obtained reveals recurring and consistent patterns.

Data collection was conducted through observation, in-depth interviews, and
documentation. Observations were conducted directly within the school environment to
obtain a contextual understanding of institutional culture, social interactions, and learning
practices. Interviews were conducted online via the Zoom platform using a semi-structured

257



Journal of Indonesian Islamic Studies
Vol 5, No. 2, April 2026, pp. 255 - 263
elSSN 2808 - 8395

format, allowing for flexible yet focused data exploration. The use of online interviews is
considered valid in qualitative research as long as they are conducted systematically and
maintain the depth of interaction (Archibald et al., 2019). Documentation was used as
supporting data, including learning materials, school policies, and other relevant records.

The research instrument consists of an interview guide developed based on the
research focus, covering aspects of understanding religious moderation, identity
adaptation and negotiation, pedagogical strategies, and the limits of tolerance in religious
practice. The data collected consists of interview transcripts, observation notes, and
documents. Data validity is ensured through triangulation of methods and sources, as well
as member checking to verify consistency between the collected data and the informants’
experiences (Meydan & Akkas, 2024).

Data analysis was conducted using an interactive model comprising three main
stages: data reduction, data presentation, and drawing conclusions (Miles et al., 2020).
Operationally, the analysis process began with the transcription of interview data, followed
by open coding to identify units of meaning. Next, axial coding is performed to group the
data into thematic categories such as adaptive moderation, identity negotiation, and
pedagogical practices. The subsequent stage is selective coding to identify relationships
between categories and formulate key patterns. The categorized data is then presented in
the form of descriptive narratives and thematic tables to facilitate interpretation. The
analysis process was conducted iteratively and repeatedly until consistent and credible
conclusions were reached. This procedure was systematically designed to allow for
replication in similar research contexts.

Results

The interview results indicate that the informants’ religious understanding is based
primarily on the Qur'an and the hadith. All three informants stated that Islamic teachings
are fixed and must be based on clear evidence. They emphasized that religious practices
must be grounded in these sources. Other references used in understanding religion
include books by scholars, sermons by religious teachers, and da’'wah media considered
consistent with the Qur'an and Sunnah (Nasir & Rijal, 2021).

In the context of internal differences within Islam, the informants stated that
differences in madhhabs regarding matters of figh are acceptable as long as they are based
on textual evidence. They noted that such differences do not pose an obstacle to social or
professional interactions. However, the informants noted that there are certain religious
practices they do not follow if they are deemed to lack a clear textual basis. The attitude
demonstrated is one of respecting differences while refraining from engaging in such
practices (Bianda et al., 2026).

Regarding relationships with non-Muslims, the informants stated that social
interaction is permitted, including in matters of a secular nature. All three informants
emphasized that the boundary of interaction lies in matters of worship and belief, so
participating in non-Muslim religious practices is not permitted. When speaking to
students, the informants explained that religious differences are a part of social life, and
interactions should be conducted with a positive attitude as long as they do not involve
matters of faith (Saeed, 2006).
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The informants’ understanding of religious moderation indicates that moderation is
interpreted as a balanced stance neither excessive nor dismissive of religious teachings.
The informants stated that religious moderation is important in education to instill attitudes
of tolerance and mutual respect, but it must still be grounded in correct religious beliefs.
They also emphasized that moderation does not mean justifying all religious teachings, but
rather maintaining a balance between faith and social interaction (Qorib & Umiarso, 2025).

In teaching practice, the informants stated that tolerance is taught with an emphasis
on religious beliefs and moral values. They teach that Islam is the true religion, while also
instilling an attitude of respect for differences and refraining from imposing one’s beliefs
on others. Additionally, the informants use examples of the Prophet’s behavior in social
interactions as part of the lesson. Student responses to this material were reported to be
quite positive and understandable in the context of daily life (Ardiansyah & Erihadiana,
2022).

In the context of environment and identity, the informants stated that they continue
to uphold their religious beliefs while still being able to interact and work professionally
within the Muhammadiyah school environment. They have not encountered significant
difficulties in adapting and continue to perform their duties in accordance with school
policies. The informants also noted that the school environment influences religious
practices, particularly in terms of social interaction (Partono et al., 2025).

In addition, the informants’ religious understanding stems from the writings of
scholars, religious leaders, and religious media considered credible. Their social
environment, including schools and communities, is said to influence the informants’
religious perspectives, particularly in their daily practices. The informants also
acknowledge the influence of certain religious leaders in shaping their understanding,
provided that such leaders continue to refer to principles they believe to be valid (Astuti et
al., 2025).

Table 1. Categories of Findings from the Interviews

Empirical Data (Summary of Informant
Responses)
Based on the Quran, the Hadith, and the
works of Islamic scholars
Islam is understood as a fixed doctrine based
on evidence
Differences in matters of detail are accepted

No Topic Subtopic

1 Religious understanding  Source of the teachings
The truth of the school's
teachings

2 Internal Differences Mazhab
Within Islam

Not followed if there is no evidence

Permitted in worldly matters

Local practices

3 Relations with Non- Social interaction
Muslims

Interaction limits Not participating in the religious practices of

other faiths

4 Religious moderation Definition Moderation as a middle path (tasawuth)
Moderation limits Does not violate religious beliefs
5  Implementation of Content Faith and tolerance are taught together
learning
Method The Example of the Prophet Muhammad
6 Identity adaptation School environment Remain a member of NU, work at
Muhammadiyah
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Interaction
7 Source of understanding References Books, religious teachers, media for
spreading the message
Environment Schools shape social practices

Discussion

The findings of this study indicate that the practice of religious moderation by Islamic
Religious Education (IRE) teachers with a Nahdlatul Ulama background in Muhammadiyah-
affiliated schools is related to how they interpret Islamic teachings derived from the Qur'an
and hadith. These findings can be interpreted within the conceptual framework of
wasathiyah, namely the principle of balance in religion that positions commitment to
religious teachings and social openness as two aspects that go hand in hand. In the study
of religious moderation, wasathiyah is understood as a middle ground that avoids
extremes, whether in the form of rigidity or relativism (Harahap et al., 2023; Pransiska,
2025).

In the context of internal differences within Islam, the data indicate that informants
accept differences in matters of furu’iyah but remain selective regarding practices not
considered to have a strong textual basis. This pattern can be analyzed as a form of
conditional tolerance, referred to in the literature as “bounded tolerance.” This concept
explains that openness to differences remains within certain theological boundaries, thus
not undermining commitment to the foundational principles of the faith (Arikarani et al.,
2024). Thus, this attitude of both acceptance and limitation indicates a relationship between
normative beliefs and social practices in religious life.

Furthermore, regarding relationships with non-Muslims, the research findings
indicate a consistent separation between the social sphere and the sphere of religious
belief. Social interactions, including cooperation in daily life, are accepted as part of social
reality, while aspects of worship and belief are maintained as boundaries that are not
crossed. This pattern aligns with a framework of religious moderation that positions
tolerance as an attitude of respecting differences without having to adopt the beliefs of
others (Harahap et al., 2023). Thus, moderation in this context does not lead to a mixing
of teachings, but rather to the clear management of boundaries in social life.

In the field of education, research findings indicate that the value of religious
moderation is implemented through the integration of strengthening religious beliefs and
fostering attitudes of tolerance in the learning process. This demonstrates that moderation
exists not only as a normative concept but also as a pedagogical practice internalized
through teacher-student interactions. In Islamic education studies, the teacher’s role as an
agent of value internalization is a critical factor in shaping students’ balanced and
contextually appropriate religious attitudes (Wahidah & Kasidi, 2024). Thus, the teaching
practices observed among informants reveal a connection between theological and
pedagogical dimensions in the implementation of religious moderation.

Furthermore, findings regarding the informants’ ability to adapt within the
Muhammadiyah school environment indicate the presence of religious identity dynamics
within a social context. While their identity as part of the NU tradition is maintained,
adjustments occur in their social and professional interactions. This phenomenon can be
understood as a form of contextual identity negotiation, in which individuals adjust their
social practices without having to change their core beliefs. In recent studies, religious
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moderation is understood as a social process formed through interaction, adaptation, and
identity negotiation in daily life (Zainuddin et al., 2025).

Based on these overall findings, the practices of religious moderation demonstrated
by the informants can be understood as a form of moderation that is contextual and
adaptive. The term “adaptive moderation” in this study refers to the interconnection
between commitment to religious teachings and the ability to interact within diverse social
environments. This concept expands the understanding of religious moderation, which has
tended to be positioned as a normative concept, into a tangible and dynamic social practice
within the context of education.

Conclusion

This study shows that the practice of religious moderation by Islamic Religious
Education teachers with a Nahdlatul Ulama background in Muhammadiyah-affiliated
schools cannot be understood in binary terms as either exclusive or inclusive, but rather
as a form of “adaptive moderation.” This moderation is reflected in the teachers’ ability to
maintain a strong theological commitment grounded in the Quran and hadith, while
simultaneously demonstrating openness in social interaction and learning. The tolerance
exhibited is of a bounded nature, meaning it accepts differences in the social and furu’iyah
spheres but maintains boundaries regarding matters of creed and worship. In educational
practice, religious moderation is implemented through the integration of doctrinal values
and tolerance, so that teachers serve as agents for the internalization of balanced and
contextual religious values. Furthermore, the process of adapting and negotiating religious
identity demonstrates that religious moderation is a dynamic phenomenon shaped through
social interaction within the educational environment.

Academically, this study contributes by introducing the concept of “adaptive
moderation” as an extension of research on religious moderation, emphasizing that
moderation is not merely normative but also a social practice involving the adaptation and
contextualization of religious identity. However, this study has limitations due to the small
sample size and its focus on a single educational institution, so the findings cannot be
widely generalized. Additionally, this study focuses primarily on the teachers’ perspective
and does not yet include the experiences of students or other actors within the school
environment.

Based on these findings, it is recommended that the practice of religious moderation
in Islamic education continue to be developed through a contextual and adaptive approach,
while maintaining a balance between strengthening religious beliefs and fostering
tolerance. Educational institutions are expected to provide a space for constructive
dialogue among people of various religious backgrounds. For future research, it is
recommended to expand the subject and context of the study, including involving students,
school principals, or other educational institutions, as well as developing quantitative or
mixed-method approaches to measure the effectiveness of adaptive moderation in shaping
religious attitudes.
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