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Abstract
 

This study aims to describe the implementation of school–parent partnerships in 

strengthening students’ character at a public elementary school in Central Balikpapan. 

The study employed a qualitative approach using a case study design. The research 

participants consisted of the principal, teachers, and parents selected through 

purposive sampling. Data were collected through interviews and observations and 

analyzed using the stages of data reduction, data display, and conclusion drawing. The 

findings reveal that the implementation of school–parent partnerships was carried out 

through various collaborative programs, including morning literacy activities, skill 

classes, educational outings, one-day parent involvement programs, and intensive 

communication through meetings and WhatsApp groups. These programs contributed 

to the development of students’ discipline, responsibility, independence, social 

awareness, and respectful attitudes through habituation and direct experiences. The 

active involvement of parents in school activities indicates that the partnership extends 

beyond administrative functions and serves educational and participatory purposes. 

Although challenges such as parents’ limited time and financial constraints were 

identified, the school addressed these issues through coordination with the school 

committee and by designing simple, cost-effective programs tailored to parents’ 

circumstances. This study highlights that school–parent partnerships constitute an 

important strategy for sustaining students’ character development through the synergy 

between school and family environments. 
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Introduction 
Elementary education represents a crucial stage in developing students’ academic 

competencies and character. At this level, children experience rapid developmental growth, 

making the values, attitudes, and habits instilled during this period highly influential on 

their future behavior (Tohari et al., 2022). Moreover, elementary school students are 

generally in the concrete operational stage, where they begin to think logically while 

remaining closely connected to tangible experiences in their surroundings (Piaget, 1964, 

as cited in Lelan et al., 2025). Therefore, elementary education serves as a strategic phase 

for strengthening students’ character development. 

From the perspective of Islamic education, character formation is closely related to 

the development of moral conduct and akhlak in students’ everyday lives. Islamic Religious 

Education plays an important role in character formation because character education in 

Islamic education is closely connected with moral education and the development of noble 

character. Cahyadi and Della (2021) found that character values embedded in Islamic 

Religious Education include religious, independent, mutual cooperation, and integrity 

values, demonstrating that Islamic education provides a foundation for developing 

students’ character through both religious and social dimensions. Furthermore, their 

analysis shows that religious character encompasses not only an individual’s relationship 

with God but also relationships with others and the environment, including tolerance, 

respect, cooperation, peace, and care for others. Thus, Islamic character development 

involves the internalization of religious values as well as their manifestation in students’ 

everyday social behavior. 

Students’ character formation is influenced not only by learning experiences at 

school but also by the family environment. From an ecological developmental perspective, 

children's character is shaped through interactions between school and family, which 

constitute the closest environments to the child (Oktaviana et al., 2023; Epstein, 2010). 

The family has a central role in children's development and provides a strong influence on 

the formation of personality and character (Handayani et al., 2023). Parents function as 

primary educators whose parenting practices become an important foundation for 

children's character formation. In the context of Islamic character, Handayani et al. (2023) 

found that parents shape children's Islamic character through parenting practices, religious 

guidance, habituation, and the teaching of Islamic values within the home environment. 

Consequently, effective collaboration between schools and parents is essential to ensure 

that character development is implemented consistently and sustainably. 

In educational settings, the collaborative relationship between schools and families 

is commonly referred to as a partnership. A partnership is understood as a collaborative 

and mutually supportive relationship aimed at achieving shared goals in children's 

education (Supardi et al., 2023). Through such partnerships, schools and parents can 

establish communication, coordination, and joint involvement in supporting students’ 

development. In the context of character education, such collaboration is particularly 

important because values introduced at school require reinforcement through habituation 

and role modeling within the family environment. 

Families play a vital role in establishing children's foundational values and habits from 

an early age. Teachers and parents are key stakeholders in supporting student 

development through learning activities, habituation, and role modeling that are 
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consistently practiced both at school and at home (Anisa, 2023). Therefore, synergy 

between schools and parents is an essential component of character education. Cahyadi 

and Della (2021) emphasize that successful character education requires synergy among 

the three educational environments, namely family, school, and community. From an 

Islamic character education perspective, this synergy is important because character 

values need to be continuously reinforced through educational practices and everyday 

habituation. 

The importance of educational partnerships has also been emphasized by Surtiati 

and Nugraha (2025), who argue that collaboration between schools and families should be 

implemented in a planned and sustainable manner. However, evidence from practice 

indicates that school–parent partnerships have not yet been fully optimized. Hardianto 

(2022) found that parental participation in elementary school partnership programs 

remains relatively low and that such initiatives are often not integrated into a sustainable 

framework. These challenges are influenced by time constraints and the lack of flexible 

and adaptive partnership models. 

Numerous studies have demonstrated the positive contributions of school–parent 

partnerships to student development. Fuaddiana and Hibana (2024) reported that parenting 

programs and parental involvement in school activities strengthen educational synergy 

between schools and families. Similarly, Wari and Setiawan (2022) found that home visit 

programs effectively enhance communication between teachers and parents. Furthermore, 

parental involvement has been shown to contribute to the development of students’ 

discipline, responsibility, and social attitudes (Yulikah et al., 2022; Mahbubi & Husein, 

2023). 

Recent research has further demonstrated the relevance of school–parent 

collaboration to Islamic character development. Putri and Juliana (2026) found that the 

development of Islamic character cannot rely solely on school-based instruction but 

requires consistent reinforcement within the home environment. Their study of a public 

junior high school showed that teacher–parent collaboration was implemented through 

structured religious habituation programs, continuous role-sharing, and a monitoring 

system connecting school and home. The authors further explain that Islamic character 

formation requires habituation, role modeling, and consistent reinforcement across school, 

home, and community environments. These findings strengthen the argument that school–

parent partnerships can serve as an important mechanism for ensuring continuity in 

Islamic character formation. 

In the context of character development, positive habituation, role modeling, and the 

integration of values into school activities have been identified as effective strategies for 

fostering students’ social and religious character (Nizar et al., 2025; Rahman et al., 2024). 

Damayanti (2025) further emphasized that collaboration between schools and parents 

plays a significant role in cultivating moderate and tolerant attitudes among students. 

These findings suggest that effective character development requires consistency between 

educational practices at school and within the family environment. This is consistent with 

the findings of Handayani et al. (2023), which indicate that parents' understanding of 

religious knowledge, educational background, and the surrounding environment can 

influence parenting practices in shaping children's Islamic character. Thus, the 
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development of Islamic character requires not only school-based programs but also family 

support and appropriate parenting practices. 

Although numerous studies have highlighted the significance of school–parent 

partnerships in supporting student development, most have focused on specific 

partnership activities or their partial effects on student outcomes. Research examining the 

comprehensive implementation of school–parent partnerships in strengthening character 

development at the elementary school level remains limited. Meanwhile, rapid 

technological advancement and evolving social dynamics require partnership models that 

are more adaptive, collaborative, and sustainable (Rahman et al., 2024; Amalia et al., 2024; 

Epstein, 2010). Previous studies have examined Islamic character from different 

perspectives, including the role of Islamic Religious Education in integrating character 

values (Cahyadi & Della, 2021), the role of family and parenting practices in developing 

Islamic character (Handayani et al., 2023), and teacher–parent collaboration in public 

schools (Putri & Juliana, 2026). However, these studies have not specifically examined the 

implementation of school–parent partnerships as a comprehensive strategy for 

strengthening students’ Islamic character at the public elementary school level. Therefore, 

the novelty of this study lies in its effort to provide a comprehensive understanding of 

school–parent partnership implementation, including forms of parental involvement, 

program implementation processes, and school strategies for addressing challenges 

encountered in character development initiatives. 

In practice, parental involvement in elementary education often remains 

administrative in nature, such as attending school meetings or collecting report cards. 

Ideally, educational partnerships should be implemented actively, systematically, and 

continuously to support students’ overall development (Epstein, 2010). This situation 

indicates a gap between the ideal concept of educational partnerships and their 

implementation in practice. From an Islamic character education perspective, the challenge 

is not only to increase parental participation but also to establish continuity between values 

introduced at school and their habituation within the family. This is important because the 

family is the first educational environment in which children develop their basic character, 

while the school provides a structured environment for reinforcing these values (Handayani 

et al., 2023; Cahyadi & Della, 2021). 

A public elementary school in Central Balikpapan has implemented various forms of 

communication and collaboration with parents through school activities and student 

development programs. Parents actively participate in several initiatives related to 

habituation and character development. However, the implementation of these 

partnerships and their contribution to character development have not been examined in 

depth. Therefore, it is important to explore how schools can establish partnership models 

that encourage meaningful parental involvement and ensure consistency between home 

and school environments in supporting students’ character formation. This context is 

particularly relevant from an Islamic character education perspective because collaboration 

between schools and parents can provide opportunities for reinforcing religious, moral, 

social, and behavioral values through habituation and continuous educational practices. 

Based on these considerations, this study aims to analyze and describe the 

implementation of school–parent partnerships in strengthening students’ Islamic character 

at a public elementary school in Central Balikpapan. The findings are expected to enrich 
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the literature on educational partnerships and Islamic character education by providing 

practical insights for schools in developing effective collaborative strategies with parents 

to support sustainable character development across school and family environments. 

 

Method 

This study employed a qualitative approach using a case study design to explore the 

implementation of school–parent partnerships in strengthening students’ Islamic character 

at a public elementary school in Central Balikpapan. A qualitative approach was chosen 

because the study sought to gain an in-depth understanding of the phenomenon within its 

natural setting. The case study design enabled the researcher to examine comprehensively 

the practices of school–parent partnerships and their contribution to students’ character 

development within a specific educational context (Sulistyo, 2023). 

The research site was selected based on the active involvement of parents in various 

school activities related to student character development. In addition, the school 

demonstrated patterns of communication and collaboration between school personnel and 

parents that were relevant to the research focus. The character development practices 

observed in the school were examined in relation to Islamic character values, particularly 

discipline, responsibility, independence, social awareness, cooperation, and respect for 

parents and others. To maintain institutional confidentiality, the school's identity is not 

disclosed and is referred to in this article as a public elementary school in Central 

Balikpapan. 

The participants consisted of one principal, two teachers, and two parents selected 

through purposive sampling. The principal was chosen due to their role in managing school 

programs and partnership policies. Teachers were selected because of their direct 

involvement in teaching, communication with parents, and character-building activities. 

Parents were included because of their participation in partnership programs and their role 

in reinforcing character development within the family environment. Participants were 

selected based on their direct involvement in school–parent partnership activities and their 

relevant experience related to the development of students’ character and moral values. 

Data were collected through semi-structured interviews, observations, and 

documentation. Semi-structured interviews were conducted to obtain in-depth information 

regarding the implementation of school–parent partnerships and the ways in which parents 

and teachers supported students’ character development. Observations were used to 

examine school activities related to parental involvement, habituation, role modeling, and 

character development. Documentation included school records, activity photographs, and 

other supporting documents relevant to the study (Sugiyono, 2013). 

Data were analyzed using the Miles and Huberman model, which consists of data 

reduction, data display, and conclusion drawing. To ensure trustworthiness, the study 

employed both source triangulation and technique triangulation by comparing data 

obtained from interviews, observations, and documentation across different participants. 

The findings were subsequently interpreted from the perspective of Islamic character 

education, particularly regarding the development of moral and social values through 

habituation, role modeling, parental involvement, and continuity between school and family 

environments. 
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Results  
Informants’ Perspectives on Student Character Development 

This study involved five participants, consisting of one principal, two teachers, and 

two parents from a public elementary school in Central Balikpapan. The principal was 

selected due to their role in managing school programs and school–parent partnership 

policies. Teachers were selected because of their direct involvement in classroom 

instruction, character education, and communication with parents. Parents were selected 

because of their active participation in school–family partnership activities. All participants 

were selected through purposive sampling based on their direct involvement in student 

character development programs. 

Based on the interview findings, all participants shared the view that student 

character development cannot be achieved solely through school efforts but requires 

synergy among the school, family, and broader community. School–parent partnerships 

were perceived as an important factor in shaping students’ character through continuous 

habituation practices carried out both at school and at home. The character values 

identified by the participants included discipline, responsibility, independence, social 

awareness, cooperation, empathy, and respect for parents, teachers, and peers. 

From the perspective of the participants, these values were developed primarily 

through daily practices and direct experiences rather than through verbal instruction alone. 

This finding indicates that character formation at the studied school was closely associated 

with habituation, parental involvement, and consistency between school and family 

environments. 

 

Strategies for Strengthening Student Character through School–Parent 

Partnerships 
The findings indicate that the implementation of school–parent partnerships at a 

public elementary school in Central Balikpapan was carried out through various programs, 

including habituation activities, skill classes, educational outings (outing class), and 

intensive communication between the school and parents. The principal explained that 

character education is understood as a process of continuous habituation introduced from 

an early age: 
 

“In my view, character education is essentially about continuous habituation carried out 

gradually. Character will shape students into individuals who behave well and respect 

others.” 
 

This statement indicates that character formation was understood by school 

leadership as a long-term process developed progressively through positive daily habits. 

The school emphasized not only academic achievement but also the cultivation of respect, 

courtesy, responsibility, and social awareness among students. 

One form of character-building habituation was the morning literacy program. During 

this activity, students gathered in the schoolyard to listen to storytelling sessions, sing 

together, and participate in various group activities before classes began. 
 

“We have a morning literacy program where children gather in the schoolyard for 

storytelling and other activities. It serves as a way to encourage discipline among 

students.” 
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The morning literacy program provided a routine through which students were 

encouraged to arrive on time and participate in collective activities. According to the 

principal, students were motivated to arrive on time partly because they observed their 

peers already participating in the morning activities. In addition to discipline, the school 

also sought to develop respect for parents, social awareness, and anti-bullying attitudes. 

The principal further explained that bullying prevention was addressed through 

collaboration with external stakeholders: 
 

“We have started reducing bullying through storytelling programs and awareness sessions 

conducted together with psychologists and the Women’s Empowerment, Child Protection, 

and Family Planning Agency (DP3KB).” 
 

This finding shows that character development was implemented not only through 

classroom instruction but also through preventive activities, habituation, storytelling, and 

collaboration with external institutions. The school sought to develop students’ awareness 

of respectful interaction by addressing behaviors such as mocking peers, using derogatory 

nicknames, and excessive teasing. 

 

Collaborative Programs in Student Character Formation 
A major form of school–parent partnership identified in this study was the skill class 

program. This initiative directly involved parents as mentors and instructors who taught 

practical life skills to students. The principal explained: 
 

“The trainers are the parents themselves. We design the program, and the parents become 

the instructors.” 
 

The skill classes included activities such as washing dishes, folding clothes, ironing, 

and sewing, with tasks adjusted according to students’ grade levels. The program provided 

opportunities for students to practice independence and responsibility through direct 

experiences. 

This was reinforced by a parent who stated: 
 

“There is a program called the parent skill class where mothers come and teach the 

children. Students in grades one to three learn to wash dishes, while those in grades four 

to six learn ironing and sewing.” 
 

The involvement of parents as instructors demonstrates that school–family 

partnerships were not merely administrative but also educational and participatory. Parents 

actively participated in the process of developing students’ practical abilities and character-

related habits. 

The findings also revealed changes in students’ behavior after participating in these 

activities. One parent reported: 
 

“At home, my child has started folding clothes independently. Sometimes after meals, they 

also wash their own dishes because they learned how to do it at school.” 
 

The statement indicates that students transferred skills and habits acquired through 

school activities into their home environment. This finding demonstrates continuity 

between character-building activities at school and their application within the family. 
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The Role of Parents in Strengthening Student Character 
School–parent partnerships were also reflected in educational outing activities 

conducted in collaboration with various external partners. The teacher explained that 

students participated in learning experiences at libraries, batik workshops, shopping 

centers, and restaurants. 
 

“Recently, they visited Batik Sahok, Gajah Mada, and Burger King.” 
 

Through these activities, students gained direct learning experiences outside the 

classroom. The teacher explained that students learned to manage money, select items 

according to their needs, and cooperate with peers during the activities. 
 

“The students were asked to bring money and calculate their own purchases. They learned 

how to adjust their spending according to the amount of money they had.” 
 

The findings indicate that educational outings provided opportunities for students to 

practice responsibility, discipline, cooperation, and decision-making through authentic 

experiences. These activities also involved the school committee and parents in 

supervising students. 

Communication between the school and parents was maintained through meetings 

and WhatsApp groups. The teacher explained: 
 

“Sometimes we communicate through meetings, and sometimes through WhatsApp. Mrs. 

Tari frequently coordinates with the school committee.” 
 

This finding demonstrates that communication functioned as an important 

mechanism for coordinating school programs and facilitating parental participation. 

Through regular communication, parents were informed about activities and could 

coordinate their involvement with the school and school committee. 

 

Challenges in Implementing School–Parent Partnerships 
Although the partnership programs had been implemented through various forms of 

collaboration, several challenges were identified. The principal explained that limited 

parental availability was a major obstacle because many parents had work commitments. 
 

“Parents also have jobs, so some can attend activities while others cannot.” 
 

Financial considerations also posed challenges to the implementation of certain 

school activities. Therefore, the school attempted to design low-cost programs that did not 

place a financial burden on parents. 
 

“We try to manage our programs in a low-budget way so that parents are not burdened.” 
 

Nevertheless, these challenges were addressed through coordination with the school 

committee and collaboration among parents. When some parents were unable to 

participate, assistance was provided by committee members or other parents. This pattern 

demonstrates the presence of shared responsibility in supporting school programs. 
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The Contribution of School–Parent Partnerships to Student Character Development 
Based on the interview findings, school–parent partnership programs contributed to 

the development of students’ character, particularly discipline, independence, 

responsibility, cooperation, and respect for parents and teachers. The teacher stated: 
 

“The children have started washing their own eating utensils after using them.” 
 

Similarly, parents reported that students had begun applying positive habits at home 

after participating in school programs: 
 

“Sometimes after meals, the children immediately wash their dishes because they say they 

learned it at school.” 
 

These statements indicate that students applied character-related habits acquired 

through school activities within their home environment. The findings therefore show a 

continuity between school-based activities and students’ everyday behavior at home. 

The findings also revealed emotional changes in relationships between children and 

parents through shared school activities. The principal explained that activities involving 

parents and children created opportunities for closer interaction: 
 

“One child said that it was the first time their mother had ever hugged them during a 

parent–child activity.” 
 

This statement indicates that school–parent partnership activities provided 

opportunities not only for character-related learning but also for strengthening interaction 

and emotional closeness between students and their parents. 

 

Discussion 
Based on interviews with the principal, teachers, and parents, the implementation of 

school–parent partnerships at a public elementary school in Central Balikpapan was 

conducted through a range of collaborative initiatives designed to strengthen students’ 

character. These initiatives were realized through daily habituation practices, active 

parental participation in school-based programs, and cooperation with external 

stakeholders. The findings related to the implementation of school–parent partnerships in 

character development are presented in Table 1. 

 

Table 1. Findings on the Implementation of School–Parent Partnerships in Strengthening 

Students’ Character 
No. Partnership Program Form of Implementation Character Traits Developed 

1 Morning Literacy 

Program 

Storytelling, singing, and 

gathering activities before 

classes begin 

Discipline, courtesy, and 

responsibility 

2 Bullying Prevention 

Program 

Awareness campaigns with 

psychologists and the 

Women’s Empowerment, 

Child Protection, and 

Family Planning Agency 

(DP3KB), supported by 

character-based 

storytelling 

Social awareness, empathy, 

and mutual respect 
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3 Skill Classes Parents serve as mentors 

and instructors in practical 

skills such as dishwashing, 

folding clothes, ironing, 

and sewing 

Independence and 

responsibility 

4 One Day with Parents Parents accompany 

students in learning and 

recreational activities at 

school 

Emotional closeness, 

cooperation, and respect for 

parents 

5 Educational Outings 

(Outing Class) 

Learning activities outside 

school involving teachers, 

school committee 

members, and parents 

Cooperation, discipline, and 

social skills 

6 School–Parent 

Communication 

Coordination through 

meetings and WhatsApp 

groups 

Parental participation and 

support for character 

education programs 

 

As shown in Table 1, the implementation of school–parent partnerships was realized 

through various habituation programs and collaborative activities. Among these initiatives, 

skill classes, morning literacy activities, educational outings, and parent involvement 

programs provided opportunities for direct interaction among schools, students, and 

parents in the character-building process. These findings indicate that character 

development at the studied school extends beyond academic achievement and emphasizes 

the cultivation of positive habits through the active involvement of families and the school 

community. Interviews with the principal, teachers, and parents revealed that these 

programs were planned and implemented through the involvement of members of the 

school community. 

From the perspective of Islamic character education, the character values developed 

through these activities can be understood as part of the cultivation of moral and social 

conduct (akhlak) in students’ everyday lives. Islamic character is not limited to students’ 

understanding of religious concepts but is also reflected in how students behave toward 

parents, teachers, peers, and their surrounding environment. Cahyadi and Della (2021) 

explain that character values in Islamic education encompass religious, independent, 

mutual cooperation, and integrity values, while religious character also includes 

relationships with other people and the environment. Therefore, activities that encourage 

responsibility, cooperation, respect, independence, and social awareness provide relevant 

contexts for the development of character values when interpreted from an Islamic 

educational perspective. 

Activities such as morning literacy sessions, skill classes, and educational outings 

served as vehicles for fostering discipline, responsibility, independence, and social 

awareness through experiential learning. These findings align with the concept of 

educational management strategy, which views strategy as a planned process for directing 

organizational resources toward achieving specific goals effectively (Faujiah et al., 2023). 

In this context, the principal plays a central role not only as a program coordinator but also 

as a facilitator of collaboration among the school, parents, and the wider community in 

supporting student character development. 

The implementation of partnership programs also reflects a systematic educational 

strategy encompassing planning, implementation, and evaluation stages. The principal, 
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together with the school committee, designed programs that focused not only on academic 

learning but also on character formation through positive behavioral habituation. This 

finding is consistent with Budio (2019), who argues that educational strategies function as 

guidelines for determining policies and programs that align with a school’s vision and 

objectives. Furthermore, the continuous reflection and adjustment of programs based on 

the needs of students and parents demonstrate the adaptive nature of the strategies 

employed. 

The school–parent partnerships identified in this study also reflect Joyce Epstein’s 

concept of overlapping spheres of influence. According to Epstein (2010), children's 

development is shaped by the interconnected influences of family, school, and community 

environments. The findings reveal that parents were not treated merely as passive 

supporters but were actively involved in educational activities such as skill classes, 

educational outings, and school communication programs. This level of involvement 

created a collaborative relationship that enabled students to receive consistent educational 

support both at school and at home. 

The forms of partnership identified in this study correspond to several types of 

parental involvement proposed by Epstein (2010), particularly communication, 

volunteering, learning at home, and decision-making. Communication between schools 

and parents was maintained through meetings and WhatsApp groups used to disseminate 

information about school programs. Parents also served as volunteers in skill classes by 

teaching practical life skills to students. These activities simultaneously provided 

opportunities for learning at home, as students applied skills learned through the 

programs, such as washing dishes, folding clothes, and assisting with household chores, 

within their family environment. Meanwhile, the involvement of the school committee in 

program planning demonstrates parental participation in educational decision-making 

processes. 

The findings further indicate that school–parent partnership strategies contribute to 

the development of students’ character, particularly discipline, independence, 

responsibility, social awareness, and respect for parents and teachers. These findings are 

consistent with Thomas Lickona’s theory of character education, which emphasizes that 

character education should not only impart knowledge of moral values but also cultivate 

students’ commitment to and practice of virtuous behavior in daily life (Lickona, 2019). 

Habituation through routine activities such as morning literacy sessions, collaboration with 

parents, and life-skills training illustrates that character formation occurs continuously 

through authentic experiences. 

From an Islamic character education perspective, the importance of habituation is 

particularly relevant because character formation involves the transformation of values into 

consistent patterns of conduct. The activities identified in this study provided opportunities 

for students to practice responsibility, respect, cooperation, independence, and care for 

others rather than merely receiving information about these values. Such practices are 

closely related to the formation of akhlak through repeated actions and social interaction. 

In this regard, character development requires not only the delivery of moral knowledge 

but also opportunities for students to practice moral behavior in their daily environments. 

Family involvement further reinforces the role of the home environment in sustaining 

students’ character development. Handayani et al. (2023) emphasize that the family 
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functions as an important environment for character formation, with parents contributing 

through guidance, habituation, and the teaching of Islamic values. In the present study, 

parents did not only participate in school activities but also reinforced students’ habits in 

the family environment. This was reflected in students’ experiences of helping with 

household chores, maintaining cleanliness, and demonstrating greater responsibility after 

participating in skill-class activities. Thus, the partnership between school and family 

provides continuity between character-related experiences at school and their application 

in everyday family life. 

The findings are also consistent with the study of Putri and Juliana (2026), which 

demonstrates that teacher–parent collaboration can support Islamic character 

development in a public-school context. Their study highlights the importance of religious 

habituation, role modeling, communication with parents, and monitoring that connects 

school and family environments. Although their research was conducted at the junior high 

school level, the finding is relevant to the present study because both studies demonstrate 

the importance of collaboration between educational institutions and families in sustaining 

students’ character development. In the present study, the partnership was manifested 

through parent involvement, communication, habituation, and practical activities that 

provided opportunities for students to practice positive values in both school and family 

settings. 

The findings also suggest that role modeling and continuity between school and 

family environments are important dimensions in strengthening students’ character. 

Teachers and parents occupy different educational contexts but share responsibility for 

providing consistent examples and reinforcement. Lickona (2019) argues that character 

education becomes more effective when the values promoted at school are supported 

within the family. From an Islamic perspective, this continuity is relevant to the 

development of akhlak, because moral values become more meaningful when students 

encounter consistent expectations and examples in their daily lives. Therefore, school–

parent partnerships can function not only as an administrative mechanism but also as a 

means of creating continuity in students’ moral and social development. 

The study also demonstrates that challenges to school–parent partnerships, such as 

parents’ limited availability and financial constraints, can be addressed through effective 

coordination and the implementation of programs tailored to community conditions. Rather 

than requiring parents to participate in complex or costly activities, the school developed 

relatively simple forms of involvement that allowed parents to contribute according to their 

circumstances. This finding demonstrates that strengthening students’ character does not 

necessarily depend on extensive resources but can be supported through consistent 

collaboration, habituation, parental involvement, and meaningful everyday experiences. 

Overall, the findings indicate that school–parent partnerships at the studied public 

elementary school provide a context for strengthening students’ character through 

habituation, parental involvement, role modeling, communication, and continuity between 

school and family environments. When viewed through the perspective of Islamic character 

education, these practices are relevant to the development of akhlak and social-moral 

values such as responsibility, independence, respect, cooperation, empathy, and care for 

others. Thus, the contribution of school–parent partnerships is not limited to supporting 



Journal of Indonesian Islamic Studies 

Vol 6, No. 1, October 2026, pp. 229 - 243 

eISSN 2808 – 8395 

 

241 

school programs but also extends to creating continuity in the formation and practice of 

students’ character across educational environments. 

 

Conclusion 
The findings indicate that the implementation of school–parent partnerships at a 

public elementary school in Central Balikpapan was carried out through various 

collaborative programs, including morning literacy activities, skill classes, educational 

outings, one-day parent involvement programs, and intensive communication through 

meetings and WhatsApp groups. These initiatives demonstrate synergy between the school 

and family in supporting students’ character development, particularly in fostering 

discipline, responsibility, independence, social awareness, cooperation, empathy, and 

respect for parents, teachers, and peers. From the perspective of Islamic character 

education, these practices represent the development of moral and social values (akhlak) 

through habituation, direct experience, parental involvement, and continuity between 

school and family environments. Despite challenges related to parents’ time constraints 

and financial considerations, the programs were implemented through coordination among 

the school, parents, and school committee. 

The findings suggest that school–parent partnerships provide an important context 

for strengthening students’ Islamic character by connecting character-building practices at 

school with their application in the family environment. Thus, the partnership extends 

beyond administrative cooperation and contributes to the continuity of students’ moral and 

social development in their everyday lives. 

This study is limited to a single public elementary school and a relatively small 

number of participants. Future research is recommended to involve a larger number of 

schools and informants and to examine the long-term development of students’ Islamic 

character through sustained school–parent partnerships. 
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