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Abstract
 

This study aims to describe strategies for strengthening positive discipline in improving 

teachers’ work culture at SD Negeri 004 Balikpapan City. A qualitative approach with a 

case study design was employed. The participants consisted of the vice principal and 

teachers selected through purposive sampling. Data were collected through interviews, 

observations, and documentation, and analyzed using an interactive model of data 

reduction, data display, and conclusion drawing. The findings reveal that positive 

discipline is implemented through leadership role modeling, continuous supervision, 

effective communication, habituation of a positive work culture, and teachers’ 

professional development programs. These strategies contribute to improving teachers’ 

motivation, professionalism, collaboration, and sense of responsibility in performing 

their duties. Although several challenges were identified, including resistance to change 

among some teachers and high administrative workloads, the school consistently 

implemented guidance and strengthened internal communication to support 

improvement. Overall, the study concludes that positive discipline is an effective 

managerial strategy for fostering a professional, collaborative, and conducive teacher 

work culture in elementary schools. 
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Introduction 
Primary education represents a critical stage in shaping students’ academic abilities 

and character development. At this level, learners undergo rapid developmental growth, 

where values, attitudes, and habits internalized during this period significantly influence 

their future behavior (Tohari et al., 2022). In addition, primary school students are at the 

concrete operational stage, characterized by logical thinking that is still closely tied to real-

life experiences (Piaget, 1964, as cited in Lelan & Nurunnisa, 2025). Therefore, primary 

education serves as a strategic phase for strengthening students’ character formation. 

Education plays a fundamental role in improving human resource quality through the 

development of knowledge, character, and professional work culture. Schools function not 

only as learning institutions but also as organizations that cultivate discipline, responsibility, 

and commitment among all school members. Accordingly, the success of education is 

strongly influenced by the quality of school management and the leadership role of 

principals in fostering a positive organizational culture (Nurochmah et al., 2019). 

Improving educational quality requires schools to adopt effective and adaptive 

management systems. Pragista et al. (2026) emphasize that strategic management 

provides a foundation for designing effective and sustainable school programs. In this 

regard, principals are expected to perform planning, organizing, implementing, and 

supervising functions in an integrated manner to create a professional and conducive 

working environment (Mukti et al., 2026). Transformational and visionary leadership is 

therefore essential in fostering a collaborative, adaptive, and quality-oriented school 

culture. 

Teacher work culture is a key determinant of educational effectiveness. A positive 

work culture is reflected in discipline, responsibility, professionalism, and commitment to 

task execution. Selvia et al. (2024) highlight the important role of principals in 

strengthening teacher work culture through discipline reinforcement, collaboration, and 

professionalism. Similarly, Badaruddin (2023) found that work culture significantly 

influences teacher performance, indicating that it is a strategic component in improving 

educational quality. 

One of the essential elements of teacher work culture is discipline. However, 

disciplinary practices in schools are often still dominated by formal control mechanisms 

based on rewards and punishments. Although such approaches may improve short-term 

compliance, they do not necessarily foster sustainable professional awareness (Fitriani, 

2024). In practice, teacher discipline is often limited to administrative compliance such as 

attendance, teaching hours, and documentation completion. Saputra (2023) further argues 

that discipline based solely on punishment and rewards tends to weaken intrinsic 

motivation. 

As an alternative, positive discipline emphasizes the development of awareness, 

responsibility, and self-regulation through communication, role modeling, and consistent 

habituation (Sukamti & Widiastuti, 2022). This approach is considered more effective in 

creating a healthy and productive work environment. Nurzakiyah (2024) found that positive 

discipline improves interaction quality and reduces negative behaviors in educational 

settings. In the context of teacher work culture, positive discipline can serve as a 

managerial strategy that fosters collective awareness, professional responsibility, and 

sustainable work commitment. Rofiq et al. (2025) further emphasize that its 
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implementation requires a transformational managerial perspective that prioritizes 

responsibility and accountability within school organizational culture. 

Nevertheless, existing studies on positive discipline have predominantly focused on 

students rather than teacher work culture. In addition, limited research has examined how 

principals integrate positive discipline into the strengthening of teacher work culture. This 

gap indicates the need for further investigation, particularly in the context of school 

management strategies. At SD Negeri 004 Balikpapan City, strengthening teacher work 

culture is an essential component of improving educational quality. Schools require 

management strategies that go beyond administrative compliance and instead foster 

responsibility, commitment, and professionalism through a positive discipline approach. 

This study offers novelty by focusing on positive discipline not for students, but as a 

managerial strategy for strengthening teacher work culture in primary education settings. 

Based on these considerations, this study aims to describe strategies for 

strengthening positive discipline in improving teacher work culture at SD Negeri 004 

Balikpapan City. The findings are expected to contribute to the development of educational 

management studies, particularly in relation to school leadership, positive discipline, and 

teacher work culture. 

 

Method 

This study employed a qualitative approach using a case study design to examine 

strategies for strengthening positive discipline in improving teacher work culture at SD 

Negeri 004 Balikpapan City. A qualitative approach was adopted to gain an in-depth 

understanding of the phenomenon in its natural school setting. The case study design was 

selected to enable a comprehensive exploration of the planning, implementation, and 

evaluation of positive discipline strategies within a specific institutional context (Sulistyo, 

2023). 

The research was conducted at SD Negeri 004 Balikpapan City in 2026. The site 

was selected purposively due to its active implementation of teacher work culture 

strengthening through positive discipline practices aligned with the focus of this study. The 

school was also considered suitable because it has various programs related to coaching, 

role modeling, and habituation of professional work culture, allowing for rich and in-depth 

data collection. The participants consisted of the vice principal and teachers selected 

through purposive sampling based on their involvement and understanding of the 

implementation of positive discipline in the school. The vice principal was selected due to 

their role in coordinating and supervising school programs, while teachers were chosen 

as the main implementers of daily professional practices and school work culture 

formation. 

Data were collected through semi-structured interviews, observation, and 

documentation. Interviews were conducted to explore strategies for implementing positive 

discipline and teacher work culture. Observations were used to examine daily activities, 

interactions, and habitual practices within the school environment, while documentation 

was used to support the data in the form of school programs, regulations, activity records, 

and related documents (Sugiyono, 2013). Data analysis followed the interactive model of 

Miles and Huberman, consisting of data reduction, data display, and conclusion drawing. 
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Data validity was ensured through source and technique triangulation by comparing 

interview, observation, and documentation data across participants. 

 

Results  
Teachers’ Understanding of Positive Discipline in School Work Culture 

This study involved two key informants, namely the vice principal and teachers at 

SD Negeri 004 Balikpapan City. The vice principal was selected due to their role in school 

policy management and teacher work culture development, while teachers were chosen 

because of their direct involvement in implementing positive discipline in daily teaching 

and professional activities. The informants were selected using purposive sampling based 

on their direct engagement in the implementation of positive discipline in the school.  

Based on the interview findings, both informants viewed positive discipline not 

merely as compliance with school regulations, but as self-awareness and professional 

responsibility in carrying out teaching duties. Positive discipline is understood as an effort 

to build a work culture that emerges from intrinsic awareness rather than fear of 

punishment or reprimand from superiors. The vice principal explained that positive 

discipline goes beyond punctual attendance or formal rule compliance. It is closely related 

to teachers’ moral responsibility as role models for students. 
 

“In my view, positive discipline is not simply about being afraid of being 

reprimanded by the principal or just arriving on time. It is more about 

teachers’ self-awareness in carrying out their duties. Teachers are role 

models for students and must demonstrate exemplary behavior.” 
 

In addition, teachers stated that positive discipline contributes to a more 

comfortable work atmosphere and supports teaching quality improvement. 
 

“When the work environment is positive and supportive, teachers become 

more motivated to teach. Discipline is not forced, but arises from self-

awareness.” 
 

These findings indicate that positive discipline at SD Negeri 004 Balikpapan City is 

interpreted as a professional work culture emphasizing self-awareness, responsibility, and 

teacher role modeling within the school environment. 

 

Strategies for Strengthening Positive Discipline in the School Environment 
The findings show that the school implements several strategies to strengthen 

positive discipline among teachers, including leadership role modeling, shared values, 

coaching and supervision, and the creation of a conducive work environment. The vice 

principal emphasized the importance of leadership as a key factor in implementing positive 

discipline: 
 

“Teachers are more likely to follow when they see direct examples from 

leaders. It is not just about instructing discipline, but the principal must also 

demonstrate it through attitude and responsibility.” 
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In addition to role modeling, the school develops a shared culture through agreed 

values and “school beliefs” established collaboratively between leaders and teachers. 
 

“We have school beliefs that are agreed upon together. So, the rules are not 

only from the principal but are built collectively so that everyone feels 

ownership.” 
 

The school also applies coaching and supervision as a form of teacher support 

through dialogic communication and collaborative problem-solving. 
 

“When problems arise, they are discussed in a constructive way. Teachers 

are not immediately blamed but are helped to find solutions together.” 
 

Teachers also reported that training, appreciation, and institutional support are 

provided to enhance motivation. 
 

“The school often provides training and appreciation for teachers. This 

makes us feel valued and more motivated in our work.” 
 

Overall, these findings indicate that positive discipline strategies emphasize 

developmental and supportive approaches rather than punitive control. 

 

Implementation of Positive Discipline in Teacher Work Practices 
The implementation of positive discipline is reflected in teachers’ daily professional 

activities, including punctuality, responsibility, communication, and collaboration. The vice 

principal noted a gradual shift in teacher behavior: 
 

“Initially, some teachers worked because they felt monitored. However, over 

time this shifted into self-awareness of their professional responsibilities.” 
 

Teachers also described the habituation of positive behaviors in daily school 

practices: 
 

“We usually greet students with smiles and greetings every morning. Small 

habits like this help create a comfortable learning atmosphere.” 

 

Teachers also manage classroom interactions more positively and constructively. 
 

“When issues arise with students, they are first resolved through a positive 

approach so that students feel comfortable and not afraid to learn.” 
 

Furthermore, collaboration among teachers has improved, leading to more open 

discussions and shared problem-solving. 
 

“Teachers now more frequently discuss and share experiences. If there are 

learning difficulties, solutions are sought together.” 
 

These findings show that positive discipline not only affects individual teacher 

behavior but also fosters a collaborative and supportive work culture. 
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Impact of Positive Discipline on Teacher Motivation and Professionalism 
The findings indicate that positive discipline positively influences teacher 

motivation, professionalism, and performance. The vice principal stated: 
 

“Teachers are now more aware of their responsibilities. They work not 

because of fear of reprimand, but because they want to provide the best for 

students.” 
 

Teachers also expressed that they feel more valued and supported: 

 

“When teachers feel appreciated, their motivation increases. They become 

more confident and comfortable in teaching.” 
 

In addition, professional development programs contribute to teacher growth: 
 

“Through training and institutional support, teachers become more 

developed and better prepared to face instructional challenges.” 
 

In terms of performance, teachers demonstrate greater reflection, collaboration, 

and focus on instructional quality. 
 

“Teachers are now more open to self-evaluation and improving their 

weaknesses. Changes are clearly visible in daily work practices.” 

 

Supporting and Inhibiting Factors 
The implementation of positive discipline is supported by leadership role modeling, 

open communication, teacher commitment, and a conducive work environment. The vice 

principal emphasized: 
 

“When leaders consistently set good examples, teachers are more likely to 

follow.” 
 

However, several challenges remain, including resistance to change among some 

teachers and high administrative workloads. 
 

“Some teachers still need time to adjust to changes in work culture.” 

“Administrative workload is sometimes heavy, dividing teachers’ focus 

between teaching and administrative tasks.” 
 

To address these challenges, the school conducts continuous training, reflection 

sessions, communication strengthening, and teacher appreciation programs. 
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Sustainability of Positive Discipline as Teacher Work Culture 
The findings show that positive discipline is continuously developed to become an 

embedded work culture among teachers. The vice principal noted: 
“Positive discipline cannot be formed instantly. It is still in the process of 

building awareness so that teachers act based on responsibility rather than 

fear of punishment.” 
 

Teachers also expressed expectations for sustainability: 
 

“We hope positive discipline will continue and become a permanent habit, 

not just a temporary program.” 
 

These findings indicate that positive discipline plays a key role in fostering a more 

conscious, professional, and collaborative teacher work culture. 

 

Discussion 
Based on interviews with the vice principal and teachers, the strengthening of 

positive discipline at SD Negeri 004 Balikpapan City is implemented through various 

strategies aimed at developing a more conscious, professional, and collaborative teacher 

work culture. These strategies include leadership role modeling, habituation of positive 

work culture, coaching, communication strengthening, and teacher professional 

development. 

The implementation of positive discipline is not limited to rule compliance but 

emphasizes the development of teachers’ intrinsic awareness in fulfilling their professional 

responsibilities. The findings are presented in Table 1 below. 
 

Table 1. Strategies for Strengthening Positive Discipline in Improving Teacher Work 

Culture 
No Strategy Implementation Impact on Teacher Work Culture 

1 Leadership role modeling 
Principal demonstrates 

discipline and responsibility 

Increased teacher awareness and 

discipline 

2 
Shared values and 

agreements 

Collective school rules and 

values 

Strengthened commitment and 

ownership 

3 Coaching and supervision 
Dialogic mentoring and 

reflection 
Reflective and open work culture 

4 Training and development 
Teacher professional 

development programs 

Improved professionalism and 

competence 

5 Appreciation system 
Recognition of teacher 

performance 
Increased motivation and morale 

6 Positive habituation 
Greetings, communication, 

collaboration 

Supportive and positive work 

environment 

7 
Teacher learning 

community 

Peer discussion and experience 

sharing 

Enhanced collaboration and 

solidarity 

8 Open communication 
Dialogic leader-teacher 

communication 

Harmonious and conducive 

relationships 
 

Based on the findings of this study, the understanding of teachers and the vice 

principal regarding positive discipline at SD Negeri 004 Balikpapan Kota indicates a 

paradigm shift from a control- and punishment-oriented approach toward a more 
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humanistic and self-awareness-based approach. This finding aligns with Nelsen (as cited 

in Tekyi-Arhin, 2024), who asserts that positive discipline is not oriented toward 

punishment but rather toward the development of self-control and responsibility rooted in 

individuals’ internal awareness. Teachers no longer interpret discipline merely as 

compliance driven by fear of sanctions, but rather as a form of moral and professional 

responsibility in carrying out their duties as educators. In this context, positive discipline 

becomes part of an ongoing internalization process that shapes teachers’ work behavior 

sustainably. 

Furthermore, the findings show that positive discipline in the school is implemented 

through dialogic, supportive, and collaborative approaches. The principal and vice principal 

prioritize open communication, coaching, and guidance rather than repressive measures. 

This finding is consistent with the concept of positive discipline proposed by the Ministry 

of Education, Culture, Research, and Technology (2022), which emphasizes humanistic 

relationships, mutual respect, and educational communication in fostering positive 

behavior. This approach also reflects democratic leadership practices, where teachers are 

involved in shaping school beliefs and work culture, thereby fostering a sense of ownership 

toward the rules and values implemented. 

Leadership role modeling is one of the key strategies in strengthening positive 

discipline at SD Negeri 004 Balikpapan Kota. The principal is viewed as a central figure 

influencing teachers’ work culture through exemplary behavior in discipline, responsibility, 

and work consistency. This finding supports Juniarti et al. (2020), who emphasize that 

principals play a strategic role as educational leaders in building school culture through 

role modeling and the reinforcement of positive values. The presence of consistent and 

actively engaged leadership also strengthens an orderly and conducive work climate, 

thereby encouraging teachers to perform their duties more professionally. 

The findings also indicate that the implementation of positive discipline contributes 

to the development of a more collaborative and reflective teacher work culture. Teachers 

become more open to discussion, experience-sharing, and mutual assistance in 

addressing instructional challenges. This condition aligns with the characteristics of work 

culture proposed by the Ministry of Education and Culture (2018), particularly in terms of 

integration, communication patterns, and teacher collaboration. A work culture built 

through positive discipline not only emphasizes procedural order but also strengthens 

solidarity and professional relationships among teachers within the school environment. In 

addition, positive discipline also enhances teachers’ motivation and professionalism. 

Teachers feel more valued through training, recognition, and institutional support, which 

fosters intrinsic motivation to perform better. This finding supports Liu et al. (2024), who 

state that positive discipline can enhance self-efficacy, confidence, and consistency in 

professional practice. Within a supportive work environment, teachers perform not only 

out of administrative obligation but also from an internal commitment to provide optimal 

educational services to students. 

Moreover, this study demonstrates that positive discipline is closely linked to the 

formation of a professional teacher work culture. Values such as responsibility, openness, 

mutual respect, and cooperation become integral components of the school’s work culture. 

This is in line with Dauhan (2020), who defines work culture as a system of values and 

habits that guide organizational members’ behavior in performing their duties. Thus, 
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positive discipline not only shapes individual teacher behavior but also creates a more 

harmonious, productive, and quality-oriented educational work system. 

However, the study also identifies several challenges in the implementation of 

positive discipline, such as teachers’ resistance to change and high administrative 

workloads. These conditions indicate that changes in work culture require a gradual and 

continuous process. This finding aligns with Murdianah and Hidayat (2025), who explain 

that work culture is not formed instantly but through habituation, value reinforcement, and 

consistent environmental support. Therefore, schools need to continuously strengthen 

coaching, reflective practices, and communication to ensure the optimal implementation 

of positive discipline. 

Overall, the findings show that strengthening positive discipline at SD Negeri 004 

Balikpapan Kota contributes to the development of a more conscious, professional, and 

collaborative teacher work culture. Positive discipline functions not only as a behavioral 

control strategy but also as an effort to build teachers’ intrinsic awareness in performing 

their roles as educators. Through a humanistic, dialogic, and supportive approach, positive 

discipline creates a conducive working environment and supports the continuous 

improvement of educational quality. These findings reinforce the view that integrating 

positive discipline into teacher work culture is a strategic step toward enhancing 

professionalism and the quality of education in elementary schools. 

 

Acknowledgment 
The authors express their sincere gratitude to all participants and the participating 

school for their valuable cooperation and contributions to this study. Appreciation is also 

extended to all individuals who supported and assisted throughout the research process. 

The authors further acknowledge their families for their unwavering encouragement and 

continuous support during the completion of this study, as well as the academic 

community of the university for their guidance and intellectual support throughout the 

research process. 

 

References 
Badaruddin, K. (2023). Pengaruh Kepemimpinan Kepala Sekolah dan Budaya Kerja Guru 

terhadap Kinerja Guru. Intizar, 29(2). 

https://doi.org/10.19109/intizar.v29i2.20831 

Dauhan, N. S. (2020). Pengaruh budaya kerja terhadap kinerja guru. In Social, Humanities, 

and Educational Studies (SHES): Conference Series (Vol. 3, No. 3, pp. 2301-

2306). 

Fitriani. (2024) Strategi Kepala Sekolah Dalam Meningkatkan Disiplin Kerja Guru Di Sdit 

Al-Baariq. Jurnal Manejemen, Akuntansi dan Pendidikan (JAMAPEDIK) Volume 2, 

Number 1, 2024. https://doi.org/10.59971/jamapedik.v2i1.99  

Hidayat, A., Hadi, S., & Marlin, S. (2021). Strategi Pendidikan Islam di Era Disrupsi. Misykat 

al-Anwar Jurnal Kajian Islam dan Masyarakat, 4(2), 215-234. 

https://doi.org/10.24853/ma.4.2.215-234  

https://doi.org/10.19109/intizar.v29i2.20831
https://doi.org/10.59971/jamapedik.v2i1.99
https://doi.org/10.24853/ma.4.2.215-234


Journal of Indonesian Islamic Studies 

Vol 5, No. 2, April 2026, pp. 682 - 692 

eISSN 2808 – 8395 

 

691 

Juniarti, E., Ahyani, N., & Ardiansyah, A. (2020). Pengaruh kepemimpinan kepala sekolah 

dan disiplin guru terhadap kinerja guru. Journal of Education Research, 1(3), 

193-199. https://doi.org/10.37985/joe.v1i3.21  

Kementerian Pendidikan, Kebudayaan, Riset, dan Teknologi. (2022). Disiplin positif: 

Strategi penerapan pada jenjang SMA. Direktorat Sekolah Menengah Atas, 

Direktorat Jenderal Pendidikan Anak Usia Dini, Dasar dan Menengah. 

Kementerian Pendidikan dan Kebudayaan. (2018). Budaya kerja Direktorat Pembinaan 

SMA. Direktorat Jenderal Pendidikan Dasar dan Menengah, Direktorat Pembinaan 

SMA. 

Lelan, A., Rizal, S. S., & Nurunnisa, E. C. (2025). Meningkatkan Perkembangan Kognitif 

Anak Usia 4-5 Tahun Melalui Pemanfaatan Media Pop-Up Book (Penelitian 

Tindakan Kelas di RA Al-Furqon Kecamatan Kawali Kabupaten Ciamis). Arunika 

Widya: Jurnal Pendidikan Dasar dan Menengah, 1(2), 53-59. 

https://doi.org/10.59966/ygpsvy72  

Liu, J., Liu, X., & Ding, M. (2024). The impact of a positive discipline group intervention 

on parenting self-efficacy among mothers of young children. Frontiers in Public 

Health, 12, 1461435. https://doi.org/10.3389/fpubh.2024.1461435  

Mukti, M., Anwar, K., & Halim, A. (2026). Manajemen kepemimpinan dalam lembaga 

pendidikan di Indonesia. Jurnal Pendidikan Siber Nusantara, 4(1), 7-12. 

https://doi.org/10.38035/jpsn.v4i1.564  

Nurochmah, A., Sutisnawati, A., & Wardana, A. E. (2019). Pengelolaan Satuan Pendidikan 

dalam Rangka Mencetak Insan Generasi Muda yang Unggul di Sekolah 

Dasar. Jurnal Holistika, 3(2), 73-80. https://doi.org/10.24853/holistika.3.2.73-80  

Nurzakiah, H., Amelia, F., & Khamdiallah, K. (2024). Strategi Penerapan Disiplin Positif 

Untuk Meningkatkan Perilaku Siswa di MTS Ciwedus. Edukasi Elita: Jurnal Inovasi 

Pendidikan, 1(3), 229-237. https://doi.org/10.62383/edukasi.v1i3.418  

Pragista, F. N., Megantara, A. T., Audhita, L., Hasanah, N. W., Salsabila, H. C., Aulia, S. R., 

... & Putri, A. A. P. (2026). Efektivitas Implementasi Manajemen Pendidikan dalam 

Meningkatkan Mutu Layanan di Taman Kanak-Kanak. Jurnal Ilmu Pendidikan dan 

Pembelajaran, 4(2), 114-122. https://doi.org/10.58706/jipp.v4n2.p114-122  

Rofiq, M. A., Wardhana, K. E., & Kholifah, Y. B. (2026). Objek Material Dan Objek Formal 

Ilmu Manajemen Pendidikan Islam. Didaktik: Jurnal Ilmiah PGSD STKIP 

Subang, 11(04), 246-265. https://doi.org/10.36989/didaktik.v11i04.8279  

Saputra, A. S. (2023). Menumbuhkan Disiplin Diri Melalui Disiplin Positif 

Restitusi. Didaktik: Jurnal Ilmiah PGSD STKIP Subang, 9(2), 5666-5682.  

https://doi.org/10.36989/didaktik.v9i2.1367  

Sugiyono, D. (2013). Metode penelitian pendidikan pendekatan kuantitatif, kualitatif dan 

R&D. 

Sukamti, L., & Widiastuti, A. A. (2022). Implementasi Disiplin Positif Oleh Orangtua Dalam 

Proses Pengasuhan Terhadap Anak. PAUDIA: Jurnal Penelitian dalam Bidang 

Pendidikan Anak Usia Dini, 11(2), 532-537. 

https://doi.org/10.26877/paudia.12311  

Sulistiyo, U. (2023). Metode penelitian kualitatif. PT Salim Media Indonesia. 

https://doi.org/10.37985/joe.v1i3.21
https://doi.org/10.59966/ygpsvy72
https://doi.org/10.3389/fpubh.2024.1461435
https://doi.org/10.38035/jpsn.v4i1.564
https://doi.org/10.24853/holistika.3.2.73-80
https://doi.org/10.62383/edukasi.v1i3.418
https://doi.org/10.58706/jipp.v4n2.p114-122
https://doi.org/10.36989/didaktik.v11i04.8279
https://doi.org/10.36989/didaktik.v9i2.1367
https://doi.org/10.26877/paudia.12311


Journal of Indonesian Islamic Studies 

Vol 5, No. 2, April 2026, pp. 682 - 692 

eISSN 2808 – 8395 

 

692 

Selvia, T. A., Putra, S. A., & Badrun, M. (2024). Peran Kepala Sekolah dalam Meningkatkan 

Budaya Kerja Para Guru Sekolah Dasar. Manajemen Pendidikan, 209-223. 

https://doi.org/10.23917/jmp.v9i2.8141   

Tekyi-Arhin, Oliver. (2024). Understanding Positive Discipline. 

https://doi.org/10.13140/RG.2.2.27314.21448 

Tohari, A. B., Wulandari, M. D., & Darsinah, D. (2022). Tahapan dan Karakter 

Perkembangan Belajar Siswa SD. Jurnal Ilmiah Wahana Pendidikan, 8(12), 20-

24. https://doi.org/10.5281/zenodo.6943229  

 

https://doi.org/10.23917/jmp.v9i2.8141
https://doi.org/10.13140/RG.2.2.27314.21448
https://doi.org/10.5281/zenodo.6943229

